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3rd Grade MELD Close Reading 	  
(Multi-Day Lesson)	  

Overview:  This series of MELD Lessons are intended for 45 minutes – 1 hour.  Please adjust the time and/or 
number of days according to the needs of your students.  You may also speed up or slow down per the needs of 
your students. 	  

Title:  A GREAT LEADER 	  
Martin Luther King, Jr. by Kitson Jazynka                     Lexile 440	  
My Brother Martin by Christine King Farris                    Lexile 970	  
California State 
Standards	  

RL.3.1. / RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to 
the text as the basis for the answers.	  
RL.3.3. Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the sequence of events.	  
RI.3.3 Describe the relationship between a series of historical events, scientific ideas or concepts, or 
steps in technical procedures in a text, using language that pertains to time, sequence, and 
cause/effect.	  
RL.3.4./ RI.3.4  Determine the meaning of words and phrases as they are used in a text, distinguishing 
literal from nonliteral language. 	  
RL.3.7. Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words 
in a story (e.g., create mood, emphasize aspects of a character or setting) 	  
RI.3.7 Use information gained from illustrations(e.g., maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events	  
occur).	  
W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons.  	  
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking.	  
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing.	  
L.3.1.D  Form and use regular and irregular verbs.	  
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and domain-
specific words and phrases, including those that signal spatial and temporal relationships. 	  
SL.3.1. Participate in collaborative conversations with diverse partners about third grade topics and 
texts with peers and adults in small and larger groups. Follow agreed-upon rules for discussions (e.g., 
listening to others and taking turns speaking about the topics and texts under discussion). Continue a 
conversation through multiple exchanges.	  
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented 
in diverse media and formats, including visually, quantitatively, and orally.	  
SL.3.6 Speak in complete sentences when appropriate to task and situation in order to provide 
requested detail or clarification.	  
	  

MELD	  
OBJECTIVES	  

	  
Students will be able to closely read and/or have read to them, a complex text and 	  

1. Ask and answer questions to demonstrate understanding of a text using text 
evidence.  

2. Describe the characters’ traits, motivations, or feelings and explain how their actions 
impact the story. 

3. Engage effectively in a range of collaborative discussions (one-on-one, in groups, 
and teacher led) with diverse partners on grade 3 topics and texts to produce 
complex oral output using the constructive conversation skills.  

4. Write an opinion piece using evidence from both texts/sources. 
5. Understand that the Past Tense Marker -ed is pronounced as the sound /d/ at the 

end of verbs ending in voiced consonant sounds, /t/ at the end of verbs voiceless 
sounds, and as /ed/ at the end of verbs ending in /t/ and /d/ consonant sounds. 

6. Practice orally reading words ending with the suffix -ed.  
7. Determine the meaning of words and phrases as they are used in a text. 

 	  
Depth of Knowledge 
Level	  

DOK 2 Reading- Use context to identify the meaning of words/phrases	  
DOK 2 Reading- Categorize/compare literary elements, terms, facts, details, events	  
DOK 3 Reading- Explain, generalize, or connect ideas using supporting evidence (quote, 
example, text reference)	  
DOK 3 Reading- Identify/make inferences about explicit or implicit themes	  
DOK 3 Writing- Explain, generalize, or connect ideas using supporting evidence (quote, 



example, text reference) 
DOK 4 Synthesize information across multiple sources	  

Essential Question	   How is a person influenced to become a great leader?	  

Access Strategies	   Instructional Conversations, Advanced Graphic Organizer, Making Cultural Connections, 
Cooperative and Communal Learning, Academic Language Development	  

Protocols	  
	  

Silent Appointment, Pick-a-Stick, , Give one-Get one, Think-Pair-Share, Pair-Square, Roll 
‘em, Shout Out, Think-Pair-Share-Sketch, Whip Around	  

Materials	  
	  

*Book- National Geographic Kids: Martin Luther King, Jr.  (Included in the Phyllis Hunter 
Library) 	  
*Chart paper for Engaging Opening: Flowers                               	  
 *4-Fold Paper	  
*Story- “My Brother Martin” Online at 
https://curryatkolter.wikispaces.com/file/view/My+Brother+Martin.pdf	  
*Close Reading Process Chart           	  
*Cause and Effect Map	  
*Personal Thesaurus	  
*Past-Tense Marker -ed chart and practice page  
*Optional: ”My Friend Martin” Video on YouTube   
https://www.youtube.com/watch?v=ROracLAcRSc 

