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A. Vision and Instructional Philosophy
1. What is your school’s vision for the child or youth who will matriculate from
your school?
It is our vision that our students who matriculate from 153rd Street Elementary
School will be productive, model citizens who are college/career ready with 21st century
skills, think critically to solve problems, collaborate with others, and communicate
skillfully.
2. What is the vision of the school that will help achieve the vision of the successful
future graduate described above?
In the next three to five years our staff/community responsibilities will be to:
Administrators
 Create and maintain an environment where all students, staff, and visitors are
made to feel welcomed, accepted, valued, and appreciated anywhere on
campus
 Develop an inclusive instructional leadership team to make instructional
decisions for our learning community
 Provide meaningful professional development modeling what is expected
from all instructional staff
 Visit classrooms regularly to observe instructional practices learned and
discussed in professional development
 Provide timely feedback and determine next steps
 Encourage and embrace teacher creativity that will enrich our program
Teachers
 Demonstrate knowledge of content and pedagogy and fully implement the
Common Core State Standards in all curricular areas by 2015
 Provide effective rigorous and coherent lessons that contain clear learning
objectives that allow for teacher modeling/demonstration, guided practice,
checking for understanding, and utilizes questioning and discussion
techniques
 Strategically plan to differentiate instruction to meet the needs of all students
 Work collaboratively and use student data to drive instruction
 Communicate regularly with parent(s)/guardian(s) about their child’s
academic and social progress
 Maintain a 97% attendance rate
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Work collaboratively and proudly as a team to support teaching and learning
Make a commitment to be a life-long learner
Maintain a 97% attendance rate

Ensure that your child attends school daily, arrives on time, and is ready to
learn
Become active participants in school through volunteer work and teacher
support
Be a part of the decision making process
Provide feedback frequently via School Experience Survey and/or
communicating with administration, teachers, or any staff member

Students
 Arrive to school daily, on time and ready to learn
 Embrace a school community spirit, show school pride, and demonstrate
positive behavior and understand cause/effect of behavior
 Take responsibility and become an active participant in the learning process
 Set personal and educational goals

3. Describe the instructional philosophy that is connected to achieving the vision of
the child/youth who will matriculate from your school and the overall vision of the
school. Why do you believe this is the best approach?
153rd Street Elementary School is committed to providing an instructional program for all
students, pre K – 5, which exemplifies a high quality, rigorous academic program. Such
instructional programs must be based on providing best first instruction that is informed
by research-based pedagogical techniques, in order to ensure that all student have access
to a guaranteed and viable curriculum. Our promise is to instill and model high academic
expectations for the diverse group of students served at 153rd Street Elementary School,
resulting in ALL students having an academic foundation for future success through
preparation for college and careers for the 21st century.
The proposed curricular and instructional program is explicitly student-centered and
grounded in research of effectiveness with similar student populations, particularly
geared toward meeting the learning needs of English Learners (EL), Standard English
Learners (SEL), Economically Disadvantaged, and Students with Disabilities (SWD).
Towards this end, we have consciously adopted key, research-based instructional
strategies (see Instructional Strategies below) that have demonstrated effectiveness for
the student population served at 153rd Street Elementary School.
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The 153rd Street Elementary School design for the curricular and instructional program is
informed by findings from a study on the effectiveness of California elementary schools.1
This EdSource study is based on 257 California elementary schools that approximate the
demographics of the students that will be served at 153rd Street Elementary School.
Drawing on data from October 2005 to April 2006, the study identified a set of
characteristics as the most ―predictive‖ or correlated with increased student achievement.
These will guide the design of the instructional program, ensuring that the instructional
program is research-based:
1.
2.
3.
4.

Prioritizing Student Achievement.
Implementing a Coherent, Standards-Based Curriculum.
Using Assessment Data to Improve Student Achievement and
Instruction.
Ensuring Availability of Instructional Resources.

153rd Street Elementary School will prioritize student achievement by meeting the state’s
API goals and the federal adequate yearly progress goals. We will implement a coherent,
standards-based curriculum to improve student achievement and our teachers will ensure
that all staff and students have sufficient and up-to-date instructional resources. 153rd
Street Elementary School staff will use data to improve student achievement and
instruction.
Key Instructional Strategies
Before addressing the specific, research-based instructional strategies that will be used
school-wide by 153rd Street Elementary School, it is appropriate to provide a context for
common lesson design that will inform the selection and use of these strategies. The
school is currently engaging teams of teachers in collaborative lesson planning as
Professional Learning Communities or PLCs.
As part of PSC implementation, 153rd Street Elementary School teachers will continue to
develop common lessons. Moving forward, 153rd Street Elementary School will focus on
refining lesson planning by adopting a template that incorporates elements of
Understanding by Design2, Specially Designed Academic Instruction in English
(SDAIE), and Madeline Hunter’s lesson plan template.
In developing these common lessons, 153rd Street Elementary School will adopt a set of
key, research-based instructional strategies for school-wide implementation. Based on an
analysis of achievement data, it is clear that many of our students have moderate to
severe learning gaps, which complicate the delivery of rigorous, grade level instruction
tied to the California content standards. Put another way, the ―typical‖ 153rd Street
Elementary School student needs additional instructional support and overt scaffolding in
order to be successful in the core academic instructional program. As such, 153rd Street
Elementary School Design Team has come to a consensus on the following research1

EdSource (2012) Similar Students, Different Results: Why Some Schools Do Better. Sacramento, CA.
Wiggins, Grant and Mc Tighe, Jay. (2005). Understanding by Design. Expanded 2nd Edition.
Alexandria, VA: ASCD.
2
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based instructional strategies that support such an approach, and, therefore, will form the
basis of instructional delivery across content areas and grade level teams:
1. Access to Core Strategies are culturally relevant and linguistically responsive
research-based instructional methodologies that support language acquisition
and learning for Standard English Learners.
2. Specially Designed Academic Instruction in English (SDAIE) is a pedagogical
approach that focuses on providing students with scaffolded and differentiated
lessons that enable students to access and master rigorous core content.
3. Reciprocal Teaching is an instructional technique, which applies a problemsolving heuristic to the process of reading comprehension, thereby promoting
thinking while reading across the curriculum.
4. Writing Across the Curriculum (WAC) is a strategy for having students
practice writing in a variety of contexts.
ALL students at 153rd Street Elementary School will receive an instructional program that
incorporates the regular use of these strategies. We believe these instructional strategies
are mutually reinforcing and complementary. As such, they provide a common ―toolkit‖
for designing classroom teaching practices and student learning activities that will enable
us to reach our vision of all students matriculating to high school with the academic
foundation necessary to graduate from high school, college-prepared and career-ready.
Teachers will regularly reflect upon how they teach by assessing themselves using the
criteria in the LAUSD Teaching and Learning Framework, Standard 1 Planning and
Preparation; Standard 2 Classroom Environment; Standard 3 Delivery of Instruction.

