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PART ONE: REQUEST FOR PROPOSAL QUESTIONS
EXPANDED SCHOOL-BASED MANAGEMENT MODEL
VERDUGO HILLS HIGH SCHOOL
1. VISION and MISSION
1. (1) Verdugo Hills High School Vision Statement
VHHS provides a rigorous, standards-based instructional program that meets the diverse needs of all
students, supported by classroom instruction that encourages collaboration and communication where all
stakeholders experience a sense of accomplishment and community.
1. (2) Verdugo Hills High School Mission Statement
The Verdugo Hills High School (VHHS) mission is to provide students access to the tools necessary to be
active, inquisitive, and successful participants in a rapidly changing world. VHHS will:
•
•
•
•
•
•

create a secure environment that encompasses all aspects of a standards-based instructional
program to ensure equity and access to high achievement for all students.
provide high achieving, personalized, small school learning environments for all students.
develop a community of learners (including parents, students, community, teachers, staff, and
administrators) that will offer active support as our students become life-long learners.
engage all stakeholders as continuous learners and facilitators of quality learning through
professional development.
function as a center for community resources.
prepare all students to be successful and responsible contributors in a multicultural,
technologically advanced society.

2A. SCHOOL DATA PROFILE and ANALYSIS
Population trends by grade level as of Norm Day, 2013:
Grade

2009 -10

2010-11

2011-12 2012-13

2013-2014

9th grade

623

620

495

437

429

10th grade

578

462

493

411

387

11th grade

485

474

376

432

399

12th grade

416

449

408

356

419

Total

2102

2005

1772

1636

1634

2A. (1) Demographics
Ethnic and racial demographics of the school are as follows: 57% Latino; 31% White; 5% Asian; 3% AfricanAmerican; 3% Filipino; and 1% American Indian. Presently, approximately 67% qualify for free or reduced
rate meals. There are 12% students with disabilities; 10% English Learners, 31% Reclassified English
Proficient (RFEPs); and 18% identified gifted.
2A. (2) Academic Performance Index (API)
VHHS’s Academic Performance Index (API) scores have shown dramatic increases in the past five years,
from 665 in 2007-08 to 747 in 2011-12. VHHS moved from a statewide rank of 3 to similar schools to a 5
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statewide. API scores from 2009-10 to 2010-11 increased by 31 points to 741, and then to 747 in 2011-12.
This placed Verdugo Hills High School 6th among all high schools in the Los Angeles Unified School
District. In 2012-13, VHHS met all growth targets for Socio-economically Disadvantaged, English Learners,
and Students With Disabilities, yet received a statistically insignificant change of -1 point overall.
Academic Performance Index (API)
Base

Growth

Chg.
14

Met
All
No

Statewide
Rank
3

Similar Schools
Rank
2

2007-08

655

669

2008-09

669

704

35

Yes

3

2

2009-10

703

712

2010-11

710

741

9

No

4

4

31

Yes

4

3

2011-12

741

747

6

No

5

5

2012-13

747

746

-1

No

5

5

2A. (3) Adequate Yearly Progress (AYP) and Program Improvement (PI)
Of the four major criteria that schools must meet to measure AYP, Verdugo scored as follows: In 2010-11,
VHHS met 19 of 22 criteria; in 2011-12 the school met 16 of 22 criteria. For both the 2011-12 and 2010-11
years, Verdugo met all of the criteria for CAHSEE participation, graduation rate, and API. Under the recent
CORE Waiver filed by eight California school districts (including LAUSD), the Performance Improvement
(PI) designation has been eliminated and replaced by criteria outlined by the Single Plan for Student
Achievement (SPSA) and LAUSD’s Required Program Activities for Title I schools. Based on its consistent
past performance, Verdugo Hills High School was not placed in any improvement category, and is currently
being considered for the Title I Reward School designation. As a Reward School, Verdugo would be a model
for best practices for struggling schools in LAUSD.
2A. (4) California Standards Tests (CST) All Content Areas
Below Basic (BB) and Far Below Basic (FBB) scores have generally decreased over the last four-year period,
with a corresponding rise in Proficient and Advanced scores. In a four-year comparison, Geometry, Physics,
and Integrated Science were the only areas with an increase and no decrease in Below Basic and Far Below
Basic scores. In addition, Geometry, World History, Earth Science, and Physics were the only areas that
showed decreases and no increases in Proficient and Advanced scores. Two of the biggest areas of
improvement have been in Algebra I and II. In the four-year period, Algebra I Below Basic and Far Below
Basic bands decreased by 19.4 %, with a corresponding increase in the Proficient and Advanced bands by
10.7%. Algebra II scores decreased by 15% in the Below Basic and Far Below Basic bands, and increased by
18.8% in the Proficient and Advanced bands.
CSTs 2009-12
Content
ELA Gr. 9
ELA Gr. 10
ELA Gr. 11
Algebra I
Geometry
Algebra II
HS Math
World Hist.
US Hist.
Life Science

!

2009-10
43
43
44
17
24
48
72
30
43
37

Change in Prof/Adv.
2010-11 2011-12
Chg.
49.6
47
+4
44.2
45.3
+2.3
51.7
47.2
+3.2
21.3
27.7
+10.7
26.2
21
-3
52.8
66.5
+18.8
82.5
79.4
+7.4
34.9
34.8
-.1
49.4
50.6
+1.2
42.4
41.7
+4.7

2009-10
32
26
23
60
42
27
7
44
28
30

Change in BB/FBB
2010-11 2011-12
17.7
23.2
22
22.8
20.1
21.2
49.9
40.6
41.7
46.5
19.1
12
3.5
0
40.6
31
24.6
23.6
25.6
25.8

Chg.
-8.8
-3.2
-1.8
-19.4
4.8
-15
-7
-13
-4.4
-4.2

#!

!
Biology
Chemistry
Earth Science
Physics
Int. Science

32
28
24
37
2

39.9
25.2
19.6
33.8
12.1

32.8
29.6
16.7
23.1
4.5

+.8
+1.6
-7.3
-13.9
+2.5

31
29
49
19
45

25.5
30.5
49.1
19.2
44.4

30.8
27.2
33.4
23.6
47.7

-.2
-1.8
-15.6
4.6
2.7

2012-13
56
44

2A. (5) CST Trends-English/Language Arts
Subgroup

% Proficient and Advanced

All Students
African American

2007-08
39.8
34.5

Asian
Latino
White
EL
SWD
Socio-Econ. Dis.

58
31.4
47.4
3.4
3
37.8

2008-09
42.2
27.9
66.7
35.1
46.6
6
4.5
38.9

2009-10
43.2
31.7

2010-11
48.6
41.7

2011-12
46.4
35

58
34.5
53.8
4.7
9.4
40.2

53
43
56.9
7.3
11.7
46.5

64
39
57.5
2.2
7.3
42.9

66
46.3
64.6
6
13.3
51.6

VHHS’s overall level of Proficient and Advanced Students has increased significantly since 2007-08, with a
corresponding decrease in students scoring FBB or B. While trends in English/Language Arts show
improvement in all sub-groups, there are major challenges still evident with our ELs and Students With
Disabilities.
2A. (6) English Learner Accountabilities
While scores continue to increase in some areas, VHHS has not been able to meet all federal Annual
Measurable Achievement Objectives (AMOs) as outlined in NCLB. AMOs include: mandated achievement
results in CELDT Pass Rate (Annual Growth), Students Attaining English Proficiency (for EL students who
have been in the district less than five years and for those EL students who have been in the district more than
5 years), and identified EL proficiency in English and Math.
English Learner Progress
VHHS makes good progress reclassifying English Learners due to an outstanding ESL program. In 2011-12,
33% of ELs scored Proficient on the CELDT, 30.1% scored Basic or above on the CST English, and 46.4%
passed English or Advanced ESL with a C or above. Reclassification rate was and 10.6% in 2011-12.
English Learner Progress
Goal

!

2009-10

2010-11

2011-12

Scoring Proficient on CELDT

30.3%

33%

Scoring Basic/Above on CST ELA

41.6%

30.1%

Passing English/Adv. ESL with
C or Above
Reclassification Rate Trend

49.1%

46.4%

12.3%

10.6%

9.7%
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2A. (7) CST Trends-Mathematics
The percentage of students scoring Proficient and Advanced in mathematics shows increases in all sub-groups
(except African-American students) over the five-year period from 2007-08 to 2011-12.
Subgroup

All Students
African Amer.
Asian
Latino
White
EL
SWD
Soci-Econ. Dis

Students Tested-CST Math
200820092010201109
10
11
12
1616
1502
1343
1212
60
40
34
38
108
81
62
49
848
826
779
711
507
458
409
365
234
211
170
127
154
155
127
116
1090
1057
964
841

200708
1630
57
118
843
518
263
157
1063

200708
15.2
7
53.4
9
15.3
6.8
.6
16.1

% Proficient and Advanced
2008-09 20092010-11 2011-12
10
22.2
27.4
32.3
36.6
10
12.5
14.7
5.3
53.7
61.7
64.5
61.2
15
21.1
27.1
34.2
25.6
32.3
36.4
39.7
7.3
8.1
12.4
11
2.6
7.1
7.9
9.5
21.4
25.9
31.7
35.4

2A. (8) California High School Exit Exam (CAHSEE)
Other testing at VHHS also shows yearly improvement. Below are the California High School Exit Exam
(CAHSEE) results for Mathematics and English-Language Arts (ELA) by program (Combined 2012) for
Grade 10. VHHS’s scores were higher than the LAUSD average for every sub-group in math and English.
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California High School Exit Exam (CAHSEE) March, 2013 Results-Verdugo Hills HS
Tested
or
Passing

Subject

All
Students

Special Ed
Students

English
Learner
(EL)
Students

# Tested

Math

431

73

Passing

Math

23 (32%)

# Tested

English/
LA
English/
LA

342
(79%)
433
316
(73%)

Passing

Economically
Disadvantaged

Not Economically
Disadvantaged

59

Reclassified
Fluent-English
Proficient
(RFEP)
Students
117

313

65

106
(91%)
121

246 (79%)

57 (88%)

74

21
(36%)
66

313

65

19
(26%)

11
(17%)

106
(88%)

226 (72%)

54 (83%)

2A. (9) Additional Relevant Data
While there is extensive data available for VHHS and other LAUSD schools, the district holds schools
accountable for meeting specific goals outlined in the “Performance Meter.” The goals included on the meter are:
100% Graduation, Proficiency for All, 100% Attendance, Parent & Community Engagement, and School Safety.
GOAL 1: 100% GRADUATION