Key Vocabulary	   discrimination, determination, segregation, peaceful, protest, cause, effect	  

Culminating Task	   Based on what you read from Martin Luther King Jr. and My Brother Martin what caused or 
influenced little Martin to develop his ideas and to do the things he did? Please cite evidence 
from both sources to support your writing. 	  
	  

Notes	   	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  

3rd Grade MELD Close Reading	  
(Multi-Day Lesson) 	  

Overview:  This series of MELD Lessons are intended for 45 minutes – 1 hour.  Please adjust the time and/or number of days according to the needs of your 
students.  You may also speed up or slow down per the needs of your students.  Some reads have multiple activities and will take more than one day.  This lesson 
will most likely take 2-3 weeks. 	  

Title:   A GREAT LEADER	  
1st Read 
(Scholastic for 
Kids – Dr. 
Martin Luther 
King Jr.) and 
Engaging 
Opening	  
The protocol Call and 
Response used 
throughout all reads.	  

Focus: Read the story for flow and enjoyment! You may want to only read the 
following sets of pages in the interest of time: pp. 1-12, pp. 24-29, pp. 34-37) 
	  

1. Go over today’s learning objectives and genre.  
a. Engage in a non-fiction read-aloud. 
b. Engage effectively in a range of collaborative discussions (one-

on-one, in groups, and teacher led) with diverse partners on 
grade 3 topics and texts to produce complex oral output using 
the constructive conversation skills. 
 

 
2. Engaging Opening: Students will engage in a grounding activity in 

which they will get into groups of 4 and identify one quality they all 
share and then identify one quality each individual has that the other 
classmates don’t have, what makes them unique, something only they 
have done or can do.  Teachers can draw a flower on each chart paper 
or enlarge the samples given in the Resources. The goal is to 
demonstrate how if we only focus on the petals, what is different, we 
create a world that is unfair, that is segregated. This will lead into the 
type of world little Martin grew up in and experienced.  

3. Using the protocol, Round Robin, the students decide what they have 
in common and one student writes it in the center of the flower. Then 
each student can say what makes him or her unique and that student 
writes it on the petal.   

4. To help the students find what is unique about each other have them 
use the following sentence starter: Has anyone ever __________?  
Model what this would look like. 
 

Teacher: Have you ever eaten tamale?	  
Student: Yes, I have.	  
Teacher: So, that can’t be unique about me because ‘Student’ 
has done it. Remember, we have to write about something only 
I have done or can do. 	  
Teacher: Have you ever been to Italy?	  
No, I haven’t. 
Teacher: That’s what I’ll write on my petal! 
 
 
	  



 

 
5. *Note: If you have not taught the protocols used in this multi-day 

lesson plan, you may want to teach them individually before the first 
read.  

2nd Read	  
	  
   	  

Focus: Annotating and Vocabulary 
	  

1. Go over today’s learning objectives. 
a. Students will be able to closely read and/or have read to them, 

a complex text. They ask and begin to answer questions to 
demonstrate understanding of a text using text evidence.  

b. Students will be able to engage effectively in a range of 
collaborative discussions (one-on-one, in groups, and teacher 
led) with diverse partners on grade 3 topics and texts to 
produce complex oral output using the constructive 
conversation skills.  

c. Determine the meaning of words and phrases as they are used 
in a text. 

2.  In order to prepare for the read aloud, have the students fold a blank 
piece of paper into 4 sections.  They can then label each section:  

	  
Question	   Question	  

	  
	  

	  

Favorite Part or 
Thought	  

Favorite Part or 
Thought	  

	  
	  

	  
3. Read aloud the story as the students annotate in the four-fold. (You may 

want to only read the following sets of pages in the interest of time: pp. 1-12, pp. 24-
29, pp. 34-37) 

	  

	  

	  

	  

	  

	  
What you 
share in 
common 	  

The petals identify 
each student’s 
unique quality.	  