B. School Data Profile/Analysis
1. Where is the school now? What does the data/information collected and
analyzed tell you about the school?
To conduct a thorough, in-depth analysis to determine where 153rd Street Elementary
School is now, we viewed the following qualitative and quantitative data: CST data,
School Report Card, Performance Meter, classroom observations, student referrals,
parent observations, teacher surveys, parent surveys, and student surveys. The data
collected reveals identified areas of strengths and concerns, areas of improvement, and
positive/negative trends over the last 3-5 years and the root causes.

Academic Performance Index and Adequate Yearly Progress Trends
Year

API

Met AYP

2007-08
2008-09
2009-10
2010-11
2011-12

715
705
722
726
734

Yes
No
No
No
No
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When we analyze the 2011-2012 California Standards Test results over the last 3-4 years,
153rd Street Elementary School made almost a 30 point gain in API. Within the last
school year our API went up 8 points to 734. However, it has always been a challenge
for 153rd Street Elementary School to meet out AYP. Last year, we met 12 of the 21
indicators.

Percent of Students Scoring Proficient or Advanced
School-wide
Pro/Adv

ELA

Math

Science

2009-10
2010-11
2011-12

39%
38%
41%

44%
47%
45%

40%
38%
25%

A positive trend for 153rd Street Elementary School is that we are making steady progress
to improve the amount of students scoring Proficient or Advanced in English Language
Arts. In ELA, last year, the percent of Proficient/Advanced (P/A) students increased by
3% school-wide. Our Far Below Basic/Basic, (FBB/BB), students decreased by 9%.
However, school-wide, Math and Science is an area of need. The percent of students
scoring P/A decreased 2% in Math during the 2011-12 school year; which led to a 2%
FBB/BB increase. In Science, the P/A decreased by 13% and the FBB/BB increased by
1% school-wide.

Percent of Proficient and Advanced Students by Sub Groups
Sub Groups Pro/Adv

ELA
ELA
2010-11
2011-12
School-wide
39%
41%
African American
32%
36%
Latino
41%
41%
Socioeconomically Disadvantaged
39%
41%
English Learners
40%
38%
*Students with Disabilities are not a significant subgroup
*All of our students receive free lunch
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49%
30%
60%
49%
62%

Math
2011-12
45%
30%
49%
45%
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When we analyzed the CST data by subgroup, we saw that African American students
are improving in ELA. Our English Learners had a slight decrease in achievement in
ELA. However, there is an achievement gap between African Americans and the other
sub groups (Latino and English Learners) in ELA. In the 2010-11 school year, the gap
was 8% and in 2011-12 it decreased to 4%. In Mathematics, the achievement gap
between African American students and English Learners is wider. In the 2010-11
school year, the gap in Mathematics was 32%. The gap decreased in the 2011-12 year to
15%. A question raised was, ―What teaching strategies were implemented in the 2011-12
school year for African American students that resulted in the achievement gap in ELA
and Math to decrease by 50%?‖ Another question raised was, ―Why did the percent of
proficient/advance students decrease for the English Learners and the Latino students?‖

Percent of Students Scoring Proficient/Advanced by Grade Level
Grade
% of students Prof/Adv

ELA

Math

Science

Second
Third
Fourth
Fifth

42%
39%
46%
48%

31%
55%
46%
25%

N/A
N/A
N/A
25%

When looking at the data by grade level, you will see that some grade levels did better
than others. However, there is plenty of room for growth in all grade levels. The data
collected tells us that we have not differentiated our instruction to meet the needs of all
students. We are just presenting information to students, versus teaching the way
students learn. According to the CST data presented, a student has only a 50% chance to
score Proficient or Advanced if they attend our school. That means that students have a
50% chance of scoring Basic or below. In addition, only 25% of our 5th grade students
scored Proficient/Advanced in Science. That means that students have a 75% chance of
scoring Basic or below. Analyzing the data, we concluded that our teachers believe that
teaching Science is not a priority. Science is not being taught across grade levels and we
need further professional development to improve our science instruction. In order for
our students to score Proficient/Advanced in science in 5th grade, the instruction needs to
begin in kindergarten. We realize that science skills build upon each other so we must all
make the time to consistently teach science.
A positive trend, through observations in the classrooms during the 2012-2013 school
year, is that the Leadership Team observes teachers teaching and students engaged in the
lessons. Many teachers have positive relationships with students. That contributes to the
strong classroom management. As a result, students are spending their time in the
classroom, where instruction takes place. However, when we take a deeper look inside
the classroom, we see the activities in which the students are engaged in. In many
classrooms, the activities lack academic rigor, do not appear to be standards-based and
have no clear objectives.
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Reclassification Rate
School Year
Reclassification Rate

2007-08
14%

2008-09
14%

2009-10
10%

2010-11
16%

2011-12
21%

A positive trend at 153rd Street Elementary School is that our reclassification rates have
improved over the last 3-5 years. We see the importance of reclassifying students, and
that is a strength for 153rd Street Elementary School.

Staff and Student Attendance Rates
% of Students with 96% or Higher Attendance
% of Staff with 96% or Higher Attendance

2009-10
44%
38%

2010-11
51%
48%

2011-12
62%
83%

Although attendance improved for the 2011-12 school year, poor attendance for both
students and staff has been a negative trend for 153rd Street Elementary School. In the
last 3 years, the percent of students with 96% attendance and better improved for
students, teachers and staff. Last year, we had a couple of teachers who went out on a
leave. As a result, those classrooms had different long term substitutes in and out of the
classroom. The student behavior was unacceptable and instructional time was lost.