School Baseline

LAUSD Annual Targets

2010-11

2011-12

2012-13

2011-12

2012-13

2013-14

A. Four-Year Cohort Graduation Rate

64

76

80

60

68

70

B. Students On-Track for Meeting A-G Requirements

31

33

36

38

50

75

GOAL 2: PROFICIENCY FOR ALL

School Baseline

LAUSD Annual Targets

2010-11

2011-12

2012-13

2011-12

2012-13

2013-14

B. English Language Arts, Secondary:
Proficient & Advanced

49

46

53

45

50

NA

D. Mathematics, Secondary: Proficient & Advanced

32

37

39

36

41

NA
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F. Proficiency in Algebra

21

28

27

38

47

NA

G. ELs on Track for English Proficiency

47

56

59

NA

58

59

GOAL 3: 100% ATTENDANCE

School Baseline

LAUSD Annual Targets

2011-12

2012-13

2013-14

2011-12

2012-13

2013-14

A. Percentage of students with 96% or higher attendance

55

62

66

66

71

76

B. Percentage of staff with 96% or higher attendance

59

59

69

69

74

79

GOAL 4: PARENT AND COMMUNITY
ENGAGEMENT

School Baseline

School Annual Targets

2011-12

2012-13

2013-14

2011-12

2012-13

2013-14

A. Percentage of parents who talk with the teacher about
their child’s schoolwork

NA

23

50

30

34

40

B. Parent participation on School Experience Surveys

NA

8

13

36

42

52

GOAL 5: SCHOOL SAFETY
A. Instructional days lost to suspension
B. Percentage of students who feel safe on school grounds
(agree or strongly agree)

School Baseline

School Annual Targets

2011-12
232

2012-13
147

2013-14
74

2011-12
43,506

2012-13
25,000

2013-14
22,000

NA

87

73

86

88

90

2.A (10) AREAS OF STRENGTHS AND CONCERNS
Areas of Strength
1. Verdugo has a long history of collaboration among teachers, staff, parents, and students. Stakeholders are
highly motivated to improve all aspects of the school, placing the instructional program and student
achievement at the center of the decision-making process. Our litmus test has always been, and continues to
be, “How is this good for students?”
2. Students, staff, and parents expect appropriate behavior and work effort by all parties. This, and a high
degree of personalization, contributes to a family-like atmosphere, resulting in a positive and safe
environment.
3. Since the institution of state standardized testing, VHHS has consistently improved test scores and
outperformed schools in the local district, while ranking highly in LAUSD overall. This can be credited to
high awareness of the importance of these measures, high expectations, rigor, and student engagement.
4. The VHHS staff has consistently sought and implemented innovative programs to support student growth,
often “ahead of the curve” of LAUSD policy. There are numerous innovative programs and creative
classroom experiences available to all students that promote engagement and positive attitudes toward school
and the community. Many of these innovative opportunities, and much of the overall success of the
instructional program, are directly attributable to the long-standing implementation of the Copernican Block
Schedule, a school-wide writing program, establishment of a high-performing Magnet program, and
specialized programs and high-interest curricular paths.
5. The professional culture of the school has helped to maintain focus and overcome some of the challenges in
a period of significant change and turmoil in the Los Angeles Unified School District and public education
generally. We have worked hard to maintain academic growth in spite of reduced funding and a devastating
loss of teachers and clerical staff.
Areas of Concern
1. Allocation of resources must be focused on the teachers' need for increased collaboration, articulation
among departments, and data analysis. Though it is difficult in the current economic/financial environment
with cuts in staff and limited supplies, it is essential to the future of the school to keep the collaborative
atmosphere intact as teachers move to adopt Common Core Standards. With the transition from state Content
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Standards to the Common Core comes additional focus on curriculum, instruction, and evaluation. In
addition, a higher level of collaboration will be necessary as new tests are introduced, and the school is
assessed under LAUSD’s College and Career Ready Graduates accountability measures in the academic,
social/emotional, and culture and climate domains.
2. Students scoring BB and B on standardized testing must continue to receive systematic assistance and
opportunities designed to improve their scores to Proficient and Advanced. Such students must be identified
quickly and must have a clear path through intervention and classroom teacher awareness of each student’s
need to improve test scores. As the school transitions to new Common Core testing modalities, teachers’ and
students’ unfamiliarity with the new tests make this concern even more urgent.
3. Although the redesignation rate for EL students is healthy, this rate can be improved. As in the case of BB
and B students, effective identification, intervention, and follow-through must be systematically employed in
order to raise the EL redesignation rate.
4. Parent involvement continues to be a challenge, especially at the senior high level. The socioeconomic
demands our parents face often preclude their active participation in school activities and governance.
The continuous identification of the needs and wants of parents as they pertain to their students' success is the
first step towards improving parent involvement. Expansion of our current outreach and expanded use of
technology and social networking may go a long way in increasing parent input and involvement.
In the 12-odd years since the passage of the No Child Left Behind Act in 2001, there have always existed
inconsistencies between the various Federal, state, LAUSD, and local goals and policies. Taken together,
these goals and policies are often at odds with the realities of the school site, where the unique social
chemistry of the staff and student population more or less determines reality from day to day. Only through
effective, ongoing, and clear collaboration among faculty, administration, staff, students, families and the
community can we hope to navigate through the ever-shifting demands of our profession. The inclusive,
committee-based structure of our ESBMM plan is reflective of our common desire to continuously improve in
all areas.
2B. Central Needs and Challenges
In our work preparing this reform plan and last year’s accreditation process – that resulted in a six year term
of accreditation – the faculty, administration, students, parents, and community of Verdugo Hills High School
have become knowledgeable about and familiar with the challenges the school faces as it continues on its road
to realizing its vision and fulfilling its mission. The needs and challenges we have chosen to focus on are
recognized by all concerned parties as the most urgent and persistent challenges that must be addressed in
order to keep the school vibrant and successful.
1. Expand strategic academic support for all students
VHHS pioneered the use of locally-designed assessments so data can be compared and progress monitored as
it relates to curriculum and instruction. The math, English, science, and social sciences departments each give
either their own locally designed assessments or the district’s periodic assessments. With the introduction of
Common Core Standards, performance assessments will need to be realigned with the new outcomes.
Additionally, programs designed to support at-risk students, ELs, special education students, and other groups
will need to be reconsidered in light of the new curricular expectations.
It is also expected, and recent events in other states have demonstrated, that this period of transition may be a
bit chaotic and may have a deleterious impact on test outcomes and data. Faculty and related staff will need
time and resources in order to make the changes needed to successfully transition into the new assessment
reality. The biggest challenge in getting this work done is the limited amount of professional development
time available to the school. VHHS has initiated alternate bell schedules to carve out weekly time for
professional learning/PD and will continue to consider all options and possible modifications to the present
plan.
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2. Implement Common Core Standards
Currently, there are still many unanswered questions concerning the implementation of Common Core
Standards. Stakeholders need adequate time (and funds to pay for the time) to collaborate, attend professional
development and training, and adapt current practices.
3. Modify and Adapt School Structures: Magnets, specialized thematic programs, pathways
Our original schoolwide SLC plan is being modified to better reflect current student interests and needs. The
original SLCs are evolving into thematic academic and career pathways rather than the traditional SLC
model. For example, an engineering and energy program is being considered for 2014-15. The new VHHS
Visual and Performing Arts Academy Magnet opened in Fall 2013. In addition, the current Multimedia
Magnet is realigning with its original vision and mission. Other specialized programs are being considered in
order to better serve students and fulfill the Common Core move towards critical thinking and collaboration.
4. Establish a data committee to review, analyze, and report to various stakeholders
Currently, departments, individual teachers, and members of the principal’s Instructional Cabinet review
CST, CAHSEE, CELDT, and other data. The establishment of a data committee is necessary to bring focus
and to help prioritize where the school will funnel its resources in the quest to meet various Common Core
and LAUSD metrics. This must be a collaborative effort rather than a “top down” approach.
5. Increase enfranchisement of parents and community
A multitude of complex factors impact the lives of our students and help determine their academic success
and other important aspects of their lives. Many of these factors exist outside the parameters of the school
day, making it vital that the school keep building partnerships with families and community organizations that
assist students as they navigate their way through adolescence. We hope to build on our current outreach
programs in an actively meaningful way by having more parent and community representatives on our
various committees as integral members of the decision-making process.
3. PARENT AND COMMUNITY INVOLVEMENT
Verdugo Hills High School employs numerous strategies to engage parents, families, and the community.
These include newsletters sent home in Spanish and English, updates about the school and upcoming events
on the school’s websites, and parent access to student attendance and grades through the Integrated Student
Information System (ISIS) Family Module. All teachers may be reached via e-mail through the website. In
addition, many teachers post homework assignments and grades online for student and parent access. The
school maintains two comprehensive websites, with access to both information and various personnel,
including teachers, administrators, clerical staff, and alumni. Various social media (Facebook, Twitter,
Instagram, etc.) are in place to communicate with parents who are Internet savvy. Parents and staff are also
kept informed of various events through weekly Connect Ed phone calls. School administrators and the
attendance office also use this system to inform parents of their student's absences and leave messages about
holidays, staff development activities, and reminders about standardized and CAHSEE testing.
The Governance Council represents all of the stakeholders in the VHHS community, including parents,
students, certificated and classified staff, and community representatives. Under ESBMM governance, parents
would also serve on a variety of key decision-making committees.
VHHS has an active Parent Center located centrally on campus to facilitate parent involvement and to offer
information and support to parents with various programs, including language and computer classes for
parents. The center also maintains a class/support group called Parent Expectation Support Achievement
(PESA). There is a bilingual parent center director available every day for walk-ins. On the fourth Tuesday of
each month, parents sponsor “Breakfast With The Principal.” The Parent Teacher Student Association
(PTSA) keeps families apprised of student programs and policies. The PTSA and Booster Club at Verdugo
have yearly membership drives. The PTSA does a significant service for the school by sponsoring senior
Grad Night, offering health and dental clinics, and providing eye exams and glasses to low-income families.
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The English Language Acquisition Committee (ELAC) is an advisory committee consisting of parents and
staff for the purpose of allocating ESL funding. This function is especially important this year because of
LAUSD budget cuts that have severely impacted our staffing.
VHHS has a Back-to-School Night and an Open House to accommodate our Copernican Block schedule: one
at the beginning of term A and the second at the start of term C, when the majority of students have begun
new classes with new teachers. College information programs are also featured.
During the last two weeks of summer, administrators, counselors, and staff conduct an orientation for
incoming freshmen orientation to inform students and parents about available courses, scheduling, and
extracurricular activities. Link Crew, a student mentoring and support network, organizes and delivers a
carefully structured orientation experience for incoming freshmen.
According to the annual district survey, in 2010-11 68.1% of parents felt there were opportunities for
involvement at VHHS; in 2011-12 this dropped to 64.1% based on a lower response rate. In 2010-11, 86 %
of the parents responded they felt welcome at school, a figure that dropped to 79 % in 2011-12. In 2010-11,
25.5% of the parents responded they talked with their child’s teacher about homework; this dropped to 23.4%
in 2011-12.
Parent Survey