	  Martin:	  
Gave a speech in 
Washington D.C.	  

Teacher 
I have been 
to Italy. 	  

Note: If you 
choose, at IWT 
or UA time, 
students can 
finish the flower 
by adding a 
drawing 
representing 
what they wrote 
in their petal. 	  



4. After the read aloud, use the protocols, Silent Appointment and Give 
One-Get One, to have the students share out a favorite part from their 
four-fold paper and then work together to try and answer a question.  

5. Use the protocol, Call and Response, to bring the students back to 
their seats.  

6. You can use the protocol, Roll “Em to have students share out whole 
group some of the questions, thoughts, or favorite parts from the four 
fold. Chart responses in order to have a public record of the questions 
and thoughts so far.    

7. Personal Thesaurus: discrimination, determination, protest, 
peaceful 

8. Using the personal thesaurus directions, guide the students in adding 
these words to their personal thesaurus: 

a. What examples of discrimination were in our first source on 
pages 10-11?  

b. Reread pages 9 & 12. What words or phrases connect to 
Martin’s determination? 

c. Reread pages 6-7. What caused people to protest? How was it 
peaceful? 

d. Where would we add those words/phrases in our Personal 
Thesaurus? 

e. What other words do you need clarification on? Let’s use one of 
our Vocabulary Strategies (Context Clues, Apposition, or Word 
Structure). You may add any of the words to your Personal 
Thesaurus.  

● (Optional BUT excellent way to keep the students engaged and 
motivated) Tell the students that they will now make a Text-to-Self 
Connection and they will share with their partner the following: 

f. Based on the biography, describe what action from Dr. King is 
more relevant (important) to you? Why? 

g. Give the student pairs an action list (see resources) to choose 
from.  

h. Use the protocol, Think-Pair-Share, to have the students talk to 
their partner. 

i. Use the protocol, Pick-a-Stick, to call on 3 students and have 
them share out their conversation.  

j. Students may write a Quick-Write based on their answer to this 
question along with an illustration.  

k. Note: You may lift sentences from their quick writes to do some 
contrastive analysis on home language and Standard English.  

9. Close the today’s lesson with a review of today’s learning objectives. 
3rd Read of Story 
& 1st Read of 2nd 
Source & 
Contrastive 
Analysis 	  
	  
	  
	  

Focus: Using Text Structures & Features and Text-Dependent Questions; 
Contrastive Analysis: Past-Tense Marker -ed	  

1. Go over today’s learning objectives.  
a. Students will be able to closely read and/or have read to them, 

portions of a complex text and ask and answer questions to 
demonstrate understanding of the text using text evidence.  

b. Describe the characters’ traits, motivations, or feelings and 
explain how their actions impact the story. 

c. Engage effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher led) with diverse partners on 
grade 3 topics and texts to produce complex oral output using 



the constructive conversation skills.  
d. Understand that the Past Tense Marker -ed is pronounced as 

the sound /d/ at the end of verbs ending in voiced consonant 
sounds, /t/ at the end of verbs voiceless sounds, and as /ed/ at 
the end of verbs ending in /t/ and /d/ consonant sounds. 

e. Practice orally reading words ending with the suffix -ed.  
2. Using the Think-Pair-Share protocol, ask the students, “On page 6 it 

says in the text “He didn’t do it by fighting.” Why didn’t Martin fight 
people to change the laws?  How did he learn to protest without 
fighting?” Have 3-4 students share out whole class with the protocol 
Roll ‘Em or Pick-a-Stick. Chart Responses.   

3. Now, using the Pair-Square protocol, ask the students, “Why do you 
think Martin’s father taught his children the things he did? Use 
evidence from the text and photograph on page 9 (Display this page 
for students) and any of the other pages from our text. Have 3-4 
students share out whole class with the protocol Roll ‘Em or Pick-a-
Stick. Chart Responses.   

4. Using the Pair-Square protocol again, ask students, “What can you 
infer about Martin’s mom and what she is teaching Martin? Have 3-4 
students share out whole class with the protocol Roll ‘Em or Pick-a-
Stick. Chart Responses.   