Days Lost to Suspensions
Days lost to suspension
African American Students

2007-08
29
16

2008-09
7
4

2009-10
24
24

2010-11
26
25

2011-12
2
2

At 153rd Street Elementary School, the days lost to suspensions dramatically decreased in
the 2011-12 school year. When we analyzed the Data Summary Sheet, we found that
only African American students and Students with Disabilities were being suspended. In
addition to that, African American students were getting suspended at a ratetwice as
many times as the Students with Disabilities. There was no data stating that the Latino
students were being suspended. We ran a list from SIS of names of students who were
suspended within the last four years, and found that the Students with Disabilities who
were suspended were also African American. From the 2009-10 school year until the
2011-12 school year, only African American students were suspended at 153rd Street
Elementary. This was an identifiable negative trend. According to our office referrals
received thus far, in the 2012-13 school year, African Americans were sent to an office
for discipline referrals 3 times as many times as Students with Disabilities, English
Learners and Latinos.
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Although the suspensions have decreased over the years, student discipline was seen as a
negative trend for the last 3-5 years. Many students felt unsafe and like they were being
bullied on campus. Teachers and parents of the victims felt as though students did not
have any real consequences for inappropriate student behaviors. Teachers felt as though
there was no true school-wide discipline plan. Because of the district-wide efforts to
reduce the amount of suspensions, teachers felt as though the students were not being
suspended for actions that warranted a suspension.

School Experience Survey
Percent of parent
participation in School Survey

2008-09
18%

2009-10
31%

2010-11 2011-12
13%
Unknown at this
time

Another negative trend that has occurred over the last 3-5 years is that the parent
involvement has decreased. We do not see as many parents on campus helping in the
classrooms. There has been a decrease in the amount of parent surveys that are
completed. Parents are not serving on as many committees as they had in the past. A
few parents voiced that they felt the root cause of less parental involvement was that it
appeared as though the parents did not feel welcome on campus by the administration or
the staff. Parents voiced that they felt disrespected at times and that their voice was not
valued or heard.
Teachers indicated on the school survey that they felt as though it was challenging to
communicate effectively with parents because some parents do not update their telephone
numbers regularly with the front office or teacher, may not check their child’s backpack
regularly, may not attend Back to School Night or Open House, do not come on campus
after school, and that adequate translation is not provided for our non-English speakers.
Another negative trend is that there is low school morale for students and staff at 153rd
Street Elementary School. Low school morale has impacted attendance. There was
negative talk about others on campus. Lack of mutual respect among all staff led to
limited collaboration. Many teachers voiced that they did not want to come to school.
There were no ―fun‖ activities for students. Many teachers, staff members, and parents
expressed that there was poor leadership at 153rd Street Elementary School. It was
expressed that the administrative team changed each year due to a different APEIS. As a
result, poor leadership was identified as the root cause of the poor morale, lack of trust
within all the stakeholders, and the discipline problems.
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2. Based on your analysis, please identify the most central and urgent
issues/challenges that are hindering the school from improving student learning and
achieving the vision of the successful future graduate and the school articulated
above? What is the supporting evidence that leads you to identify the items listed
above as high priorities?
The three most urgent issues to address to help 153rd Street Elementary School achieve
our vision are:
1. Improving the quality of instruction
2. Improving staff and student attendance
3. Increasing parent involvement
According to our percent of students scoring Proficient or Advanced on the CST, it is
vital that we improve the quality of instruction. Students will have access to standardsbased, hands-on, rigorous, culturally relevant and responsive education daily.
Instructional decisions must be based on the characteristics of the students assigned to the
classroom. In relation to our attendance rate, the teacher and the student must be at
school for teaching and learning to occur. Students learn best from their teacher versus a
day-to-day substitute teacher. When the students do not see good attendance modeled
from their teacher, they may not see the importance of coming to school daily. We are
monitoring both student and staff attendance. Both students and staff will receive
incentives for maintaining perfect attendance. The last issue identified that is vital to
address is the creation of partnerships with parents. We need to welcome our parents into
the school as equal in their child’s education . We will provide training sessions for
parents so parents are equipped with strategies to work more effectively with their
children at home. In addition, we want to train parents in how to address concerns they
may have with a teacher, staff member or administration. We want teaching and learning
to occur for every member of our school community.

C. School Turnaround
1. Building on the priority areas as central to turning around your school, what
specific strategies, practices, programs, policies, etc. must be employed to address
each priority area? What do you expect will change as a result of implementing
these strategies, practices, programs, policies, etc.? What is the underlying theory/
research that supports why you believe the strategies, practices, programs, policies,
etc. identified above will dramatically improve student learning at your school?
Priority Areas
In order to strengthen our Professional Learning Community, we will focus on three areas
of concern that our school has diagnosed as areas of priority. The three areas are listed
below:
1. Improving the Quality of Instruction
2. Improving Student/Staff Attendance
3. Increasing Parental Involvement
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I. Improving the Quality of Instruction