Parents who responded
Strong Agree or Agree:
Opportunities for Involvement
Feel Welcome at School
Talk with Teacher about Child’s Schoolwork

2010-11
17.7%

2011-12
8.3%

68.1%
86.0%
25.5%

64.1%
79.0%
23.4%

4. SCHOOL CULTURE and CLIMATE
4A. Academic Culture
The teachers and staff at VHHS strive to hold the highest academic and social standards for all students. The
staff is dedicated to teaching tolerance and sending responsible young men and women into a diverse society
with respect for all. Teachers at Verdugo encourage their students to dream big, to connect their curiosity and
imagination with demonstrable academic skills so that they may fully realize their goals and dreams. The
VHHS teaching staff expects excellence from students both in academic performance and behavior both in
class and at extracurricular events. Teachers incorporate the values expressed in these standards in all core
classes and electives. In addition, teachers stress the importance of academic honesty regarding issues of
cheating and plagiarism.
Students at VHHS experience a high degree of monitoring and support for academic success. Students receive
support in their content classes, through counseling support services, and through a culture that is
characterized by trust, respect, and expectation for achievement. Students are not afraid to approach their
teachers, counselors, and other school personnel when they need academic or emotional guidance. Services
and programs have been coordinated to support student success, including very successful IMPACT and Peer
Tutoring programs. Activities and services are focused on providing students with strategic and standardsbased courses. Using data, targeted support is identified and provided through tutoring and intervention
opportunities beyond the school day. Extended learning opportunities are connected to daily classroom
instruction. Students who are English Learners are given additional support to make the transition to core,
non-ESL classes. Students with special needs are provided appropriate levels of support to succeed.
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Verdugo is a neighborhood school where parents, students, and staff take pride in being a part of the school’s
respectful and tolerant school culture. It’s not unusual for students to have parents, relatives, and even
teachers who are alumni. The staff is committed to maintaining a caring school community that instills in
students the importance of good citizenship as well as the value of excellence in academics, as outlined in
Verdugo’s Expected Schoolwide Learning Results (ESLRs-see ATTACHMENTS). The highly active staff
willingly sponsors student activities and extended instructional tutoring. The community and state have
recognized several Verdugo teachers as outstanding educators. A visit to our campus reveals an atmosphere of
camaraderie and cohesiveness.
4B. Professional Culture
At Verdugo, teachers meet regularly to discuss and reflect on performance. The block schedule allows for
many, but not enough, teachers to have a common planning period. The staff uses its common planning
period to improve curriculum, review data, design programs, and to connect with students and parents.
Teachers often share responsibilities within each specialized program, Magnet, and department. Teachers
willingly sponsor clubs, attend extracurricular activities, write letters of recommendation, and use time
outside the classroom to tutor and counsel students. 100% of our certificated staff is fully credentialed.
Weekly professional development meetings on Tuesday mornings allow faculty and the staff an hour to
continue their collaborative efforts or engage in district-mandated topics.
Verdugo’s staff has long enjoyed a collaborative and congenial culture. This is based, in part, on the school’s
geographic location. Historically a “lone outpost,” Verdugo existed for a long time off the district radar,
especially during its years as a CAPP receiver school for the overflow populations of other high schools. The
“Verdugo Way” emerged years ago when teachers collaborated on ways to teach a diverse group of students
from all over the LAUSD. As Verdugo became more of a neighborhood school beginning in the mid-1990s,
the staff undertook its own reform movement and initiated many positive changes that resulted in markedly
increased student success, including the Copernican schedule, writing program, Humanitas, the Multimedia
Magnet, SLCs, and several others. Indeed, Verdugo teachers were well known within former mini-district 2
for their passionate commitment to reform and dedication to positive change. In recent years, however,
shifting priorities in education and within the LAUSD have caused us to re-evaluate where we have been and
where we want to go. Decreasing enrollment, attrition and displacement of teachers, and budget cuts have
taken their toll, and we have lost many individuals who were instrumental during our decade of continuous
reform and growth. Our first attempt at a self-constructed ESBMM system yielded a strong document that, for
a variety of reasons, did not come to fruition in actual practice. For both the veterans of reform at Verdugo as
well as people new to this process, this current proposal is our opportunity to put into practice what many
have worked so hard to construct together.
While the current Governance Council makes decisions about some aspects of the school environment, the
attached ESBMM proposal envisions a more global and expanded collaborative environment. It is the hope of
all concerned that a broader system of management will engender a more democratic workplace, with greater
participation, a greater sense of responsibility and ownership, increased trust and respect, and a broader range
of opinions and ideas among all stakeholders.
5. DESIGN TEAM CAPACITY and REFORM TIMELINE
The Design Team is comprised primarily of members of the past and current Governance Council,
representatives from Classified staff members, parents, students, community members, and any staff member
with an active interest in pursuing reform. Verdugo’s reform efforts extend back to 2008, culminating in the
submission of this proposal. The primary members of the 2013-2-14 Design Team for the current iteration of
our ESBMM proposal are:
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FACULTY
Bowman, Cordell
Camacho, Daryell
Campbell, Holly
Franco, Raquel
Frost, Keven
McGlothlin, Paul
McCrary, Daren
Mendelsohn, Jere
Mojica, Yvonne
Reinhart, Will
Revel, Tami
Treviño-Swanson, Christina
Trimis, Edward
Turner-McMullen, Susan
Van Baal, Marcel
Wilson, Rae

Science
Foreign Language
Language Arts, UTLA Chapter Chair
Foreign Language, Department Chair
Assistant Principal
VAPA/Multimedia Magnet Coordinator
Social Studies
English/Language Arts, Department Chair
Math
Social Studies, Department Chair
Social Studies/Math
Assistant Principal, Counseling
Principal, Music
Counselor, College Advisor
Computers
ROP

CLASSIFIED
Santoyo, Carlos, School Administrative Assistant
Downey, Marilyn, Senior Office Technician
Gerdwagen, Mary, Senior Office Technician
Kreidt, Rose, Office Tech, Special Education
Navarro, Evangeline, Financial Manager
Rodriguez, Rocio, Senior Office Technician, Credit Clerk

PARENT REPRESENTATIVES
Aghakian, Evelyn
Case, Ramie
Cuddihy, Julie
Deukmejian, Karen
Duhon, Ginger
Ghauimi, Farzaneh
Duron, Lourdes
Gregoire, Rhonda
Gregore, Rhonda
Lizarraga, Estela
Solis, Sandra
Lizarraga, Robert
Tamez, Evelyn

VHHS Reform Timeline
2008
Verdugo Hills High School initiates a movement to reform its educational model.
Leadership team begins series of fact-finding visits with schools employing a variety of innovative design
models, including Granada Hills HS (Charter), Woodland Hills Academy (ESBMM), and several Pilot
schools in the Roybal and Contreras complex.
Information gathered, reviewed, and debated among leadership team members, in department meetings, and
with all school stakeholders.
2009
7/1/09 – Superintendent Cortines agrees to VHHS request for autonomy over staffing, governance, and
calendar. (1)
8/10/09 - Verdugo Hills High School’s leadership team meets with Superintendent Ramon
Cortines, board member Nury Martinez, and UTLA President A.J. Duffy. Both Cortines and Duffy
offer support of our reform efforts. Cortines offers VHHS autonomy over the areas of budget and
curriculum for the 2009-2010 school year. (2,3)
9/14/09 – Design Team visits Woodland Hills Academy
9/09-10/09 – Departments/Teams write action plan outlines. Departmental retreats. (4)
10/12/09 Curriculum and Assessment plan sent to Superintendent Cortines. (5)
11/5/09-School Options Survey – 55 of 83 teachers select “Our Own Plan” over Pilot, Charter, ESBMM,
iDesign. (6)
11/9/09 -71 of 85 faculty members vote for “Our Own Plan” vs. Pilot. (7 – 13)

!

"+!