5. Contrastive Analysis Word Study: Sounds of /-ed/ 
Phonological rules that govern both AAL and MxAL prohibit the production of 
consonant clusters used to articulate the Past Tense Marker -ed for some 
SELs. In this Word Study Lesson, students practice orally reading verbs 
ending with the suffix -ed, practicing articulating the three sounds used to 
produce the /-ed/.	  
● Say, “In school language (or standard/academic English) the 

suffix -ed is added to the end of verbs in the Past Tense. “I’m 
going to say a few verbs.   If you think the verb is the past 
tense, stand up and be prepared to explain how you know the 
verb happened in the past.  

● Say: sound/sounded; jump/jumped; rub/rubbed 
● Select a standing student to tell the class how he/she knows the 

verb is in the past. Validate and Affirm students who indicate 
that they heard the presence of the suffix -ed at the end of the 
verbs.  

● Let students know that the suffix -ed is pronounced in three 
different ways: /t/, /d/, /ed. 

● Make a chart like the one in the resources, placing past tense 
verbs in the correct columns. Have students practice 
enunciating the past tense marker at the end of the past tense 
verb.  

● Partner/independent practice: The verbs on the practice page 
are found in the book Martin Luther King Jr.  

● Allow students to read them aloud and place them in the 
appropriate column.  

● Wrap up this activity by having students Whip-Around 
sentences using one or more of these verbs in the past tense. 

      6. Have a conversation with the students to prepare them for the 1st read 
of the story, My Brother Martin.  The word “Negroes” is in the story and so a 
letter may be sent to parents to let them know. Discuss genre, purpose, and 



ask the students to pay close attention to who is telling the story and what is 
different about the book and this story.  You may want to print out the story 
for the students to have for the second read. 	  

● After the 1st read of the story, have the students use the 
protocol, Shout Out, to answer the following question: 

■ Who’s telling the story? His sister! 
● Using the protocol, Pair-Square, ask the students to discuss the 

following question: 
● What was different about the book and the story? Provide 

evidence.  
      7. Review the learning objectives.	  

2nd Read of 2nd 
Source	  

Focus: Annotating 2nd Source & Text Structure - Cause and Effect 	  
1. Go over today’s learning objectives. 

a. Students will be able to closely read and/or have read to them, 
a complex text and ask and answer questions to demonstrate 
understanding of a text using text evidence.  

b. Describe the characters’ traits, motivations, or feelings and 
explain how their actions impact the story. 

c. Engage effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher led) with diverse partners on 
grade 3 topics and texts to produce complex oral output using 
the constructive conversation skills. 

2. Reread the story for annotating on the back of there four-fold. 
Annotating should focus on the people/events that caused/influenced 
Dr. King’s life. Students can annotate on the back of there four-fold. 
Pose the following two questions as they listen to the story again.  

a. What did you notice about the characters in the story? 
b. How do their actions contribute to whom Martin would grow up 

to be? 
2. Use the protocol, Moment of Silence, to give the students a chance to 

jot down their thoughts based on the 2 questions.  Students share their 
notes with their face partner. 

3. Now, using the protocol called Think-Pair-Share-Sketch, students will 
think about the events in both the book and the story and sketch the 
major influences, people and events, that caused Martin to become the 
person he grew up to be for each source. 

4. Let the students know they can use a multi-flow map. Model filling in 
the first cause and effect relationship.  Here are some possible causes: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



	  
 
 
INFORMATIVE MULTI-FLOW (Martin Luther King Jr.) 
                  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Martin’s dad 
taught him to 
stand up for what 
is right. 	  

Martin’s mom told 
him he was just as 
good as anybody 
else. 	  

Martin Luther King 
became such a 
great leader.  	  

When Martin was 
6, his best friends 
who were white 
told him they 
couldn’t play with 
him anymore. 	  

Causes	  

Effect	  



 
BIOGRAPHY/MEMOIR MULTI-FLOW (My Brother Martin) 
	  
  

	  
5. Post the students’ cause and effect maps around the room and have a 

carousel walk so that all students have a chance to see what the other 
pairs did.  

6. Use the Raise a Righteous Hand Participation Protocol to have 3 
students share something that stood out about the cause and effect 
maps. 