153rd Street Elementary School is committed to improving classroom instruction in our
efforts to conduct a complete school turnaround. The strategies to turn around instruction
are listed in an order in which it will make the biggest impact on student achievement.
Peer Observation
Peer observation is commonly used as a tool to enhance a teacher’s continuing
professional development. Formative peer observation assists in the improvement of
teaching. Summative peer observation involves the evaluation of teaching effectiveness.
Both formative and summative observations can be based on the same observation
instruments. There are strengths and advantages to peer observation. By utilizing peer
observation, change will occur as teachers gain new ideas and perspectives about
teaching from colleague(s), and both the observer and the observed may improve
teaching ability.
Research
Dr. William Roberson, co-director of the Center of Effective Teaching and Learning
concurred: "Easily, peer observation is more valuable than other forms of professional
development, if the proper context is created. If done well, it is carried out in a real,
practical, immediately relevant situation. Compare that to attending workshops or
conferences in which participants remain at a certain level of abstraction from their own
classrooms.‖
Lesson Study
An instructional strategy that can be implemented at our school is the art of Lesson
Study. Many professional organizations promote teacher collaboration, but lesson study
goes beyond collaboration to co-planning and observing actual lessons, with a focus on
student thinking. In the lesson study model of ongoing professional learning, teachers
learn together, with administrators and specialists, and even with other schools.
Participants plan, observe, and refine "research lessons" designed to make real their longterm goals for student learning and development. A key, concrete component of lesson
study is the observing and teaching of lessons, which then are improved collaboratively.
The real "lesson" of lesson study is not product, but process. The use of lesson study will
compel our teachers to examine their own practice in depth in the context of student
learning, and will connect them with their students and their professional learning
community, and will inspire them to improve continually. The Lesson Study process will
assist teachers in analyzing instruction in all academic areas, including Math and Science.
Teachers will regularly reflect upon how they teach by assessing themselves using the
criteria in the LAUSD Teaching and Learning Framework, Standard 1 Planning and
Preparation; Standard 2 Classroom Environment; Standard 3 Delivery of Instruction.
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Research
This model of ongoing, teacher-led professional development has been applied most
successfully and widely in Japan. It has recently been adapted and initiated by teachers at
many sites across the U.S. It gained greater notice in the United States following the
release of data from the 1995 Third International Mathematics and Science Study
(TIMSS), which showed higher mathematics achievement by Japanese students than by
U.S. students. The TIMSS video study reported that Japanese mathematics classroom
teaching is very similar to what the National Council of Teachers of Mathematics
(NCTM) describes as the quality of teaching and learning that U.S. teachers need to
develop. Other researchers reported that lesson study changed Japanese teaching styles
over the last 30 to 40 years from teacher-directed to student-centered.
Grade Level Collaboration/Professional Learning Communities
In addition to lesson study, teachers will have multiple opportunities to plan together
through grade level collaboration/professional learning communities. The professional
learning collaboration will produce change because it will allow our teachers to use data
to drive their instruction; teachers can use the time to identify any trends within the data
and plan lessons accordingly. Grade level collaboration is a time for teachers to identify
best practices and share with their colleagues. The ultimate purpose of professional
learning communities is to gain a better understanding of how to analyze student work
and data to find evidence of growth, to establish and align academic objectives for
lessons, to share teaching strategies, and to address plans for remediation and/or reteaching. Grade level planning will be an ongoing process in which teachers meet weekly
for an hour. Educators will meet during a set, structured time every week while their
students are in enrichment activities. Each team will consist of grade level teachers,
administration, coaches, appropriate support staff, professional development staff (as
needed) and a special education representative. This is an interactive meeting, in which
all participants serve as both learners and contributors to actively accomplish our desired
goals of improving instruction in all content areas, but specifically Math and Science.
Teachers will regularly reflect upon how they teach by assessing themselves using the
criteria in the LAUSD Teaching and Learning Framework, Standard 1 Planning and
Preparation; Standard 2 Classroom Environment; Standard 3 Delivery of Instruction.
Research
According to Richard DuFour, co-author of the best seller, ―Professional Learning
Communities at Work”, as well as, ―Raising the Bar and Closing the Gap: Whatever It
Takes”, ―All the research is pointing to the fact that the best strategy for sustained,
substantive school improvement is developing the capacity of school personnel to
function as a learning community."In the book, ―The Six Secrets of Change: What the
Best Leaders Do to Help Their Organizations Survive and Thrive”, Chapter 2 focuses on
positive peer interaction as one of the six secrets of change. It provides guidelines and
examples of how great organizations truly connect their employees to a higher purpose
and help them work collaboratively. The chapter gives useful tips and a perspective that
will be beneficial to grade level teams and their leaders and supports the notion that grade
level collaboration is an effective way to increase student achievement by focusing grade
level teams on improving classroom learning.
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Data Chats
Data chatting is an opportunity for principals, teachers, coaches, and other support staff to
collaborate monthly to analyze current data, and devise plans to support instruction based
on the data. By implementing the practice of data conferencing, the needs of our students
will become apparent and should then be addressed. After reviewing the data and
devising a plan, teachers will progress monitor their students and identify students who
need additional assistance. Using the data to drive instruction will dramatically improve
student learning at our school, because the learning will speak to the needs of an
individual student or group. In addition, as a result of data chats, all members of the
professional learning community are forced to discuss student data and student progress,
and ultimately, take ownership for student successes and failures. There is an abundance
of research that supports the notion of data chats dramatically improving student learning
at your schools.
Research
In the article, ―Guide to Using Data in School Improvement Efforts‖-Learning Point
Associates. Dec. 2004, highlights the value of using data often. The article clearly states,
― Data is the key to continuous improvement.‖ The fact that we have developed a plan
that includes the implementation of data chatting should dramatically improve student
learning at our school.
Learning Lab/Differentiated Instruction Time
At 153rd Street School, we will initiate a school-wide grade level specific time block for
differentiated instruction. This time block will be 45-60 minutes each day. During the
block of time, students will be grouped based on data and need. Ideally, each group
would consist of between 6-8 students. Teachers will work with a small group of students
and teacher assistants will work with a small group within the classroom setting. Some
students will work independently, while others will be sent to the Learning Lab to work
with the Title III Access to Core and Title I/EL Coordinator. The implementation of
differentiated instruction will force teachers to teach to student needs. Once this happens,
we will see a growth in student achievement.
Research
The idea of differentiating instruction to accommodate the different ways that students
learn involves a hefty dose of common sense, as well as sturdy support in the theory and
research of education (Tomlinson & Allan, 2000). It is an approach to teaching that
advocates active planning for student differences in classrooms.
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Specially Designed Academic Instruction in English (SDAIE)
Many of the EL students within our school are not reclassifying at an accelerated rate.
SDAIE is a methodology (a set of specific strategies) centered around four elementscontent, connections, comprehensibility, and interaction. SDAIE is designed to make
instruction comprehensible and grade-level academic content accessible for English
Learners. All teachers who provide content instruction in English at any grade level must
use SDAIE methodology to provide access to core content areas for EL students, taking
into account their level of language proficiency and the language demands of the lessons.
The primary purpose of SDAIE instruction is teaching skills and knowledge in the
content areas, more specifically content identified in standards for English-Language
Arts, math, science, social studies, physical education, and the arts. A second goal of
SDAIE instruction is to promote language development, particularly what is called
Academic Language. By utilizing SDAIE techniques, all of our English Learners and
Standard English Learners will have access to the curriculum. Below you will find a few
SDAIE strategies that we will implement:
 Activating Prior Knowledge-focuses the students’ attention, develops readiness
for instruction, motivates, and relates to previous learning (students have the
opportunity to adjust to the new learning and relate it to their own life
experiences, making it much more comprehensible and valuable)
 Cooperative Learning- provides positive social interaction for ELL students,
helping them perceive the classroom as a comfortable, friendly place where they
feel safe using their new language skills
 Use of Manipulatives- Whenever possible, instructors will accompany messages
with gestures, pictures, and objects that help get the meaning across. The teachers
will use a variety of different pictures or objects for the same idea.
 Vocabulary Development-Pre-teach vocabulary and concepts; use realia,
demonstrations, visuals, and multiple modalities when teaching. Illustrate, label,
explain multiple meaning words
 Graphic Organizers/Thinking Maps- allows students to visually arrange their
ideas and process their thinking
Research
SDAIE is an approach recommended for instructors who possess the competency to make
lesson content comprehensible and relevant to limited-English-proficient students with
intermediate English fluency (Calif. Dept. of Education, 1993). According to the LAUSD
English Learner Master Plan, “ All teachers who provide content instruction in English at
any grade level must use SDAIE methodology to provide access to core content areas for
EL students, taking into account their level of language proficiency and the language
demands of the lessons.”
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Highly Effective Teacher/Staff Professional Development
In order to make a complete school turnaround, it is essential that all teachers and all staff
members be trained on current educational research and successful teaching strategies
that will promote student academic and social development. Effective professional
development is truly the cornerstone of our school-wide plan. It is the difference that will
make or break the success of our school. Since the instructional philosophy of our school
is to improve the achievement of all students at our school, all teachers must be engaged
in the process of learning how to improve instruction to meet the needs of all students in
the regular classroom. All professional development in our school must be aligned to
achieving the goals outlined within our Public School Choice plan. It must be focused on
improving classroom instruction to reach our goals, and it must be ongoing and based at
the school. Work that the teachers do together at the school— conducting study groups,
designing assessments, aligning curriculum, reviewing and discussing student
achievement results and other data, etc.—are the most effective part of the school wide
plan and should be considered the main focus for all professional development. Some
additional areas of focus for professional development at 153rd Street School are
organized below in order of importance to our school’s specific needs:

Professional Development Focus
Year 1





EL Master Plan
Common Core
Standards
Teaching and
Learning Framework
Differentiated
Instruction

Year 2




Meeting the needs
of Standard English
Learners
Data Analysis
Problem Solving
Process

Year 3





Positive Behavior
Support
Technology in the
Classroom
Lesson Planning
Meeting the needs
of Gifted & Talented

Research
The article, “Why Professional Development Matters,” written by Hayes Mizell, supports
the notion of teacher professional development. “All schools should be places where both
adults and students learn. Teachers and administrators who routinely develop their own
knowledge and skills model for students that learning is important and useful. Their
ongoing development creates a culture of learning throughout the school and supports
educators’ efforts to engage students in learning. A school that organizes team-based
professional development and expects all teachers and administrators to consistently
participate though for different purposes, at different times, in different ways —
demonstrates that it is serious about all educators performing at higher levels. As a result,
the entire school is more focused and effective.”
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Instructional Rounds
Instructional Rounds are a cycle of supporting improvement in instruction. There are
four stages, first, Problem of Practice, second, Theory of Action, third, Rounds and
finally, Debrief Discussion. At the center of these stages is the Instruction Core, which
consists of Teachers, Students, and Content. The idea behind Instructional Rounds is that
everyone involved is working on their practice, everyone is obliged to be knowledgeable
about the common task of instructional improvement, and everyone’s practice should be
subject to scrutiny, critique, and improvement.
Research
Within the book ―Instructional Rounds in Education: A Network Approach to Improving
Teaching and Learning,‖ City, Elmore, Fiarman, and Teitel’s research suggests that the
use of Instructional Rounds at a school site will build a collaborative learning culture and
develop a clearly articulated and collective understanding of what quality teaching and
learning looks like. Furthermore, the research identifies the adoption of instructional
rounds as a primary method of continuously refining our own practice.
After School/Weekend Intervention
Our school budgeted last year for student intervention, and we plan to use some of the
money towards designing a CST Boot Camp. The CST Boot Camp is a Saturday program
in which students are taught test taking preparation skills, are given a review of key CA
standards on the California Standards Test, and are provided academic support based on
their strengths and weaknesses. Students are eligible to participate in the CST Boot Camp
if they scored Basic, Below Basic, or Far Below Basic on the standardized assessment.
RtI2
Our Philosophy of RtI2
Of the many solution strategies employed nationwide, RtI2 is an approach with evidence
of success in creating the conditions necessary for closing the achievement gap and
improving problem behaviors (Griffiths, A-J., et al., 2007). The RtI2 process focuses on
individual students who are struggling and provides a vehicle for teamwork to strengthen
their performances before educational problems increase in intensity. Leadership is
critical to the implementation of RtI2. To be effective, RtI2 must harness and coordinate
the full resources of the school, district, and community. Administrators and their
leadership teams, in collaboration with all teachers, have central roles in the planning,
implementation, and successful day-to-day use of the RtI2 approach. Analysis of how
students respond to instruction and interventions is an organizing principle for structures
and programs that already exist in our schools. An education system implementing RtI2
promotes collaboration and shared responsibility for the learning of all students across all
personnel, programs, and parent inclusion processes located in any given school. Further,
data gathered from RtI2 can be utilized in the identification process to determine if a
student requires special education services. (cde.ca.gov)
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We will use the California’s RtI2 Framework as our implementation guide, which
includes these key components:
Core Component
Core Component
Core Component
Core Component
Core Component
Core Component
Core Component
Core Component
Core Component

1: High-Quality Classroom Instruction
2: High Expectations
3: Assessments and Data Collection
4: Problem-Solving Systems Approach
5: Research-Based Interventions
6: Positive Behavior Support
7: Fidelity of Program Implementation
8: Staff Development and Collaboration
9: Parent and Family involvement

Research
California’s RtI2 framework, supported by national research and in accordance with
federal law, emphasizes effective instruction and earlier intervention for students
experiencing difficulty learning to ensure that they are not misdiagnosed or over
identified for special education services due to lack of appropriate instruction.