!
2010
1/27/10- Reform Plan submitted. (14)
3/19/10- Letter from Superintendent Ramon Cortines approving VHHS Plan with a list of suggestions. (15)
3/23/10- Autonomy groups meet to respond to Superintendent Cortines’s suggestions. (16)
4/14/10- Design Team meeting with Parker Hudnut and Monique Epps. (17)
2011
9/10 – 6/11-Autonomy committees meet to develop and establish criteria and standards for their autonomies
or the 2011-2012 implementation of the plan. (18)
6/29/11-New Superintendent Dr. John Deasy meets with Verdugo Hills High School’s Design Team
regarding new principal selection and nullifies VHHS Reform Plan. (19, 19A)
2012
3/19/12 Dr. Edward Trimis, newly appointed principal, announces LAUSD/UTLA
Local Stabilization and Empowerment Initiative. He suggests that VHHS may enter planning in
2012-2013 with implementation in 2013-2014. (20)
8/21/12- PD meeting Local Autonomy Plans/Definitions/Next Steps – Timeline – Due date of 12/12/12. (21)
Dr. Trimis requests delay of autonomy PDs to focus on WASC report and visitation.
Governance Council accedes to this request.
12/12/12– Deadline for ESBMM Proposal submission passes. (22)
2013
3/19/13– Staff Meeting – Re-introduce School Restructuring Plans/Options. (23, 24)
4/8–5/20/13– VHHS Design Team attends 4 LOOC Saturday workshops. (25 (25A)
6/4/13- UTLA Autonomy Presentation (26) (26A)
6/13/13– PD Local Autonomy Options Community meeting. (27) (27A)
6/13/13- Parent/Community Autonomy meeting (28) (28A)
8/14/13– Faculty receives Autonomy dates/deadlines. (29)
8/15, 8/22/13– Parent Autonomy meetings @ 7pm (31A) (31B)
8/20/13– Autonomy Planning PD (30)
8/22/13– Parent/Community Autonomy Meeting (30A)
8/23/13– Autonomy Choices Vote – 52/57 vote for ESBMM (31)
8/30/13– Letter of Intent sent to LOOC; LOOC confirms receipt of Letter of Intent. (32)
9/1/13–9/14/13– Design team meets, writes ESBMM Proposal
9/3/13- SBM/SSC meeting – ESBMM Update. (33)
9/11/13- Principal requests UTLA Chair assume full responsibility for meeting application deadlines. (34)
10/8/13– Classified ESBMM presentation (35)
10/8/13– Parent ESBMM presentation @ 2pm. (36)
10/15/13– PD – Faculty/Parent/Classified Review of ESBMM Proposal (37)
10/15/13–10/18/13- Faculty and parents submit suggestions for final draft of ESBMM Proposal
10/18/13- VHHS faculty votes; approves ESBMM Proposal for submission to LOOC
10/22/13– ESBMM Proposal Application submitted to LOOC
(See ATTACHMENTS for related evidentiary documents and voting results.)
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PART TWO: ESBMM INSTRUCTIONAL PROGRAM
EXPANDED SCHOOL-BASED MANAGEMENT MODEL
VERDUGO HILLS HIGH SCHOOL
NOTE: All references to CST scores, Far Below Basic (FBB), Below Basic (BB), Basic (B),
Advanced and Proficient categories indicate past and most recent data and policies in use until new
Common Core State Standards (CCSS) testing is finalized by the California Department of
Education and new data becomes available.
1. CURRICULUM AND INSTRUCTION
Day-to-day, the majority of student-teacher interaction is predicated on the content of class instruction, the
various ways that content is presented, and the ways students are assessed. These are also the primary factors
in students’ academic success. Curriculum, instruction and (by extension) assessment must address any
number of local, state, and federal criteria and standards, yet still remain relevant to the needs of individual
students and the expertise and energy of teachers. With full autonomy in these areas, VHHS will continue to
refine already-proven approaches while developing innovative ways to address new and unforeseen
challenges as we transition to the Common Core State Standards (CCSS) and new testing modalities.
General Principles
VHHS educators share the following philosophies about curriculum, instruction and assessment:
• Instruction should reflect the joy and value of learning for its own sake as a vital
element of the human experience.
• All students can learn and become successful, responsible, contributing members of society.
• All students should have access to rigorous academic instruction that emphasizes
critical thinking and problem-solving skills over rote learning of information.
• Instruction should meet or exceed the Common Core State Standards (CCSS) for each discipline,
and should be predicated on accurate and timely data from a variety of sources.
• Instruction within 90-minute blocks should be varied to best meet the needs of the
students and exploit the passion and knowledge of each instructor.
• Knowledge does not exist in a vacuum; it should be contextualized and, where
possible, should be multi-disciplinary.
• Instruction must reflect the most vital concepts and skills of each discipline, while
acknowledging the ways in which technology has changed the ways we acquire and
decipher information.
• Instruction should present ideas that stimulate, challenge, and provoke responses in light
of prevailing adolescent world views in order to have them consider and contemplate the world at
large.
• Assessment of student learning is based on a variety of formative and summative
approaches, including teacher-generated assessments, department and specialized program
common assessments, standardized testing (CCSS, CAHSEE, CELDT, etc.) and project-based
activities and exhibitions (see ASSESSMENT section).
Maximizing Student Learning
All VHHS educators are committed to maximizing student potential through the innovative uses of
curriculum, instruction, and assessment. To further facilitate this, we will:
• Continue to create and refine common departmental assessments that measure student mastery of
content while we await full implementation of CCSS assessments.
• Continue to review data from CAHSEE. CSTs and other tests to inform and refine instruction.
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• Create a Curriculum and Instruction Committee that keeps records of various curricula
and syllabi, makes recommendations to the Governance Council on the efficacy and feasibility of
new Magnet or specialized program proposals, reviews and orders textbooks, reviews and
disseminates data from critical tests, reviews class scheduling, and works to ensure that students
are programmed into appropriate classes.
The Verdugo Student
High standards and expectations of all students will result in graduates who are well-rounded individuals,
ready to face exciting, yet unwritten futures. With a focus in four major areas, the VHHS Expected
Schoolwide Learning Results (ESLRs) articulate what our students can and will become (see
ATTACHMENTS).
Graduation Requirements
VHHS is currently a comprehensive high school consisting of the main school, specialized programs (such as
Humanitas), and two Magnets. Our curriculum in all departments is designed to meet the A-G requirements
for all of our students. In May 2013 VHHS received a full six year Accreditation, and will be undergoing the
midterm reevaluation in February 2015. Students take courses that fulfill high graduation requirements and
meet University of California acceptance standards. With full autonomy, specialized programs, the Magnets,
and departments will formulate up-to-date innovative and thematic strands and pathways by which students
can fulfill their graduation requirements. These strands will be based on the needs and interests of students.
Community, Business, and Service Learning
VHHS is committed to expanding and seeking out new ways for students to connect learning to life beyond
the classroom in order to make their learning more meaningful, and to stimulate and support individualized
interests and professional/career goals. Magnets and specialized programs will expand their connections to
better connect to their themes. In addition, VHHS will:
• Develop connections with local community members in both the public service areas
and the local business community.
• Extend vertical educational connections by making partnerships with our local colleges
and universities such as California State University at Northridge, Glendale Community
College, and Pasadena Community College. VHHS has currently applied for a California Academic
Partnership Program (CAPP) grant to facilitate partnerships with the Cal State University system
and promote transition to the Common Core State Standards.
• Create internships and job-shadowing opportunities for students at such local
institutions as JPL and Verdugo Hills Hospital, as well as local, small businesses.
• Expand community service opportunities with the public service sector, including
elected public officials, local law enforcement agencies, and emergency/firefighting
personnel.
• Create partnerships with Local Service Center feeder schools to help link the high school
experience with elementary and middle schools. These partnerships will explore math
tutoring, creating a list of core literature that builds on each year, familiarizing students
with the VHHS essay writing terminology, and helping sequence electives such as art
and physical education.
• Collaborate with the Parent Center to create an organization of regular parent volunteers to provide a
local community connection at the classroom level. Parent volunteers can serve as experts in careers,
culture, and academics.
Electives
Students can currently explore several elective opportunities at VHHS that allow them to pursue individual
interests and fulfill graduation requirements. Ultimately, students will be able to pursue additional, more
specialized electives that meet their needs and support the thematic connections of specialized program and
the Magnets.

!

"$!