● (Optional) There are some Idioms in the book, “Martin Luther King Jr.” 
You can discuss Idioms with the students, identify them in the story, 
and possibly make a chart of some idioms they have heard.  

7. Review today’s objectives.  
	  

3rd Reading of 
2nd Source	  

Focus: Text-Dependent Questions	  
1. Go over today’s learning objectives. 

a. Students will be able to closely read and/or have read to them, 
a complex text and ask and answer questions to demonstrate 
understanding of a text using text evidence.  

b. Describe the characters’ traits, motivations, or feelings and 
explain how their actions impact the story. 

c. Engage effectively in a range of collaborative discussions (one-

Page148- Dad’s 
sermons inspire him 
to stand up against 
segregation.	  

Martin became 
such a great Civil 
Rights Leader.  	  

Page 148- Her words 
gave him hope. She 
said ‘Things one day 
would be better’.	  

Page 146 - His white 
friends told him that 
they couldn’t play 
together anymore 
because they were 
Negroes.	  

Causes	  

Effect	  



on-one, in groups, and teacher led) with diverse partners on 
grade 3 topics and texts to produce complex oral output using 
the constructive conversation skills.  

2. Let the students know that they will work in pairs to answer the 
following questions:  

a. What	  benefits	  did	  M.L.	  and	  his	  siblings	  have	  as	  a	  result	  of	  living	  with	  
their	  grandmother	  and	  Aunt	  Ida? 

b. How	  did	  Martin’s	  mother	  respond	  when	  M.L.	  asked	  why	  white	  people	  
treat	  colored	  people	  so	  mean?	  

c. What	  important	  lessons	  did	  M.L.’s	  father	  teach	  his	  children?	  Provide	  
examples	  from	  the	  story	  (pages	  148	  and	  149).	  

d. What	  did	  M.L.	  mean	  when	  he	  said,	  “Mother	  Dear,	  one	  day	  I’m	  going	  
to	  turn	  this	  world	  upside	  down?	  What	  inspired	  him	  to	  say	  this?	  	  

3. Give	  each	  pair	  a	  different	  question	  to	  work	  on.	  	  Once	  all	  pairs	  are	  done,	  have	  
each	  pair	  go	  to	  the	  designated	  poster	  (The	  poster/chart	  should	  have	  the	  question	  
written	  on	  it	  )	  and	  now	  talk	  with	  the	  other	  pairs	  who	  worked	  on	  the	  same	  
question.	  	  Then,	  using	  the	  protocol,	  Number	  Heads	  Together,	  come	  to	  a	  
consensus	  on	  the	  answer	  to	  the	  question.	  	  (The	  students	  will	  write	  on	  the	  
poster/chart	  their	  agreed	  upon	  answer)	  	  

4. Review	  today’s	  learning	  objectives.	  	  
Culminating 
Task - Writing	  

Focus: Writing	  
1. Go over today’s learning objectives. 

a. Students will be able to closely read and/or have read to them, 
a complex text and ask and answer questions to demonstrate 
understanding of a text using text evidence.  

b. Describe the characters’ traits, motivations, or feelings and 
explain how their actions impact the story. 

c. Engage effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher led) with diverse partners on 
grade 3 topics and texts to produce complex oral output using 
the constructive conversation skills.  

d. Write an opinion piece using evidence from both texts/sources. 
2. Let the students know that today they will get to demonstrate all that 

they have learned throughout the close reading of both sources about 
Martin’s life. 

3. Prompt: Based on what you read from Martin Luther King Jr. and My 
Brother Martin what caused or influenced little Martin to develop the 
ideas he developed and to do the things he did? Please cite evidence 
from both sources to support your writing.  

4. Review the criteria and rubric with the students so that they have clear 
expectations of what they will be writing.  
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	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  Sounds	  of	  –ed	  	  	  	  	  	  	  	  	  	  	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  

/t/	   /d/	   /ed/	  
	  

worked	  	  
helped	  

named	  	  
boomed	  

arrested	  
treated	  

	  
	  
	  
	  
	  
	  
	  
	  

	  



	  



	  





 	  