II. Improving Staff/Student Attendance
Staff and Student Attendance Rates
% of Students with 96% or Higher Attendance
% of Staff with 96% or Higher Attendance

2009-10
44%
38%

2010-11
51%
48%

2011-12
62%
83%

Examining the staff and student attendance data over the span of three years, it is evident
why student and staff attendance are areas of concern, and why we have chosen to enlist
it as a part of our school turnaround. The Los Angeles Unified School District has set a
target of 71% of students and 74% of staff with 96% or higher attendance for the 20122013 school year and 76% of students and 79% of staff with 96% or higher attendance
for the 2013-2014 school year. We plan to meet both targets and below you will find how
we will do so:
Improving School Morale
To improve student and staff attendance, we must improve the school morale. We want
our students to have a sense of pride about 153rd Street Elementary School. For the 201314 school year, we will implement school uniforms. We want students to know that
when they get dressed in the morning, they are getting dressed to learn. For the 20122013 school year, we have created a new design for our school t-shirts. Every Friday is
Spirit Day, the day staff and students wear their t-shirts. All teachers, staff, students, and
administration feel like they are a team. A Student Council has been developed to add
morale to the student body. Students participated in the election process and now feel like
they have a voice. We see student leaders as decision makers.
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Award Assemblies
To improve student attendance, we will host monthly award assemblies. During these
assemblies, students with the target attendance goal for the month will be awarded with a
certificate. In addition, the class with the highest number of students that met the target
attendance goal will be rewarded with a classroom treat.
Staff Attendance Recognition
In an effort to improve staff attendance, similarly, as with our students, we will honor
staff members with regular attendance that meets our target goal. Staff member’s names
will be published in the weekly bulletin. Also, we will host raffles for staff members with
good attendance, during which, they will have the opportunity to earn prizes such as gift
cards (donated from a partnership) and extra lunch time. The teacher will have the
opportunity to leave for lunch an hour early. Administration will cover the class and
teach the lesson planned.

III. Increasing Parent Involvement
The article, “A New Wave of Evidence: The Impact of School, Family, and Community
Connections on Student Achievements (2002) (Author(s): Ann T. Henderson, Karen L.
Mapp)” published by Southwest Educational Development Laboratory (SEDL) in 2002,
examines the evidence that family and community connections with schools make a
difference in student success. The research indicates that children whose
parents/guardians share in their formal education tend to do better in school. Parent
involvement has a higher impact on student success than does any other factor, including
culture and socio-economic status. The earlier in a child’s educational process parent
involvement begins, the more powerful the effects. The benefits that have been identified
that measure parental involvement in education include:
 Higher grades, test scores, and graduation rates
 Better school attendance
 Lower rates of suspension
 Long term academic achievement
 Positive attitudes and behavior
 More successful programs and more effective schools
All parents want their children to be successful. Similarly, many parents want to be
involved with the formal education of their children. Sometimes, however, they don’t
know where to start, when to find the time, or how to go about making positive
connections with the school. It is our goal at 153rd to ensure that the parent/guardian(s) of
our students are completely involved in their child’s academic experience. Effective
parent engagement and involvement is a critical component to the successful education of
children. The active involvement of parents and community members in our school is a
high priority and is essential to high achievement for all students, especially our English
Learners and Standard English Learners. We value parent involvement, and below you
will find the strategies we will use to increase parental involvement in our professional
learning community:
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Parents as Decision Makers
It is our goal at 153rd to build strong parent, staff, and community groups at our school.
We plan to develop a strong English Learner Advisory Committee, School Advisory
Committee, and School Site Council of committed parent and staff members. The parents
who are involved will collaborate with school staff and community members to make
sound decisions for our school.
Research
According to the National Network of Partnership Schools, for parent involvement to
flourish, it must be meaningfully integrated into a school's programs and community. The
network developed a framework of six types of parent involvement that schools can use
to guide their efforts. It says schools can:







Help families with parenting and child-rearing skills
Communicate with families about school programs, student progress and needs
Work to improve recruitment, training, and schedules to involve families as
volunteers in school activities
Encourage families to be involved in learning activities at home
Include parents as participants in important school decisions
Coordinate with businesses and agencies to provide resources and services for
families, students, and the community (Epstein, 2001).

Parent Trainings/Workshops
It is our goal at 153rd to ensure that the parent/guardian(s) of our students are completely
involved in their child’s academic experience. We wish to keep parents informed and
trained with the necessary skills to assist their child. Some of the trainings we might
provide would be workshops on child development and how to support student academic
learning. Parenting trainings could cover a number of different issues, such as children's
language development and learning styles, parent nurturing and discipline strategies, and
the relationship between child achievement and parental expectations.
Parent Newsletters/School Website
Communication with the families of our students has been given a low priority, due to
lack of time. Lack of parental communication causes a disconnection between the home
and the school, and this is what we aspire to turn around. In order to keep parents
informed of their child’s progress in school, school events, and /or school procedures, our
school will need to implement a system for regular contact. A school-wide/class
newsletter/website is an excellent way to keep parents informed. A newsletter can go
home monthly with important information for parents. Within a newsletter/or on a
website, we can share some of the following:
 Main objectives or goals from the curriculum
 Important dates for assignments, field trips, or school events
 Ideas for parents to do at home to support learning
 Important dates for projects due, events, or field trips
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Partnerships
At 153rd Street School, in an effort to build a Professional Learning Community, we will
build partnerships for school success. When selecting partnerships for our school, it is our
goal to select partnerships that will offer our students the opportunities and resources
necessary to succeed in school and life. The use of partnerships will involve parents and
communities in their child’s education to ensure lifelong success. It is our goal to identify
parents as our school’s most important partner. When schools regard their relationship
with families as a partnership in which school and home share responsibility for
children's learning, the result is an increase in the levels and types of parental
involvement as well as the support that families demonstrate for the school. When this
partnership is extended to include the larger community, the benefits are greater yet.
Perhaps most important is that when responsibility for children's learning is shared by the
school, home, and community, children have more opportunities for meaningful, engaged
learning. Students are able to see the connection between the curriculum in the school
and the skills that are required in the real world. Our school is willing to involve parents,
families, and the community at deeper levels and to support their participation.
Partnership

Target Group

Data

Partnerships
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Junior Achievement

K-5

CST 2011-12 Math
45% Proficient/Adv

CSUH
Master Teacher
Fellows Program
El Camino College

4th & 5th

CST 2011-12 Science
24% Proficient/Adv

K-5th

School Vision: 100%
students college and
career ready

Spirits Landing

3rd-5th Girls

Observations

Bank of America

Parents/Students

Sports Resource
Program

4th & 5th

CST 2011-12 Math
45% Proficient/Adv
100% Students qualify
for free lunch

West Coast Sports &
Fitness Center

K-5th

Positive Records
Skip-lication Math
Program

2nd-3rd

Childhood obesity
rate increased to 28%
in 2010
2nd- 31% Pro/Adv
3rd -55% Pro/Adv

4.0

Students learn the basic
concepts of business and
economics and how
education is relevant to the
workplace
Provide professional
development in science
Foster a career ready,
college- bound culture
through motivational speakers
and visits
Develop self-esteem, and
character building skills
Provide financial literacy
services
Provide school supplies,
physical education materials,
and field trip opportunities
Provide a physical education
program to eliminate
childhood obesity & diabetes
Uses songs and melodies to
help students memorize
multiplication product sets

2. Describe the culture and climate (academic and non-academic) that is central to
turning around your school and aligns with the instructional philosophy above.
Why do you believe the culture described is one that will turn around your school?
What research supports the actions you plan to take and the changes you expect to
see?
The culture and climate that is central to turning around our school is aligned with the
instructional philosophy above, and must embrace a diverse, cultural, multi-ethnic
experience for our students, parents, teachers, staff, and community members. Our
vision/instructional philosophy is based on high academic expectations for both teachers
and students; collaboration and mutual respect among our stakeholders; providing a safe
and nurturing environment; and extensive involvement with our local community. As a
school facing the challenges of working with students from economically disadvantaged
families, we are committed to becoming a center of culture and education that provides
an anchor for the community.
3. How will you engage your school community, faculty, staff, students, and parents
so that they are able to understand and effectively implement elements of the
instructional philosophy and turnaround plan?
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In order to facilitate a complete school turnaround, we must begin with the name of the
school. It is our goal to involve students, parents, staff, and community members in
renaming the school of 153rd. We are on a mission of moving forward, and the name of
the school within the community has been stigmatized, so it is our effort to create a new
identity. This will be one small step towards changing the school culture/climate.
a.) Given your community context, what needs to be true for your colleagues,
students and parents to join you in the transformation of our school?
In order for colleagues, students, and parents to join in the transformation of our school,
they need to believe that we want the best for 153rd Street School. They will believe this
based on the examples that we set. They will follow our lead, if and only if, we prove
ourselves to be committed and dedicated to the success of all stakeholders at 153rd Street
School. The creation and implementation of this Public School Choice Plan will solidify
our commitment to transforming 153rd Street School.
b.) Given your community context, how are you going to share, communicate and
generate interest and excitement about your plan for turning around your school?
To generate interest and excitement within the community, we will continue to search for
partnerships to get involved with our school. We will promote through local newspapers
the great things and changes that are taking place within our school. We will look to our
parents to create a PTA, and we would expect the PTA organization to host community
events that would involve our school community and our local community.

D. Implementation
153rd Street Elementary School will take three years to achieve the full scope of the
proposal as written. Year 1 of implementation focuses on building collaboration among
adults through the refinement of professional learning communities and maintenance of
weekly grade level planning time to enable professional learning communities to review
data and develop lesson plans (including common assessments that lead to student
achievement). Through Instructional Rounds, we will monitor the implementation of our
proposed turnaround efforts by setting and meeting annual benchmarks aligned with the
Performance Meter. We have set S.M.A.R.T. Goals for Academics, student/staff
attendance, and parental involvement.

S.M.A.R.T. Goals-Academics
DIBELS Data Kindergarten and First Grade
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The data above reflects the performance of our students in grades K-1 on the DIBELS
assessment last year and the SMART goals that have been set for them this year. It is our
expectation that all areas of performance in DIBELS will improve by 10%.The most
current DIBELS data for the 2012-2013 school year is as follows:

As the data chart reflects, the students in first grade have exceeded the S.M.A.R.T goal
that had been set for them by 5%. Kindergarten students almost met their S.M.A.R.T
goal, they were short by 3%.

English Language Arts % Proficient/Advanced

DIBELS
Data

% of Benchmark
Students in
Grade K
2011-12

% of Benchmark
Students in
Grade 1
2011-12

S.M.A.R.T.
Goals 2012-2013
% of Benchmark
in Grade K

S.M.A.R.T.
Goals 2012-2013
% of Benchmark
in Grade 1

Beginning of
Year
Middle of Year

61%

33%

71%

43%

38%

55%

48%

65%

End of Year

64%

53%

74%

63%

2011-12
Data
Grade
2nd
3rd
4th

5th

LPA 1

LPA 2

LPA 3

2012-13

2012-13

Goals

9%
13%
46%

36%
24%
30%

33%
22%
44%

LPA 1
30%
40%
45%

Goals

LPA 2
45%
45%
50%

DIBELS Data

% of Benchmark Students in
Grade K
2012-2013

Beginning of Year
5%
21%

68%
20%

20%

2012-13

Spring CST

Goals

LPA 3
55%
55%
70%

55%
50%
60%

% of Benchmark Students in
Grade 1
2012-2013

40%

48%
55%

50%

Mathematics % Proficient/Advanced
2011-12
Data

Q1

Q2

Q3

Grade

2012-13

2012-13

2012-13

Goals

Goals

Goals

Q1
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Q2

Q3

Spring CST

153rd Street Elementary School
2nd
3rd
4th
5th

44%
32%
37%
10%

56%
41%
26%
17%
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50%
31%
24%
17%

45%
40%
45%
20%

50%
45%
50%
40%
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55%
55%
55%
55%

55%
50%
50%
50%

Spring CST

Science % Proficient/Advanced
2011-12
Data

Earth

Life

Physical

Grade
th

4
5th

60%
40%

65%
22%

2012-13

2012-13

2012-13

Goals

Goals

Goals

Earth
65%
45%

95%
17%

Life
70%
55%

Physical
80%
65%

N/A
50%

S.M.A.R.T. Goals-Attendance
We will monitor student and staff attendance monthly. However, our annual goal for
student attendance is 68% of our students with 96% or higher attendance. Also, we are
working towards 100% of our staff to have 96% or higher attendance.

S.M.A.R.T. Goals-Parental Involvement
Our goal is that we increase parental involvement in the following areas: Back to School
Night, Open House, Parent Conference #1 and Parent Conference #2. Our goal is that
75% of our parents attend these events. Administration will keep copies of the sign-in
sheets. Also, we want to improve the percentage of Parent School Surveys completed.
Our goal is to have 50% of the parent surveys returned. We will advertise and offer
incentives for returning the survey.
2. What are the most significant barriers you foresee to successfully implementing
the strategies, practices, program, policies, etc. identified for turning around your
school?
The most significant barriers that we foresee is not having 100% support of our plan from
all stakeholders. Teachers and staff will be required to make a commitment to the plan.
Otherwise, they will have the opportunity to transfer to another location. We are
beginning to change the culture of 153rd Street Elementary School where we all believe
that all students can learn, and we will employ best practices to our teaching and teach
the way students learn. We will weed out the teachers who feel as though they do not
like the way our school is headed. Another barrier we see that may hinder the ability for
our school to turn around is that we need administration to monitor instruction and
provide regular feedback to teachers. The administrator recognizes the value and
importance of supervision of instruction, but the enormous demands placed upon
administrators make it difficult to spend time required to be in the classrooms. The way
that administration will address this challenge is by prioritizing. Administration will
have to make a conscious effort to spend at least 50% of the day inside classrooms
monitoring instruction and providing feedback.
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E. Alternative Governance Models and Autonomies
1. If applicable, what alternative governance model have you chosen? What is your
rationale for selecting this governance model? Why do you believe this model will best
support the successful implementation of your proposed plan?
N/A

2. What autonomies do you anticipate you will need to effectively implement the elements
of the plan? What is your rationale for requesting this autonomy?
1. Mutual consent requirement for employees
 We want every employee who works at 153rd Street Elementary School to want to serve
our students and community. As a result, we do not want to take any District-mandated
priority placements.
2. Teacher assignments
 We want to align student needs to teacher’s strengths. Many times, teachers select
classes based on convenience or what is left on the matrix versus student’s needs. We
would like the opportunity to develop a system where teachers and administration work
together to align student needs with teacher’s strengths.
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F. School Planning Team
1. Who are the members of your planning team?
The School Planning Team consists of the Principal, Title III Coach, Categorical
Programs Coordinator, Resource Specialist Teacher, Upper and Primary Teachers,
Special Day Teacher, and Parents. The team felt that the Principal should serve as the
leader of the planning team. The members of the team volunteered based on the
identified needs of the planning team.
2. In what ways did you engage parents in the development of your plan?
We engaged parents throughout this process. Parents learned about the Public School
Choice Process through an orientation. However, at Back to School Night, Coffee with
the Principal, and newsletters, parents were informed and engaged in the process. Parents
attended the PSC trainings and provided feedback for the writing teams. Parents sat on
the writing team and collaborated with teachers and staff.
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Waiver/Autonomy Checklist
School Site: 153rd Street Elementary School
Proposed School/Design Team Name: 153rd Street Elementary School

Proposed Governance Model (mark all that apply):
☐ Traditional
Management

☐ Pilot

☐ Expanded School Based

☐ Local Initiative School
Partner

☐ Affiliated Charter

☐

☐ Limited Network Partner

☐ Full Network Partner

Technical

Assistance

Waiver/Autonomy Requests
Mark all the autonomies requested in your plan and provide a page reference to where the
rationale for the request can be found in the narrative of the application.
☐ Methods of improving pedagogy. Rationale on page(s): __________________
School-determined methods to improve pedagogy and student achievement, such as articulation between grade
levels and departments, intervention strategies and intervention/special support programs (such as parent
contacts, homework clinics, directed focus of services to assist struggling students and after-school reading rooms
or math coaching on a rotating basis).

☐ Curriculum. Rationale on page(s): __________________
Locally determined curriculum (subject to State and District minimum curriculum standards); local instructional
standards, objectives, and special emphases (supplementing District standards).

☐ Assessments. Rationale on page(s): __________________
Local interim benchmark assessments, tests and pacing plans, aligned with and equivalent to District
requirements (e.g., GATE, Algebra Placement), and complying with any State and Federal requirements.

☐ Scheduling. Rationale on page(s): __________________
Local instructional schedules and strategies, including modified daily instructional days/minutes, the school’s
schedule of activities and events, and special schedules such as those designed to accommodate additional prep
time for elementary teachers ( all of the above being subject to District-mandated annual number of school days
and minimum annual minutes of instruction and calendar requirements, and contractual pay in the case of
additional required hours of regular daily instruction).

☐ Internal organization. Rationale on page(s): __________________
School’s internal organization plan, such as division into academies, small learning communities, houses etc.
within the assigned student population.
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☐ Professional development. Rationale on page(s): __________________
Local professional development plans aligned with the School’s Instructional Plan/Single Plan for Student
Achievement, except as to training relating to legal/compliance mandates.

☐ Budgeting control. Rationale on page(s): __________________
General fund budget control, pursuant to the District’s evolving site-based funding system, which currently
provides local discretion but neutralizes the impact of differences such as those among certificated staff salaries,
and subject to the other applicable related district requirements such as those governing “guided purchases.”

☐ Mutual consent requirement for employees. Rationale on page(s): 26
A requirement for “mutual consent” by school and applying employee with respect to the filling of UTLArepresented, site-based openings at the school, meaning no District-mandated priority placements, but school
must still comply with return rights or other placement rights to the school that are created by legal mandates or
by the District-UTLA Agreement.

☐ Teacher assignments. Rationale on page(s): 26
Local process/methods for determining assignment of teachers to grade levels, departments, subjects and classes
(e.g., looping, team-teaching, ungraded instruction, multi-age classrooms).

☐ Staff appointments
__________________

(e.g.,

department

chairs).

Rationale

on

page(s):

Local process/methods for selecting teachers as grade level or department chairs, coordinators, deans,
instructional coaches, etc.

☐ Discipline & codes of conduct. Rationale on page(s): __________________
School’s student discipline guidelines and code of student conduct, aligned with the District-wide standards and
rules governing student conduct, suspensions, expulsions and transfers.

☐ Health and safety. Rationale on page(s): __________________
School’s health/safety matters, aligned with District-wide health/safety mandates.

☐
Additional
Waivers:
(list
___________________________________________

waivers

requested)

_______________________________________________________________________
_________
Applicants selecting “Additional Waivers” must provide a rational the request(s) by completing the Waiver-Side
Letter Request Form (Appendix D). These additional waivers are subject to separate consideration and approval
from the District and UTLA before becoming effective.
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