!
Diverse Learners
VHHS supports a community of collaborative and highly integrated classrooms designed to instruct and
support students in Special Education (SE), Students with disabilities (SWD), and English Learners (ELs)
with and without disabilities. Differentiation of instruction occurs each day, driven by current research, best
practices, and the highest of standards for learning, behavioral, and transitional goals. Curriculum is designed
to prepare our pupils for post-secondary school success in future educational and career pursuits.
Furthermore, VHHS recognizes the value of developing a rich relationship with parents and community, as it
strives to create an open, responsive, and accessible campus for families. This is accomplished by providing
quality translators for parent conferences and daily communications and providing comprehensible IEPs that
reflect parental input and acceptance.
A comprehensive system of pre-referral and evaluation will establish and distinguish between SE, SWD, ELs,
ELs with disabilities. Pursuit of the Least Restrictive Environment is a priority, with recognition regarding the
distinction within EL classes and Special Education classes. Assessments for placement and reviews will be
comprehensive and collaborative with as much inclusion from parents and the students themselves as
possible.
EL students are served by CELDT certified educators and SDAIE methods designed to provide access to
English Learners in the California State Standards, and soon in the Common Core. Most importantly, all
students are taught critical thinking skills and academic language that can be generalized across curriculum
Closing The Achievement Gap
With over 70% minority enrollment, VHHS is keenly aware that the data indicates an achievement gap
between students of color and their White and Asian peers. VHHS places a premium on best practices as the
superior way to improve student learning regardless of gender, culture, language, or ethnicity. VHHS
recognizes the need to expand contact with the families of struggling students to coordinate efforts by the
school to enhance student success. To further address the specific needs of our students of color who are
performing at Below Basic or Far Below Basic levels, or do not maintain a grade of “C” or better in academic
classes, we will:
• Expand use of data to identify the struggling students.
• Establish closer ties with struggling students’ families; provide support, education through
expanded use of personnel and Parent Center volunteers.
• Provide a school-wide program to improve test taking skills and strategies.
• Coordinate and refine common pacing plans for core subjects.
• Enhance cross-curriculum coordination between departments.
• Provide access to prerequisite classes as well as review and credit recovery classes.
• Expand school-wide tutoring and peer-mentoring programs.
• Research and implement other models that have proven effective in this endeavor.
2. ASSESSMENT
VHHS is committed to accurate and timely assessment in conjunction with the best practices of curriculum
and instruction in order to provide students with the most effective, supportive, and challenging courses of
study. Students are, and will continue to be, assessed through the use of multiple formal (tests, rubrics,
projects, etc.) and informal (day-today observations, interactions, questioning) measures.
General Principles
• Timely, accurate, and relevant student assessment is an integral part of the classroom experience.
• Timely, accurate, and relevant student assessment data provide information about the
effectiveness of instruction and guides planning for success.
• A diversity of assessment instruments will address the range of learning styles and
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modalities and the richness of cultures in our student population.
• Assessments are to be authentic and criteria-referenced, using scope and sequence
curriculum that assess domain.
• Departmental and/or specialized program-created rubrics will be used to grade assessments.
• Students will be assessed by a combination of the following: portfolios, projects, teacher-generated
assessments, standardized state tests (CCSS), departmental exams, and the CAHSEE.
Maximizing Student Learning
• Rubrics will be used to assess student progress across the curriculum. A universal writing rubric will be
based on the VHHS Writing Program Rubric, but Magnets and specialized programs may customize it to
fit the criteria of individualized themes.
• Each department will create common assessments and/or use LAUSD periodic assessments to test reading
fluency, comprehension, critical thinking skills, and writing proficiency to prepare students for
standardized exams, while checking for mastery of the state standards and preparing students for postsecondary education.
• In addition to teacher’s formative and summative assessments in individual classes,
assessments will include: project based learning, portfolios, exhibitions, collaborative
learning, and multimedia presentations.
• We will fully implement the current grade reporting system where C will be the minimum grade for
academic credit in all academic disciplines.
• Using data from standardized tests and class grades, SST and Data Assessment Team (DAT) will
meet with students who are far below basic (FFB) and below basic (BB) and recommend intervention
pathways to help the students meet the standards.
• Back to School Night and Open House will be used to celebrate students’ success.
• VHHS will follow all state and federal mandates regarding special education regulations and ensure that
all culturally diverse learners with and without disabilities will meet the standards.
Beyond Standardized Testing
• CCSS, CAHSEE, as well as other ISIS data will be used with academic progress to set up
appropriate data-driven intervention for the following school year.
• Summative measures such as CCSS and CAHSEE data will be used as a guide for curriculum
development and instruction.
• Departments will create assessments or use LAUSD assessments in each subject and/or level.
• Teachers within departments, Magnets and special programs will regularly meet to reflect on practice,
analyze grade-level and school wide data, create assessments and discuss instructional issues.
• Additional formative assessments will include periodic assessments, student portfolios, open-ended
situational analysis, and teacher observations.
Use of Data
• VHHS will expand the collection and utilization of data, including: CCSS results, report card grades,
ISIS reclassification (grade level advancement), departmental assessments, CAHSEE, IEP information,
attendance, SST summaries discipline reports, and ESL reclassifications.
• Based on the data, SE, SWD, and EL students will be identified who may require intervention to master
required standards and meet graduations requirements.
• Once identified, SE, SWD, and EL students, particularly incoming 9th grade students, will be targeted for
Algebra Readiness and/or Read 180.
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• Appropriate services will be used to provide additional emotional or psychological counseling for
students as needed.
Graduation
VHHS will continue to require that students successfully complete the A-G requirements for college
admission established by the State and the successful completion of classes and standards set by each student’s
specialized program or Magnet as the measures for graduation.
3. PROFESSIONAL DEVELOPMENT (PD)
General Principles
Regular, relevant, timely, and focused professional development time is vital to the school culture. Faculty
and staff need time to continuously analyze data, curricular content, best practices, policies and procedures,
etc., in order to ensure continual growth in student learning and achievement, and to promote communication,
collaboration, and collegiality among the faculty and staff.
Maximizing High Student Performance and a Professional Collaborative Learning Community
• Professional development is derived from close analysis of data to determine student learning
needs, as well as the incorporation of various district topics and issues that are timely to the school,
(e.g. testing prep, safety, etc.).
• Staff development is tailored to meet the changing needs of our staff, e.g. more time for
collaboration, sharing best practices and lessons, reviewing current research and journal articles,
bringing in guest speakers to introduce strategies for success, meeting with parents and community
representatives, etc.
• The Professional Development Committee will develop a year-long calendar of PD that includes
LAUSD-mandated PD topics. The PD Committee will solicit input from faculty and other staff in
establishing a calendar that is relevant, varied, and equitable. The Governance Council will have
final approval of the PD calendar.
• The frequency and duration of regular PD will be made upon recommendation of the PD
Committee, with final approval by the Governance Council.
• Budget permitting, departmental, Magnet, and specialized program retreat-style
collaborations will be expanded to develop and refine common assessments, pacing plans, projects,
etc.
4. SCHOOL SCHEDULE and CALENDAR
General Principles
VHHS will implement an academic calendar and bell schedules that support and maximize student success
and enable staff to more efficiently and productively fulfill the school’s mission. Among other goals,
implementation of the VHHS calendar will maximize use of instructional minutes, increase test scores,
improve access and equity for English Learners (ELs) and Students With Disabilities (SWDs), strengthen ties
to local community colleges, increase completion of A-G requirements, increase opportunities for Career
Technical Education, and assist students in becoming more competitive in a global economy.
Maximizing Student Learning
• The School Calendar Committee will design a master calendar of events and bell schedules that
maximizes student achievement and coincides with State testing in order to ensure student success;
the committee will also establish the beginning and end of terms and due dates for various grading
periods and progress reports. The Governance Council will have final approval of the School
Calendar Committee recommendations.
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The Copernican Schedule and Instructional Calendar
VHHS will continue to operate on the Copernican block schedule. The schedule consists of four terms
totaling 180 school days. This allows completion of Terms A and B before the winter vacation and maximizes
the amount of instructional days in Term C and D prior to administration of standardized tests, California
High School Exit Exam (CAHSEE) and Advanced Placement (AP) Tests. While both the traditional academic
calendar and the VHHS Calendar feature 180 days of instruction (90% of the instructional days in common),
the VHHS Calendar optimizes the instructional days before “testing season” in May, with 81 days of
instruction and review as opposed to 67 days on the traditional calendar.
Goals of the Instructional Calendar
Increased Test Scores
The VHHS Calendar ends Terms A and B before the winter vacation, maintaining momentum and allowing
for continuous learning. Likewise, students in Terms C and D will complete the majority of the curriculum
before taking tests in May.
Improve Access and Equity for English Learners and Students With Disabilities
The VHHS Calendar has the following advantages for ELs and SWDs:
• Students will have19 additional instructional days to prepare to take the CELDT.
• More than 90% of core curriculum will be covered in Terms C and D before CCSS tests.
• Students who take English Term C and D will benefit from more instructional
days before the CAHSEE allowing VHHS to meet its Adequate Yearly Progress
(AYP)/ Annual Measurable Objective (AMO).
Strengthen Partnerships With Community Colleges to Promote College-Going Culture
Many students at VHHS are the first in their families to attend college. Currently, many students do not think
they are capable of attending ––let alone completing––a college education. Increased community college
partnerships will give students the experience and confidence necessary to make the leap to full-time, postsecondary education.
In observance of AB 1409 and its goals, utilization of community college opportunities helps accomplish
many goals. Access to community college classes increases rigor, increases college exposure, and has other
direct benefits. Students taking college classes are more likely to earn high school diplomas, more likely to
enroll in a four year institution, more likely to enroll full time, and more likely to achieve a better outcome in
college. Following the LAUSD’s mission of ensuring that all students are college and career ready, VHHS
has maintained a strong partnership with the Los Angeles Community College District (LACCD), including
Valley College and Mission College.
The VHHS Calendar will align closely with local college and university quarters, enabling high school
students to take college classes for credit concurrent with their VHHS classes. Students can attend late
afternoon or evening classes at any time during the VHHS Calendar. The VHHS Calendar will accommodate
the summer school schedule for session 1 of the LACCD System. Students will also be able to take online
college courses during fall, winter, spring, and summer sessions.
Increased Completion of A-G Requirements
The VHHS Calendar, in conjunction with the Copernican schedule, opens up greater opportunities for
students to enroll in A-G college preparatory and AP level courses, thus providing them the opportunity to
meet and exceed CSU/UC A-G requirements.
Increased Opportunities to Complete Career Technical Education (CTE) Requirements
Assembly Bill (AB) 2448 is a comprehensive reform bill designed to strengthen the focus of Regional
Occupational Center Programs (ROCPs) in supporting high school programs and sequenced CTE courses. AB
2448 requires that by June 30, 2011, 90% of all CTE courses must be “sequenced.” Sequencing is required
where high school, ROCP, and/or the Community College offer courses in the same pathway. The sequence
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may be created using high school courses, CTE courses, and/or community college courses. Compliance with
this bill directly affects funding for high schools, ROCP’s, and community colleges.
5. STAFFING
General Principles
An institution is only as strong as the individuals who build and maintain it. VHHS has, and will continue to
be staffed by people who share a passion for education in a dynamic and collaborative environment, and
whose first priority is the success and well being of the students.
Staffing for A Culture of Optimal Learning
In order to create a culture of optimal learning through staffing, VHHS will:
• Explore ways to lower class sizes by hiring additional highly qualified teachers, budget permitting.
• Hire individuals who believe in our mission and vision including administrators, teachers,
paraprofessionals, plant manager, office staff, cafeteria workers, etc.
• Hire individuals who understand and are dedicated to working with our English
Learners (ELs) and special education students.
• Expand offerings of Advanced Placement and Honors classes with teachers qualified to teach
them. Advanced Placement training will be available to more teachers.
• Hire additional vocational education teachers based on students’ needs and interests.
• Develop new norm charts for counselors, teachers (general and special education), administrators,
custodial, and clerical staff.
• Provide due process to all staff and monitoring for corrective action.
Staffing Plan
VHHS will maintain our current staff that meets LAUSD criteria for CLAD, bilingual, and other credential
requirements. In the event that we are able to hire additional staff, we will recruit personnel who would meet
and support our class-size reduction and SE, SWD, and EL students’ needs.
Should circumstances necessitate a reduction in force, it will be by LAUSD seniority with the needs of the
school taken into consideration. This includes all bargaining units per UTLA/LAUSD contract. Reductions in
the number of special education assistants will be based upon work performance evaluations in conjunction
with seniority according to LAUSD contract.
Evaluation
In order to monitor the efficacy of the staff and continue to meet our mission, VHHS staff will comply with
the evaluation system that is negotiated, finalized, and ratified between UTLA and the LAUSD.
Recruitment and Selection of Staff
In order to identify, hire, and keep the most highly qualified professionals, VHHS will:
• Establish a Staffing Committee to be determined by the Governance Council with
representatives from all stakeholder groups.
• Direct committee to control all hiring of staff/faculty, including right to not hire “mustplace” teachers from LAUSD.
• The hiring of administrators will be conducted under the auspices of the Staffing Committee, with
final approval of the Governance Council. In the case of the principal, selection will include the
vote of the Superintendent or his/her designee with the appropriate hiring committee.
• Hire staff, faculty, and leadership through sub-committees of the Staffing Committee
comprised of relevant parties directly involved in working with the position at hand.
• Require final candidates for teaching positions to teach a lesson for an actual class and
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present a portfolio to the proper committee.
• Post positions through the LAUSD website, VHHS website, AALA newsletter, social media,
university job placement offices, UTLA newspaper, flyers to other schools and by word of mouth.
6. BUDGET
General Principles
VHHS is committed to the implementation of a budget model that most efficiently supports student success
and the maintenance of all relevant support systems. Given our limited resources, the budget process will be
collaborative, transparent, and equitable.
Maximizing High Student Performance
In order to fulfill its mission to students and all stakeholders, VHHS will:
• Plan and spend finances more efficiently through complete transparency of Educational Service
Center North finances and VHHS finances.
• Better meet school-specific needs through flexibility to negotiate discretionary LAUSD
programs and services and to opt out of programs and services that do not meet our
needs.
• Create and implement targeted programs designed to increase student performance in
all academic areas (e.g., intervention programs, tutorial programs, testing support
programs, credit recovery, visiting professionals, etc.).
• Provide students and faculty greater access to 21st century technology (e.g. equipment,
software, training, online programs, etc.) to support student achievement and maximize
opportunities for learning.
• Work towards class size reductions, particularly in high impact academic classes (e.g.
9th grade English, Algebra 1, etc.).
Development of Annual Budget
In order to develop and maintain its annual budget with maximum input, VHHS will:
• Establish and utilize a Budget Committee under the auspices of the Governance Council.
• Seek a qualified, objective community member serving in a voluntary capacity as Financial
Adviser to assist the Budget Committee on practical budget issues (e.g., distributions,
purchasing, cash flow, budget balancing, grant coordination, etc.), planning, objectives.
Selection of this individual will be finalized by the Governance Council.
• Hold timely budget review meetings where all stakeholders (e.g., parents, students, teachers,
community, special programs, etc.) will be invited to submit recommendations.
• Direct the Budget Committee to prepare the final budget based on stakeholder
recommendations, negotiated LAUSD guidelines (guidelines to be negotiated each
year), and State and federal requirements.
• Empower the Governance Council to approve the final budget in a timely manner.
7. SCHOOL GOVERNANCE AND OVERSIGHT
General Principles of Shared Leadership
Full Governance autonomy will create a culture of truly shared leadership and decision-making focused on
high student performance.
Decision-Making Focus
Clear guidelines will be set as to the scope of the decision-making bodies to ensure minimal overlap in
responsibilities and range of authority and allow flexibility in resolving specific cases. Open communication
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will be established among all stakeholders using email, minutes, and articulation between groups. These
communications will be committee-driven and regularly scheduled. Each committee will maintain a focus
concerning the unique and specific needs of the community. Using annual surveys of local demographics, the
Governance Council will evaluate and make recommendations for adapting to changes in the community.
VHHS governing structures will:
• Support the development, creation, and implementation of policies that support student
achievement and maintain a shared sense of ownership and responsibility among stakeholders.
• Support policies for the use of student data to design instruction that accommodates the
needs of all students.
• Support development, creation, and implementation of a calendar and bell schedules that support
student achievement (See SCHEDULE section).
Governance Structure
The Governance Council
The Governance Council will function in accordance with the provisions of Article XXVII, sections 2.0-2.4
of the LAUSD-UTLA Collective Bargaining Agreement. The Governance Council will function as the final
decision-making body, and supercede any other ad hoc bodies or committees, in all areas of autonomy,
including, but not limited to:
• Creating and supporting a common school vision.
• Developing school policies and acting as the final authority on budget, staffing, curriculum and
assessment, professional development, student scheduling, instructional calendar, grade and
progress report deadlines, master calendar and bell schedule decisions, master schedule,
committees, school safety plans, student promotion, graduation, discipline, and attendance.
• Finalizing selection of new teachers and administrators (as recommended by the Staffing
Committee). The hiring of administrators will be conducted under the auspices of the Staffing
Committee, with final approval of the Governance Council. In the case of the principal, selection
will include the a vote by the Superintendent or his/her designee along with the appropriate
committee.
• Reviewing appeals from appropriate parties as needed
In addition, the Governance Council will be responsible for evaluating principals and administrators:
• The Principal and administrators will draft goals in collaboration with the Governance
Council and hold conversations throughout the year to evaluate their progress.
• An annual survey approved by the Governance Council will be completed by the school
community to provide additional feedback for the evaluation process. The feedback will be used to
set new goals and set new leadership goals for administrators.
School Governance and Oversight: Decision-Making Bodies
Verdugo Hills High School will establish a single Governance Council, which will act as a combined School
Site Council and Leadership Council. This Governance Council will function in accordance with (1) Article
XXVII, sections 2.0-2.4, of the LAUSD-UTLA Collective Bargaining Agreement; (2) Article V, section C.4.,
of the LAUSD-UTLA Extended School-Based Management Model Agreement; and (3) LAUSD Bulletin
4148 (Advisory Committees and School Site Councils). The following exceptions and clarifications will
apply (as allowed in Article V, section C.4 of the ESBMM Agreement):
The Governing Council will function as the final oversight and decision-making body, and supercede any
other bodies or committees, in all decisions relating to any of the 6 areas of autonomy (Article V, Section B,
of the ESBMM Agreement):
• Funding to the local school site based on the State ADA and categorical funding framework
• Control over financial resources
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• Control over the hiring of administrative, certificated, and classified employees, with no must-place
placements
• Control over curriculum
• Control over professional development
• Control over instructional calendar, extracurricular event calendar, and bell schedules
The Governance Council is currently a combined School Site Council (SSC) and School-Based Management
Council (SBM) composed of 20 voting members, 50% VHHS faculty and staff, and 50% community
members representing all stakeholder groups:
10 Verdugo Hills High School Teachers and Staff Representatives, including:
• 1 Principal or designee
• 1 full-time Classified staff (elected by Classified staff)
• 1 UTLA Chapter Chair
• 7 full-time certificated faculty members elected by all certificated faculty at
Verdugo Hills High School
10 Student, Parent, and Community Representatives, including:
• 5 parents or guardians of current full-time students (elected by parents and
guardians of current students)
• 1 President of Student Body or designee
• 3 current full-time students (elected by the student body)
• 1 community member from Sunland-Tujunga with no current ties to VHHS
With the establishment of ESBMM, the current Governance Council will explore option regarding its
composition, staff/community ratio, and whether a separate SSC will prepare budget items under guidance
from the Budget Committee.
All positions on the Governance Council are and will be self-nominated. Election to the Governance Council
will be for a term of two years.
In addition to voting members of the council, there will be ad hoc representatives from the following
committees, groups and interests: Budget Committee, Staffing Committee, Curriculum and Assessment
Committee, Professional Development Committee, Calendar and Bell Schedule Committee, CEAC,
Discipline, ELAC, Friends of Verdugo, Parent Leadership, Safety Team, SST, Student Data Analysis Team,
Academic Departments, Athletics.
At the beginning of each school year, the Governance Council will establish and ratify by-laws. Amongst
other concerns and procedures, these by-laws will define (1) the Governance Council’s decision making
process, (2) the process for removing a representative from the Governance Council prior to the end of the
two year period, (3) the procedure for electing a replacement representative for the remainder of the two year
period, and (4) the procedures for evaluating principals and administrators. In areas not covered by by-laws,
the Governance Council will follow Robert’s Rules of Order until appropriate by-laws can be established.
Committees
The Governance Council will form committees as needed, and will take recommendations from the following
standing committees:
• The Staffing Committee - will determine the need for and hiring policies of all certificated,
administrative, and classified staff as well as the evaluation process for administrators
• The Budget Committee - will submit recommendations regarding fiscal allocations
and distribution including, but not limited to, PPF, Title 1, GATE, block grants, and any future
funding that becomes available
• The Curriculum and Assessment Committee - will choose, develop, create, and
implement relevant curriculum that ensures high standards of academic achievement in
accordance with California State standards; will monitor class scheduling and assignments
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• The Professional Development Committee – design and facilitate the implementation
of relevant professional development in which the faculty will engage
• The School Calendar Committee - will design a master calendar of events and bell schedules that
maximizes student achievement and coincides with State testing in order to ensure student success;
the committee will also establish the beginning and end of terms and due dates for various grading
periods and progress reports. The Governance Council will have final approval of the School
Calendar Committee recommendations.
In addition to the voting members of the Council, there will be ad hoc representatives from the following
committees: CEAC, Discipline, ELAC, Friends of Verdugo, Instruction/Leadership, Parent Leadership,
Safety Team, SST, Student Data Analysis Team.
8. RATIONALE FOR SELECTING ESBMM
As previously indicated in our Areas of Strength, Verdugo has a long tradition of collaboration and
collegiality among its faculty, administration, classified staff, and community members. ESBMM is the
logical extension of work we began back in the 90s, when the Verdugo staff dealt gracefully and purposefully
with the vagaries of a student population drawn in large part from outside our community boundaries. Our
relative geographic isolation and willingness to innovate and experiment on behalf of our students generated a
united, “can do” attitude among the entire staff, giving us a sense of confidence and common purpose. From
roughly 1999 through 2010, VHHS engaged in a highly collaborative period of innovation and improvement
that, among other things, resulted in greater student achievement and development of a reform plan designed
to take us even further. We now have an opportunity to formally embrace a refined plan that gives us the
autonomy we require to navigate our school through a variety of local, LAUSD, state, and federal agendas
while keeping our core values in place. ESBMM also offers contractual safeguards that are important to a
faculty that is mature, experienced, and has many collective years in LAUSD.
Our reform process has consistently been driven by a few essential questions: First, and foremost, “How will
this benefit the students?” Also, “What kind of place do we want people to come to each day?” And finally,
“How can we leave this better than we found it?” Times change, students change, and the pedagogical and
political aspects of education remain as volatile as ever. However, one unassailable fact remains: students
crave, and deserve to have, institutions that serve them in a variety of capacities. In addition to the instruction
we deliver, the guidance we offer, and the opportunities we construct, the faculty, administration, staff,
parents, and community have a responsibility to model the critical thinking and problem solving skills we
wish for our students as they transition from childhood to young adulthood. We believe that ESBMM gives us
the flexibility and process to lead by example, and legitimizes our work as educators by preserving the hard
work we have done, while giving us the foundation we need for the hard work we have yet to do.
9. WAIVER REQUEST
VHHS has consistently requested 3 waivers in the areas of Copernican Block Schedule, School-Based
Management (SBM), and the merging of the School-Site Council (SSC) and the School-Based Management
Council (SBM) to work as a single, united Governance Council (see ATTACHMENTS). We are
incorporating these waivers as permanent, ongoing components of our ESBMM structure. The new, ESBMM
Governance Council reserves the right to re-visit these waivers periodically and make amendments or
adjustments accordingly to better suit the outcomes of the proposal.!
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EXPANDED SCHOOL-BASED MANAGEMENT MODEL PROPOSAL!
VERDUGO HILLS HIGH SCHOOL
IMPLEMENTATION PLAN 2014-2015
ELEMENT

ACTION ITEM

TIMELINE
RESPONSIBILITY
Curriculum and Instruction
Committee
Fall: introduce and explore
departmental development
of CCSS curriculum;
Spring: Begin rollout of
CCSS curricula
Assessment Committee
Fall: collaborate with C &I
to develop rubrics; identify
members of DAT
Spring: index by April;
Data ongoing

Curriculum and
Instruction

Set up committee; Create
departmental approaches
to curriculum reflecting
Common Core; begin
creating common
assessments and rubrics

Assessment

Form committee;
Transition from CST to
CCSS
Create content area rubrics
for common assessments

Professional
Development

Form committee;
Determine faculty
interests and needs for PD
topics; focus on common
core; Reassess PD
meeting times/dates

PD Committee
Fall: survey faculty about
PD interests and needs
Spring: implement PD
schedule

School Calendar
and Bell Schedules

VHHS will continue the
Copernican Block
Schedule; Form
committee to review
Instructional and event
calendars to maximize
instructional minutes

School Calendar
Committee and AP
Fall: Establish Terms A&B
events calendar, grading
periods, extracurricular
scheduling policies
Spring: Establish Terms
C&D events calendar,
grading periods,
extracurricular scheduling
policies

!

RESOURCES
Focused professional
development; CCSS
guidelines and
trainings; capacity
building
Timely accurate
student assessment
data; PD focus on
Common Core
transition
Allocation of funds
to weekly PD;
Common Core
resources such as
printed matter,
workshops,
conferences, retreats
Committee
meetings, monthly
calendar of events,
deadlines, etc.

EVIDENCE OF
SUCCESS
PD agendas reflecting
Common Core focus;
prevalence of Common
Core in departmental
assessments

EVALUATION
PROCESS
Evidence of Common
Core principles and
strategies evident in
lesson planning,
assessment reviewed by
committee

Rubrics available and in
use
Ongoing analysis of
data including report
card grades, EL
reclassification,
CAHSEE results, etc.
Year-end survey of
faculty satisfaction with
PD; observable
prevalence of Common
Core concepts and
principles in the
classroom
Year-end survey of
faculty and student
satisfaction; review
student schedules and
pass-rate data for period
4 classes to determine
needs for lowperforming students

Observation/inquiry by
committee
Report on data

Committee will
carefully construct,
administer, and review
year-end staff survey as
well as teacher
evaluation forms for
each PD session
Committee and AP will
carefully construct,
administer, and review
year-end staff survey
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VERDUGO HILLS HIGH SCHOOL
Staffing

Budget

Establish Staffing
Committee with all
stakeholder groups
represented; work with
Budget Committee to
focus on funding staff
positions in order to
reduce class size;
Form and organize Budget
Committee;
organize stakeholder
subcommittees; seek
volunteer financial
consultant; evaluate
budget priorities

Governance

Elect governance Council
representatives from each
stakeholder group; set up
counsel bylaws and
procedures; elect a
chairperson and officers;
establish working
protocols with various
autonomy commitments

Enrollment

Increase student
enrollment by growing a
grade of approximately
100 students per year
through the Magnet
program

!

Staffing Committee
Fall: organize committee,
establish individual roles
for committee members
Spring: obtain and evaluate
budget information
pertaining to staffing needs
Budget Committee Chair
Fall: review previous year's
budget in order to set goals
and targets for current year
Spring: prepare next year's
budget based on
stakeholder
recommendations
Governance Council Chair
Fall: conduct selection
processes for key roles on
Council; establish bylaws
and procedures; review
Council composition re:
SBM and SSC
Spring: create working
relationships with all
autonomy committees and
stakeholder groups
Governance Council,
Magnet Coordinator, Head
Counselor, Principal

Time to meet with
department
leadership; time to
coordinate with
Budget Committee;
and time to review
resumes and conduct
interviews
Local community
and businesses;
financial records;
budgetary
information from
district

Continued success of
the school in meeting
mission and vision
goals as well as
academic indicators
such as CAHSEE,
graduation rate, etc.

Involved participants
from each
stakeholder group;
access to financial
records, budgetary
information, district
data

Regular meetings are
conducted, records kept,
decisions made and
enacted; establishment
of policies that support
student achievement

Minutes of meetings;
periodic review of
decisions made and
follow through; end of
year report on major
issues addressed and
outcomes

Magnet “Roadshow,” school
visitations, press and
social media, public
performances

Enrollment statistics

Review recruitment
diversity and
demographics; plan for
100 add’l students in
2015-16 and 2016-17.

open and transparent
access to budgetary
information; financial
consultant role
established and position
filled

Committee will review
hiring/staffing and
evaluation procedures;
conduct surveys with
faculty and departments
to assess hiring/staffing
and evaluation
procedures
Committee will
undertake preparation
and publication of
Annual Budget Report
to all stakeholders
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VERDUGO HILLS HIGH SCHOOL
EXPECTED SCHOOL-WIDE LEARNING RESULTS (ESLRS)
FOR ALL STUDENTS
Critical Thinkers:
• Who analyze, interpret and critique written and oral information.
• Who conduct research using documentation from appropriate sources.
• Who understand and evaluate contemporary issues.
• Who engage in debates using convincing argumentation and logical reasoning.
• Who express ideas artistically and creatively.
• Who are mathematically proficient.
• Who demonstrate mastery of State Content Standards by being able to write different
types of essays; solve for variables in different mathematical equations, and can apply
mathematics to real world problems as well as to different academic disciplines.
Effective Communicators:
• Who express complex ideas to diverse audiences using the conventions of Standard
English, both orally and in written form.
• Who write logical, coherent essays that clearly follow a task, have logical structure, and
include support for an opinion.
• Who uses simple aspects of logical argumentation such as inductive and deductive
reasoning and counterexamples to show the validity of an assertion.
Collaborative, Socially Responsible Citizens:
• Who are accountable for personal actions.
• Who contribute time, energy and talent to improving campus and community life.
• Who demonstrate respect and tolerance for cultural, sexual, physical, and religious
diversity.
• Who work effectively with others in various settings such as school, home, and the
workplace.
Responsible, Self-directed Leaders and Members of Society:
• Who set realistic and attainable goals for post-secondary education and careers.
• Who comprehend their role as citizens by participating in various aspects of community
life including volunteer work and upon turning eighteen participate in elections by
voting.
• Who establish practice and support consistent habits of personal health, fitness, and
nutrition.
• Who develop a life-long love of learning.
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EXPANDED SCHOOL-BASED MANAGEMENT MODEL PROPOSAL
VERDUGO HILLS HIGH SCHOOL
ADDENDUM TO APPLICATION SUBMITTED OCTOBER 2013

1. What does the current strategic academic support for all students look like and how will
it look once it is expanded?
At Verdugo Hills High School we offer comprehensive academic support as outlined in our
ESBMM application and in the following ways.









Academic Counseling with student counselors and a full-time college counselor;
teachers, coordinators, and administrators are all considered part of the “counseling
team,’ and all offer both formal, structured and informal support.
Peer Mentoring: A formalized, pull-out program that tracks underachieving students
Link Crew: Pairs incoming 9th-graders with trained, 12th-grade mentors (Link Leaders)
who provide a highly structured orientation and follow-up program for freshmen
Before/After School and Lunch Tutoring: Scheduled by department
Read 180 courses: Technology-based classes for students who have not mastered the
standards for ELA 9th grade
Targeted CAHSEE Interventions: Students referred to Tuesday morning and Saturday
morning classes to support their passage of the CAHSEE
Student Success Team Referrals and Meetings

We currently offer a computer-based math specific intervention program designed to provide
support for all students and close the achievement gap. Other specific supports target our
students with disabilities and English Language Learners.
As we move forward, we hope to expand the academic support for all students across the core
departments by utilizing newly available funds for Common Core implementation. The math
and English departments, through the use of retreats and professional development time, are
already engaged in the process of aligning curriculum with the CCSS, utilizing data from
periodic assessments, and coordinating the use of common unit/final tests. Meetings for Spring
semester are currently underway. Also in the planning stages are expansion of our Wi-Fi
capabilities for the expanded use of technology for teaching and testing, acquiring additional
laptops to set up learning and testing facilities, and expansion of our Magnet offerings to include
more clearly defined career pathways. In addition, recent professional development has focused
on reconciling the various guidelines concerning A-G requirements so as to better prepare and
program Verdugo students. As budget is always a concern, we have doubled-down in our efforts
to qualify for Title I funds by expanding our outreach to students and their families.
2. For the family and community engagement section: How will parents/family be engaged
in order to actively participate in the education of their student beyond the typical parent
involvement activities?

Parents, guardians, and family members remain a vital part of the Verdugo Hills High School
community. Families are engaged in numerous ways already, evidenced by their active
participation and leadership in our Governance Council, PTSA, Parent Center, Booster Clubs,
and Coffee with the Principal.
We are working towards expanding the role of parents as our education partners in order to take
this relationship to the next level. Our first step is the hiring of a part-time parent/community
liaison in addition to our current Parent Center facilitators. Once established, we will offer more
opportunities for parent involvement including workshops focused on introducing the Common
Core standards, strategies for supporting student success, information about testing, scholarships,
and other financial aid for college, A-G requirements, parenting classes and college/career
preparation presentations.
A second strategy to engage parents and family members is to create opportunities for increased
parent volunteerism. We have piloted this model in two projects recently:


Our College Counselor currently has an active parent advisory committee. Members
from this committee were instrumental in creating the current College Office vision,
goals, and calendar. As part of the on-going partnership, parents formed the volunteer
corps to implement the Cash For College Workshop on Super Saturday. Each parent
made a commitment to three (3) hour training and then spent five (5) hours on the day of
the event teaching other families about financial aid and walking them through the
FAFSA process.



One of our special education teachers has implemented a career discovery component
into her courses. She has utilized parent volunteers to help students learn about a
multitude of careers and occupations. Typically, these parents “Skype” in from work to
her class and discuss their current employment and educational background.

In both these examples, parents have been asked and are willing to take the next step in their
students’ education beyond typical parent activities. We are planning to build upon these
successful models through innovation and collaboration.
3. How will the achievement gap be closed in mathematics for the Students With
Disabilities (SWD) and African-American students, and in ELA for SWD and EL students?
For the past few years, Verdugo Hills High School has been attempting a number of strategies to
close the achievement gap in English and math for our EL, special education, and AfricanAmerican students.
Thus far, most far-reaching intervention has been through the development of a sequential math
program that is individualized and targeted for each student who is unsuccessful. In addition to
particular sub-groups, students who are unsuccessful in Algebra 1A are immediately remediated
into the same course while their successful peers are moved on to Algebra 1B. A similar process
is used for Geometry and Algebra 2AB students. Through the use of the Copernican schedule,
we are able to leverage a students’ fourth period to include this type of intervention.
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For students with disabilities, we have moved toward both collaborative teaching for these
students within core classes and academic intervention in a pullout environment. Students with
special needs attend core courses where a special education aid or Resource Teacher is also
present. Should these students need further support, they are offered an English or math specific
pullout lab course.
Our English Language Learners comprise a small percentage of our student population, however,
we are always looking for new ways to succeed. This academic year, EL students are to a new
instructor, a former Bilingual Coordinator, who has made strategic changes in the
implementation of the ESL program. These students now have access to core curriculum through
direct collaboration with the English teacher, including co-teaching, school wide lesson planning
and common assessments, and professional development. In addition, parent and family
outreach has been expanded, with more direct contact with students’ homes in order to provide a
unified support system to students.
4. How will the time structure offered through the Copernican schedule be maximized for
collaboration/articulation and data analysis?
The continuance of the Copernican schedule is integral to the culture of Verdugo Hills High
School. The schedule provides a natural context for the Common Core values of depth, inquirydriven teaching and learning, project-based learning, comprehensive and ongoing assessment,
and helping students create successful habits of mind.
In the early phases of implementation of the Copernican schedule, special attention was paid in
programming in order to maximize the number of teachers able to participate in what was truly a
nearly school-wide common conference. As time went on and exigencies piled upon exigencies,
the integrity of the common conference was impinged upon and eventually the idea of a common
conference became a dim memory. The strength of the conference was based upon three ways of
working that were generated by the innovative use of time in the Copernican schedule. A return
to paying attention to the value of the common conference is one of the goals of this governance
proposal.
The first of these ways of working was increased faculty participation and interest in governance
and curricular planning and assessment. With the adoption of the Copernican framework came
new ways of thinking about teaching in a 90-minute block and structuring delivery of
curriculum. This resulted in an ongoing significant conversation about school-wide matters –
everything from governance to grading. This significant conversation guided the development of
innovative instructional practice as well as encouraging informal mentorship and sharing of best
practices on a nearly daily basis. The significant conversation paved the way Verdugo to
continue its reform/transformation efforts in the fields of governance and small learning
communities.
Briefly, the second way of working encouraged by the common conference focused on extending
the school-wide conversation to include regular and systematic discussion among teachers about
students who were shared in common. This led to the development of a systematic use of data by

3

teachers to build an awareness of each individual student's needs and abilities. This was truly a
step towards an entire school based around personalization.
The final way of working that was nurtured by restructuring time through the Copernican
schedule was to increase the formal meetings for departments, SLCs, and other entities that never
seemed to have enough time to meet in the standard schedule. Among the meetings that took
place in the planning period were department meetings that afforded the opportunity to
systematically examine data, curriculum, and assessment.
Taken as a whole, these practices were essential to the growth over time of Verdugo's test scores,
graduation rates, attendance, and effectiveness as a positive learning environment. A return to
these self-developed practices will assist in the next phase of reform. A scheduling committee
under the new ESBMM system will look at the efficacy of programming classes during the
crucial fourth period versus the gains accrued to the entire school through expanded
opportunities for collaboration.
5. What are the goals for professional growth?
ESBMM will support Verdugo faculty and staff focus on three key goals for professional growth
during the 2014-2015 academic year and beyond.
First, all teachers, regardless of content area, will be able to implement the Common Core State
Standards (CCSS) into their courses. This goal can be accomplished through Professional
Development Workshops and department meetings. The school leadership will use the
newfound ESBMM autonomy to develop a series of teacher-developed (as opposed to
proscribed) Professional Development sessions to address teachers’ questions and concerns
regarding the new CCSS. Additionally, teacher-led workshops will provide added focus on
implementing English and math standards into the elective courses. A dynamic, revamped style
of collaborative meetings, working groups, modeled lessons and “hands-on” PDs will provide
teachers with practical insight and suggestions for implementation of the CCSS. The autonomy
to create PD granted under ESBMM ensures that PD becomes more focused, meaningful, and
timely so as to have much more direct impact on the students.
As a second goal, each teacher will develop at least one Linked Learning project with a
colleague. This goal can be met by increasing teachers’ awareness of our school’s diverse
electives (from Agriculture to Medical Terminology) and suggesting department pairings for
collaboration. Building on the initial plans, professional development discussions and research
recently conducted for the Linked Learning grant process, teachers will be guided through the
development of a cross-curricular project. While the Linked Learning grant focuses the first year
on an Arts and Science department collaboration, we look forward to the organic partnering of
departments and colleagues to bring about meaningful learning. In addition, teachers will be
encouraged to collaborate with community partners when possible to bring in real-world and
authentic projects.
As a third goal, each teacher will be proficient at identifying students academically at risk and
developing differentiated instructional strategies to better meet these students’ needs. This goal
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can be reached by maximizing the collaborative opportunities presented by the Copernican
schedule, whereby teachers can learn from each other while examining student work and
addressing academic weaknesses. Through the use of department meetings and common
planning time, teachers will develop their skills in identifying struggling students and develop
plans to better meet these students’ needs. By brining departments together, a natural
mentor/mentee relationship should develop between veteran teachers and their younger
counterparts. The collective examination of students work can be beneficial to all teachers and
the ensuing discussions can lead to the implementation of research based, best practices and
instructional strategies that place a strong emphasis on crafting optimal learning environments
and establishing instructional content that is restructured and refocused with the ultimate goal of
helping and supporting our diverse student body.
6. How will progress be measured to allow for reflection on the effectiveness of the
programs and strategies?
Verdugo embraces the model of continuous improvement. The Principal has established an
Instructional Cabinet, comprised of department chairs, specialists, coordinators, and any other
interested parties, to: 1) assess effectiveness of instructional programs as measured by formative
assessments, other standardized tests, grades/pass rates, and input from teachers and students, 2)
Reflect on growth areas and design improvements on the programs as needed or new ways to
support the process which will lead to better outcomes, and 3) reassess outcomes and repeat this
process. The new ESBMM Governance Council will form committees to assess progress in other
areas such as programs supporting attendance and positive school culture, reflect on the evidence
from this assessment, and develop or modify plans in these areas and make recommendations to
the Governance Council. Reflections, modifications of plans, and new plans will all be included
in the WASC Action Plan annual updates and SPSA updates.
7. What current "best practices" are in place now and what is the plan for building on
these practices?
We use the term “best practice” to describe the process of identifying an approach to learning
that has proven merit, sharing it with others for examination and review, then adopting the
practice into the culture of our school community. All stakeholders focus on strategies that have
empirical benefit to our students and we avoid approaches based on fads, trends, or mindless
mandates. Best practices are developed and shared by all Verdugo community members based on
their own unique perspectives and experiences of what really works.
Agility in decision-making is paramount if we are to achieve our ambitious goals. By affording
us the opportunity to utilize our schedule more efficiently, ESBMM will strengthen our
expansion and sharing best practices and will give all of our stakeholders a stronger voice in the
ongoing conversation regarding our students’ success.
Verdugo’s continuous improvement in the areas of academics and school culture in the late 90s
and through the 2000s can be traced directly to the collaborative nature of the school. The
English department adopted a common writing program that begins on the first day of 9th grade,
common unit final essays, and common performance assessments. The Math department has
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been consistent in its ongoing alignment of units and assessments, and both departments are
engaged in aligning curriculum with the CCSS. This process can be better supported through
ESBMM by the re-direction of limited resources and the more efficient and creative use of our
schedule.
Perhaps the best way to illustrate our current best practices is to give an example of a recent
project that arises from the sharing of best practices at Verdugo; the creation of our first “Linked
Learning” pathway. Our unique schedule affords us many opportunities to explore alternative
teaching practices. By scheduling core teachers with common planning periods, it is possible to
develop more in-depth and comprehensive curriculum that expands the boundaries of the
traditional high school classroom. For example, our Humanitas teachers have developed best
practices in collaboratively teaching language arts and social science classes through joint
project- based learning and the use of common, multidisciplinary essay questions. These teachers
are now sharing these best practices with our recently established Linked Learning program
teachers.
The Linked Learning program groups teachers and students into themed pathways of highinterest to students. These pathway themes are supported by industry and academic professionals
who are directly involved in the planning and implementation of curriculum, instruction, and
assessment. By involving real world professionals, learning becomes more relevant and
meaningful. Students are able to see how the subjects they are studying have immediate, real
world applications. Moreover, by linking subjects together students see the importance of
developing academically in all subject areas in order to become more effective problem solvers.
The subject matter crosspollination is especially beneficial for instructors who welcome the new
perspectives brought to the table by their colleagues in other departments. Students participate in
the creation of the pathway and even have a voice in their own assessment via self & peer
assessment of portfolios.
One example of a linked learning pathway is our Media & Design Arts + Science: World
Building Pathway. This pathway focuses on the visual communication of concepts, ideas and
stories through media and design arts. In particular, we introduce students to “world building”
for the entertainment industry (design of complex environments, technology and creatures) based
on scientific principles and concepts. Students have the opportunity to work with professional
scientists and/or designers on independent design projects.
On the science side, we are working with laboratories at the California Institute of Technology to
provide Science Advisors in Biology, Biophysics and Chemical Engineering. On the
entertainment industry front, we have partnered with ACME Animation, DreamWorks
Animation, and LA Mission College to provide Design Advisors, and are pursuing a partnership
with Art Center College of Design.
Through Linked Learning, we hope to bring together our school’s strong academics with our
career and technical education programs to create a state of the art school that prepares our
students for all postsecondary options, including two-or four-year colleges, certification
programs, apprenticeships and other formal job training opportunities. We have already met with
success using the limited autonomies we have under our current school based management plan,
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such as our Copernican Schedule, and feel that the autonomies of ESBMM will empower our
school to deliver academic, technical, and support services in a more focused and personalized
fashion for our students.
Our special education department is another prime example of the effective sharing of best
practices at Verdugo. The department changed the name of the special education program to
Diverse Learning Academy (DLA) in order to reduce the stigma attached to the term special
education. The name change also reflects the core beliefs of the DLA staff that their central
mission is to address a wider variety of learning styles than can be accommodated through a
traditional approach. The students served range from intellectually disabled to highly gifted.
Transparency in the discussion between special education teachers and core teachers regarding
specific learning disabilities is the hallmark of the DLA.
The best practices of DLA include the following:










Foster a safe, inclusive and nurturing environment.
Actively identify triggers that lead to negative behaviors.
Use a variety of methods to reward positive behaviors.
Indentify a student’s strengths and modify lessons so the students can best utilize their
strengths in completing lessons.
Carefully document each student’s progress
Differentiate instruction based on each student’s individual learning style: logical, verbal.
naturalistic, interpersonal, visual-spatial, musical, kinesthetic.
Small group modeling
Re-teaching opportunities including clarification of instruction and repetition of terms
Multimodal methods, such as utilizing books on tapes while simultaneously reading and
visualizing the text.

ESBMM would allow more meaningful staff development for special education and core
teachers to share best practices, leading to better and more seamless delivery of instruction to our
special needs students.

For additional questions or information, please contact Holly Campbell, UTLA Chapter
Chair, at 626-221-5607 or hcampbel@lausd.net.
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