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Student Observation Tool for Using Complex Output 

Use this form to record names of students who are perfoming within each range 

Symbol 3 2 1 

 

Relevant to the topic or task. Related to the topic or task. Not relevant to the topic or 

task.   

 

Clear, original, whole, and 

memorable.  

Partly clear, original, whole 

and/or memorable. 

Not clear, original, whole, or 

memorable. 

 

Coherent with logically linked 

sentences. 

Partially coherent with 

logically linked sentences. 

Not coherent with logically 

linked sentences. 

 

Uses target language and 

language of text(s) 

Some use of target language 

and language of text(s) 

Little or no use of target 

language and language of 

text(s) 

 

Shows disciplinary thinking Shows some disciplinary 

thinking 

Shows little or no disciplinary 

thinking 



 

 

Formative  Assessment Tool for Academic Interactions 

Use this form to record names of students who are perfoming within each range 

Symbol 3 2 1 

 

Student turns show strong 

evidence of the target knowledge, 

thinking skill(s), and language of 

the lesson.  

Student turns show some evidence 

of the target knowledge or 

thinking skill(s) of the lesson.  

Student turns show little or no 

evidence of the target knowledge 

or thinking skill(s) of lesson.  

 

Each turn helps to build an idea, 

meaning, and understanding 

intended in the lesson; most turns 

create, clarify, and fortify ideas.  

Some turns help to build ideas, 

meaning, and understanding 

intended in the lesson; some turns 

create, clarify, and fortify ideas.   

Few or no turns help to build 

ideas, meaning, and understanding 

intended in the lesson. 

 

When there are multiple ideas, 

students compare, evaluate, and 

negotiate their meaning.  

When there are multiple ideas, 

students engage in some 

comparing, evaluating, and 

negotiating their meaning. 

Few or no turns help to build 

ideas, meaning, and understanding 

intended in the lesson. 

 

Partners use appropriate postures, 

movements, and eye contact to 

show engagement and listening. 

Partners lack the use of some 

appropriate postures, movements, 

and eye contact to show 

engagement and listening. 

Partners seldom use appropriate 

postures, movements, and eye 

contact to show engagement and 

listening. 

 

 



 

 



 

 

  



 

 

 



 

 

Name: __________________________________________________  Date: ___________________________________ 
Advanced Graphic Organizer: The Lion and the Mouse 

What are the key details from the story?  
How did the characters respond to each event?  
 

Beginning Middle End 

 

 
 

 

 

 

 

   

 



 

 

 

CREATE 

 

Prompt Starters: 
What is your idea? 

How can we combine these ideas? 

What do we need to do? 

What are other points of view? 

What  do  you  think  about…? 

Why…How…I  wonder… 

Response Starters: 
One  idea  could  be  … 

My  hypothesis  is… 

That  reminds  me  of… 

I  noticed  the  pattern  of… 

I  think  it  depends  on… 

 



 

 

 

CLARIFY 

 

Prompt Starters 
What does that mean?    

What do you mean by....? 

Say  more  about… 

Why... How…What…When… 

Can you be more specific? 

Does that make sense? 

Do you know what I mean? 

What do you think? 

Response Starters 
I  think  it  means… 

In other words,  

Let  me  see  if  I  heard  you  right… 

In other words, you are saying 

that… 

What  I  understood  was… 

It  sounds  like  you  think  that… 

A different way to say it... 
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The Lion and the Mouse 
An  Aesop’s  Fable 

retold by Margaret H. Lippert 
from California Treasures Interactive Read-Aloud Anthology with Plays.  

 

Once, long ago, a lion lay asleep in his lair.   
A tiny mouse looking for food entered the cave 
and scurried across the floor.  Because it was 
dark  in  the  cave,  he  couldn’t  see  the  lion  in  his  
way. The  mouse  ran  over  the  lion’s  foot,  and  the  
lion woke up. The frightened mouse tried to 
escape, but the lion moved swiftly.   He caught 
the mouse with his paw, and lifted the mouse 
toward  his  open  jaws.  “You  will  be  a  tender  
morsel,”  roared  the  lion.   

“Don’t  eat  me,”  pleaded  the  mouse.  “If  you  
let  me  go  I  will  repay  your  kindness  someday.” 

“YOU?”  roared  the  lion.  “How  could  a  little  
creature  like  you  help  a  mighty  beast  like  me?” 

“Let  me  go,  and  you  will  see,”  replied  the  
mouse. The lion was amused by the idea that the 
little mouse could help him, so he let the mouse 
go. The mouse ran out of the cave to the safety of 
his burrow, and the lion went back to sleep. 

Many days passed.  Then one morning the 
lion was roaming through the forest. Suddenly he 
found himself trapped in a net laid by some 
hunters. He struggled to get tree, but as he 
struggled, the net tightened around him. Soon he 
could move no more. He lay helplessly in the net.  

In terror the lion roared. His desperate roars 
echoed throughout the forest. The little mouse 
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recognized the voice of the lion who had freed 
him, and came running to see what was wrong. 

When the mouse saw the lion trapped in the 
net, he knew that he could help the lion. At once 
the mouse set to work. He gnawed the ropes that 
bound the lion, and one after another the ropes 
fell apart. Before long the mouse had made a 
hole in the net big enough for the lion to squeeze 
through.  

The lion crept out of the hole and turned to 
the  mouse.  “You  have  saved  my  life,”  he  told  the  
mouse.  “I  had  given up all hope. I thought I 
would surely die. But you, a tiny mouse, have set 
me  free.” 

“You  see,  I  was  right,”  responded  the  
mouse.  “A  little  friend  can  be  a  big  help.” 

 
  



 

 

Text Coding: Grades K-2 
 

Symbol Meaning 

! Is new, interesting, or 
surprising 

? