Elementary Master Plan Class Organization
Facilitator's Guide

Elementary Master
Plan Program Class
Organization
Instructional Services
and Staffing for English
Learners and Standard
English Learners
Teacher/Administrator Face to Face

Content: REF-3661.4
Approximate Time
Frame: 1 hour 10 mins
Copyright: 2019

Session Summary
Participants’
Learning/Performance
Objectives

By the end of this training, participants should be able to:
•
•
•
•
•

Tools and Materials

Understand who our ELs are by reviewing the Typologies of
English Learners
Learn about instructional programs offered to English
Learners
Understand how to determine classroom composition for
your school site
Learn how teachers will flexibly group ELs and SELs for
instruction
Learn about how teachers will differentiate instruction to
meet students’ instructional needs

Handouts
• REF-3661.4
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Time

Presentation Points

Slide #1

Welcome to Elementary Master Plan
Program Class Organization. This
module goes along with REF-3661.4.

(30 seconds)

Please download Reference Guide
3661.4, Elementary Master Plan
Program Class Organization,
Instructional Services and Staffing for
English Learners and Standard
English Learners. The purpose of this
Reference Guide is to provide
guidance and procedures on the
elementary Master Plan program class
organization and staffing as it relates
to the Collective Bargaining
Agreement between L.A. Unified and
UTLA.

Slide #2
(1 minute)

Slide #3

Explain the objectives for the
presentation to participants by reading
each learning outcome.

(1 minute)

Slide #4
(2 minutes)

Slides

The 2018 Master Plan has been
published and it is available on our MMED
website. The following are the new
Master Plan Guiding Principles that will be
focused in this Master Plan.
Explain each Guiding Principal:
•

Assets-based Education: Educators
foster an assets-oriented mindset by
knowing, valuing, and affirming their
own, students and families’ cultures
and languages; empowering students’
voices; and cultivating a joy of
learning.

•

Bilingualism and Biliteracy:
Students have opportunities to learn
language skills in two or more
languages, including speaking,
writing, reading, listening. Promoting
students’ metacognitive skills allowing
them to make the appropriate
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language choices based on situational
awareness. These skills support future
language development, content
learning, and postsecondary success
to benefit their community and society.

Slide #5
(1 minute)

•

Sociocultural Competence: An
affirming classroom and school culture
where staff, students and families
foster positive attitudes among
students regarding both their own and
others’ diverse and complex cultural
and linguistic identities.

•

Rigorous Academics for All:
Language learners engage in
intellectually rigorous and
developmentally appropriate learning
experiences that promote high levels
of proficiency in English and another
language, including academic
language, as well as academic
achievement across the curriculum

•

Alignment and Articulation:
Language learners experience a
coherent, articulated, and aligned set
of practices and pathways across
contexts, starting in early childhood,
through reclassification and
graduation, in preparation for college
and careers in the 21st century.

•

Systemic Support: Leaders and
educators across all levels of the
school system are provided integrated
professional development and share
responsibility for educating and
monitoring the progress of language
learners.
When thinking of Elementary Master
Plan Program Class Organization, we
keep these guiding questions in mind.
These questions help to strategically
organize classrooms to ensure that the
linguistic and academic needs of ELs
are met. We will start with question
number one: Who are our English
Learners?
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Slide #6

Who Are English Learners?

(1 minute)

ü Students between the ages of 3 to
21 (click for animation)
ü Enrolled in (or will enroll) an
elementary or Secondary School
(click for animation)
ü Not born in the U.S. and Native
Language not English (click for
animation) or
ü Born in the U.S. but Native
Language is NOT English (click
for animation) and
ü Overall ELPAC performance level
shows difficulty in speaking,
reading, writing, or understanding
English (click for animation)

Slide #7
(1 minute)

Slide #8
(3 minutes)

Who are our EL students?
For a thoughtful organization of
classes, it is essential to first consider
the size of the EL student population,
the different types of students that
make up the school’s student
population, and the ELs’ English
proficiency levels and academic
needs. ELs’ academic needs can be
determined by reviewing District and
school formative and summative
assessments (e.g., ELPAC, Smarter
Balanced Assessment (SBA),
Dynamic Indicators of Basic Early
Literacy Skills (DIBELS), progress
report marks, and student work
samples). Additionally, schools may
convene a Student Support and
Progress Team (SSPT) meeting to
review students’ linguistic and
academic progress to inform
placement. For a brief description of
each EL typology, refer to table 8 on
page 77 of the 2018 Master Plan.
Note to Presenter: Prepare in
advance the data for your school site.
Share data with participants to closely
examine the different typologies of
English Learners represented at your
school site. Visit any of the following
sites to obtain EL data:
• Getdata.lausd.net
• Misis
• Focus
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Slide #9
(1 minute)

Slide #10
(1 minute)

Slide 11
(2 minutes)

Slide #12
(2 minutes)

What are our instructional program
options?
After analysis of the different
typologies of EL students, consider the
available Master Plan program options
at the school site. Schools may
consider adopting additional Master
Plan instructional programs based on
parent request or shifts in student
populations. For a detailed list of
available Master Plan program options
and corresponding instructional
services, see Chapter One of the 2018
Master Plan or go to the MMED
website under Program Options, then
Elementary Instructional Program
Options.
To meet these desired outcomes for
ELs, the L.A. Unified Board of
Education approved the following
elementary English Learner Master
Plan instructional programs in the
adoption of the 2018 Master Plan:
Dual Language Two-Way Immersion
Program (TWI)
Dual Language One-way Immersion
Program (OWI)
Language and Literacy in English
Acceleration Program (L2EAP)
Mainstream English Program (ME)
The L2EAP program replaces the
Structured English Immersion
program. The goal of L2EAP is to
provide ELs at ELPAC performance
levels 1 through 3 targeted Designated
ELD (dELD) and Integrated ELD
(iELD) to support the accelerated
acquisition of English proficiency and
access to grade level academic
content. Instruction in this program
incorporates the students’ primary
language and cultural resources to
support advancement of English
language development and knowledge
of grade level content.
Mainstream English Program: Place
ELs at the grade level at overall
ELPAC performance level 4 (or
students Withdrawn by a Parent
Request from L2EAP at ELPAC
performance levels 1 through 3)
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heterogeneously grouping them with
non-ELs.
Slide #13
(1 minute)

Slide #14
(1 minute)

Slide #15
(1 minute)

Slide #16
(30 seconds)

After considering the different
typologies of ELs and available Master
Plan program options, the principal
determines the best possible
classroom organization structure for
ELs to receive a robust
Comprehensive ELD program (dELD
and iELD). Schools have the flexibility
to organize classrooms
homogeneously and/or
heterogeneously based on student
language classification and overall
ELPAC performance levels. The
strategic composition of classrooms
provides a crucial foundation for the
delivery of dELD and iELD.
Additionally, the classroom
composition should provide the
opportunity for ELs students to interact
with other students of different social,
cultural and linguistic assets and
needs. This enables each group to
learn from other groups.
These are the steps to follow when
planning class organization as outlined
in REF-3661.4

Schools may select either a
heterogeneous and/or homogeneous
classroom organization composition
based on EL student needs

We will start by looking at the
guidelines for heterogeneous
classroom organization.

Facilitator’s Guide EL/SEL Master Plan Institute 2018-19

7

Slide #17
(30 seconds)

Slide #18
(2 minutes)

Slide #19
(2 minutes)

Slide #20
(30 seconds)

Slide #21
(2 minutes)

The following guidelines are for
schools with large to moderate
numbers of English Learners.

L2EAP: Cluster ELs in each grade
level at overall ELPAC performance
levels 1-3 with non-ELs, which
includes EOs and IEPs (both of whom
may be Probable Standard English
Learners or Standard English
Learners) and RFEPs. Optimally, a
cluster of ELs consists of one-third to
two-thirds of the class.
Mainstream English Program: Cluster
ELs in each grade level at overall
ELPAC performance level 4 (or
students Withdrawn by a Parent
Request from L2EAP at ELPAC
performance levels 1 through 3) with
non-EL students which includes EOs
and IEPs (both of whom may be
Probable Standard English Learners
or Standard English Learners) and
RFEPs. Optimally, a cluster of ELs
consists of one-third to two-thirds of
the class.
The following is guidance for schools
with small EL student populations.

L2EAP: Group ELs per grade level at
an overall ELPAC performance levels
of 1-3 with one EL authorized teacher,
heterogeneously grouped with nonELs which includes EOs and IEPs
(both of whom may be Probable
Standard English Learners or
Standard English Learners) and
RFEPs.
NOTE: There might be situations
where the students’ primary language
needs and available primary language
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supports necessitate a different
placement structure.
Slide #22
(2 minutes)

Slide #23
(1 minute)

Mainstream English Program: Cluster
ELs in each grade level at overall
ELPAC performance level 4 (or
students withdrawn by a Parent
Request from L2EAP at ELPAC
performance levels 1-3) with non-EL
students which includes EOs and IEPs
(both of whom may be Probable
Standard English Learners or
Standard English Learners) and
RFEPs. Optimally, a cluster of ELs
consists of one-third to two-thirds of
the class.
Classrooms that are organized
heterogeneously will require teaming
at the grade level for the delivery of
daily differentiated dELD to maximize
the instructional time for both ELs and
non ELs.
For ELs, teaming supports grouping
for differentiation of Designated ELD
(dELD) by students’ formative
assessment results and overall
ELPAC performance levels. For non
ELs, teaming supports the delivery of
Mainstream English Language
Development (MELD) and Academic
Language Development (ALD) thus
addressing all students’ specific
language needs!

Slide #24
(30 seconds)

Slide #25
(2 minutes)

The following guidelines must be
followed if the school opts for a
homogeneous classroom organization
structure:

In classrooms that are comprised of
100% ELs, organize classrooms with
no more than three consecutive
overall ELPAC performance levels
in each grade level (1-2, 2-3, or 1-3)
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Slide #26
(2 minutes)

Slide #27
(3 minutes)

A homogeneously organized
Mainstream English Program class
has 100% ELs with an Overall ELPAC
level of 4 or levels 1-3 with parent
request for withdrawal from L2EAP

Federal guidelines prohibit the
segregation of students. However,
based on student need, certain EL
classes may be designed to require
that English Learners receive separate
instruction for a limited portion of the
day. When the classroom composition
consists of 100 percent ELs,
heterogeneous grouping is mandatory
on a daily basis for a portion of the day
in content areas such as ELA, Math,
Science, Social Studies, Health, the
Arts and Physical Education.
Heterogeneous grouping requires that
English Learners be grouped with
Fluent English Proficient students
which includes EOs and IEPs (both of
whom may be Probable Standard
English Learners or Standard English
Learners) and RFEPs. Teachers must
deliver specialized instruction based
on the content and CA ELD standards
in tandem, utilizing English Learner
strategies to ensure that ELs progress
linguistically and academically to meet
grade-level content standards. In
cases where the number of EOs,
IFEPs, and RFEPs is limited, ELs
should be heterogeneously grouped
with ELs at different overall ELPAC
performance levels.

Slide #28
(30 seconds)

We will now discuss how to flexibly
group English Learners and Standard
English Learners for instruction.
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Slide #29
(30 seconds)

Slide #30
(2 minutes)

Slide #31
(2 minutes)

First, we will consider the flexible
grouping of English Learners for
instruction within a Comprehensive
ELD program

Integrated ELD (iELD): is provided to
ELs throughout the school day and
across all subjects by all teachers of
ELs. The CA ELD Standards are used
in tandem with the content standards
to ensure students strengthen their
abilities to use English as they
simultaneously learn content through
English.
Designated ELD (dELD): is provided
by teachers during a protected time in
the school day. Teachers use the CA
ELD Standards as the focal standards
that build into and from content
instruction to develop the critical
language ELs need for content
learning in English.
ELs in L2EAP and the Mainstream
English Program will achieve grade
level core content proficiency.
Instruction in iELD consists of the
implementation of the EL Instructional
approaches, the use of the content
standards as the focal standards in
tandem with the ELD standards and
primary language support (according
to student need).
a. Schools that opt to
heterogeneously organize ELs
into classrooms with non-ELs
are already structured to meet
the heterogenous grouping
requirement during iELD
instruction. Schools may
choose to team at the grade
level to further differentiate
instruction based on students’
academic need.
b. Schools that opt to
homogeneously organize ELs
at each grade level and have
classrooms that are comprised
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of 100% ELs will require
heterogeneous grouping at the
grade level during a portion of
daily iELD instruction to meet
the heterogenous grouping
requirement.
Slide #32
(3 minutes)

See Attachment A, in REF-3661.4 for
the EL Instructional Approaches. ELs
in L2EAP and the Mainstream English
Program will achieve grade level core
content proficiency using scaffolded
and differentiated content instruction.
Teachers use the content standards
as the focal standards in tandem with
the CA ELD standards using the EL
Instructional Approaches. EL
strategies with primary language
support (for clarification) may be
provided according to student need.
Play the audio:
(Audio recording script below)
The English Learner Instructional
Approaches are a continuation of the
work that the Multilingual, Multicultural
Education Department has developed
in the last five years. The foundation
of this work consists of the
Designated ELD Frame of Practice,
the High Impact Essential Practices,
the Constructive Conversation Skills
and Constructive Conversations. The
English Learner Instructional
Approaches live across the High
Impact Essential Practices.
The English Learner Instructional
Approaches are a pedagogical tool
to help us focus on language and
maximize the opportunities for
language output and learning as we
use district provided curriculum.
Lets learn about each of these English
Learner Instructional Approaches.
Active Listening is when the teacher
sets a purpose for listening and
teaches students how to listen to the
language modeled because they will
use it as a basis for their output.
Active Listening plays a role in all
three High Impact Essential Practices
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because the teacher must model the
expected language output in all three
practices.
Extended communication is when
the teacher plans for and sets the
expectation for a minimum of four
exchanges in a Constructive
Conversation and a minimum of four
connected sentences when students
respond to a prompt. Explicitly setting
this minimum expectation supports
English Learners in using Constructive
Conversations and academic
langauge to build their knowledge of
content and the Constructive
Conversations skills.
Oral Summarizing is when the
teacher explicitly teaches and plans for
opportunities for students to orally
summarize their thinking.
Synthesizing or summarizing are the
opposite of analysis. English Learners
must have consistent and multiple
opportunities to analyze language and
then orally summarize their thinking as
a way to solidify their knowledge.
Slide #33
(3 minutes)

dELD consist of the implementation of
the EL Instructional Approaches and
the use of the ELD standards as the
focal standards that build into and from
content instruction. dELD must be
differentiated by overall ELPAC
performance level. It is highly
recommended that the dELD
instructional time take place at the
same time schoolwide or at the same
time by grade level to support the
differentiation of dELD by overall
ELPAC performance levels.
a. Schools that opt to
homogeneously organize ELs
by performance level at each
grade level are already
structured to provide daily
differentiated dELD instruction.
Schools may choose to team at
the grade level to further
differentiate by one overall
ELPAC performance level.
b. Schools that opt to
heterogeneously organize ELs
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•

•

Slide #34
(3 minutes)

into more than one classroom
at the grade level will require
teaming for the delivery of daily
differentiated dELD.
For schools with large and
moderate-sized EL Student
populations, group ELs at each
grade level for daily dELD
instruction by one, or no more
than two, consecutive overall
ELPAC performance levels.
For schools with small EL
student populations, group all
ELs at each grade level for
daily dELD instruction with one
or no more than two EL
authorized teachers in order to
provide differentiated
instruction by overall ELPAC
performance levels.

Read the question: What are the
Connections between the EL
Instructional Approaches and the CA
ELD Standards? Give participants time
to answer. Also make sure that you
show them the correlation between the
Part 1 CA ELD standards and the
Instructional Approaches.
(click for animation) Part A correlates
with Extended Communication (they
both are purple)
(click for animation) B correlates
with Active Listening (they both are
blue)
(click for animation) C correlates
with Oral Summary (they both are
green)

Slide #35
(2 minutes)

This chart provides the required daily
minimum of uninterrupted ELD
minutes by Master Plan program. The
objective of this instructional service is
to increase ELs’ English language
proficiency as measured by the CA
ELD standards and ELPAC. ELs,
including ELs with disabilities, must
receive the required daily dELD
instructional minutes until they are
Reclassified Fluent English Proficient
(RFEP).
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Slide #36
(1 minute)

Slide #37
(3 minutes)

As with all English Learners, ELs with
an Individualized Education Program
(IEP) are expected to make progress
in learning English and achieve gradelevel content standards in accordance
with their IEP. ELs with disabilities
must receive both language and
special education services. To fulfill
this dual requirement, instruction for
ELs with disabilities includes daily
dELD instruction based on overall
ELPAC performance level, iELD
during content instruction, primary
language support (as appropriate) and
instructional
supports/accommodations based on
the student’s IEP. The IEP team must
consider the least restrictive
environment for each EL student with
disabilities to receive the required
instructional services. Whenever
possible, ELs with disabilities should
receive dELD in a general education
classroom with students of like
age/grade and language proficiency.
L.A. Unified actively embraces the
numerous strengths and assets that
our Standard English Learners (SELs)
contribute to the school community,
while simultaneously connecting
students’ knowledge and skills to the
academic English that will help them
be successful in the school
environment (L.A. Unified Board
Resolution “Strengthen Support for
Standard English Learners” 09713/14).
There are differences between the
varieties of English that SELs use in
their home communities and Standard
English, therefore SELs may
experience difficulties in successfully
participating in school if their teachers
do not actively support them to
develop standard English, and more
specifically academic English (Chapter
9, CA ELA/ELD Framework).
As noted in the California ELA/ELD
Framework (2014), “Simply immersing
students in standard English and
ignoring differences between standard
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English and the [varieties] of English
that SELs use...is ineffective and not
conducive to a positive and productive
learning environment” (p. 917).
Slide #38
(30 seconds)

Slide #39
(2 minutes)

Slide #40
(2 minutes)

Probable Standard English Learners
who have one or more At-Risk Data
Warnings should be given the
Language Assessment Scales (LAS
Links) screening to identify their
academic English Language
Proficiency Level.
L.A. Unified seeks to help SELs learn
academic English as an additional
language skill; we do not make an
attempt to “correct” or eliminate their
home language skills. L.A. Unified
therefore offers Mainstream English
Language Development (MELD) and
Academic English Language
Development (ALD), responsive
language development instructional
programs that develop listening,
speaking, reading, and writing skills in
academic English.
Standard English Learners (SELs) are
identified for differentiated instructional
opportunities, not program placement.
Effective language and literacy
differentiation for SELs consists of the
effective delivery of Mainstream
English Language Development
(MELD) or Academic English
Language Development (ALD) as
outlined in Chapter 5 of 2018 Master
Plan. The site administrator is
responsible for making the final
decision to ensure a sound class
composition for the delivery of MELD,
ALD, and the implementation of
Culturally and Linguistically
Responsive instruction for Standard
English Learners. These must be
present to ensure that SELs are not
denied an equal opportunity to learn.
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Slide #41
(2 minutes)

Slide #42
(3 minutes)

Each school site must designate a
language development block of time
(45-60 minutes) for SELs. Schools
may be creative in the way they
operationalize MELD by utilizing a
Walk-To, Push In, Pull Out, or SelfContained model. This would
optimally take place concurrently with
ELs receiving dELD instruction.
Sample MELD Scheduling and
Planning Resources are provided on
pages 117 and 118 in Chapter 5 of the
2018 Master Plan.
SELs possess a variety of linguistic
and cultural abilities that are viewed as
assets. Focused
instruction for these students builds on
their cultural and linguistic strengths
and provides meaningful access to a
curriculum that is standards-based,
cognitively complex, rigorous, and
coherent through use of high-impact
essential practices.
To address the language and literacy
needs of SELs, L.A. Unified developed
AEMP, a comprehensive research and
evidence based program offering
professional development (PD) as well
as curricular resources. The
Academic English Mastery Program
has developed grade specific MELD
Instructional Guides for the elementary
and secondary level. The MELD
Instructional Guides are designed with
the specific purpose of supporting and
structuring MELD intervention for
SELs. The resources can be
accessed on AEMP’s website
(https://achieve.lausd.net/aemp). In
addition to the MELD Instructions
Guides, other culturally and
linguistically responsive tools can be
accessed along with information on
upcoming professional development
opportunities.
In addition, schools are encouraged to
utilize materials from the Benchmark
and Wonders Elementary ELA
adopted materials for use with SELs.
Teachers may also use culturally
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relevant literature or materials from the
content areas to design lessons that
develop standard and academic
English.
Slide #43
(1 minute)

Slide #44
(30 seconds)

Slide #45
(2 minutes)

For existing Dual Language Education
(DLE) programs, the site administrator
needs to anticipate the number of new
applications for Dual Language TwoWay or One-Way Immersion Programs
and must establish the appropriate
number of classes. For continuing
students, the site administrator will
assign students to the appropriate
DLE Program classes for the grade
level.
To address parents requesting a dual
language program, follow the
procedures outlined in REF-056098,
Proposition 58 Implementation
Guidelines, dated September 10,
2018.
The final step for providing an effective
Comprehensive ELD program for ELs
is differentiating instruction by
proficiency levels and academic
needs.

This visual shows the differentiated
supports given to all, some and few
English Learners and Standard
English Learners. These supports
have as their foundation a culturally
and linguistically responsive learning
environment.
Teachers should use formative
assessment data, such as written and
spoken language samples from daily
instruction, to determine the students
who are excelling, those making
adequate linguistic and academic
progress and those who might be
struggling. Formative assessment
data can be used to flexibly group
students for targeted instruction and
support.
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Slide #46
(30 seconds)

Slide #47
(30 seconds)

To locate the 2018 Master Plan toolkit
please go to www.mmed.lausd.net
The Master Plan Toolkit provides
additional resources to support the
implementation of the Master Plan.

Please complete the Evaluation Link.
bit.ly/ELEMMPORG
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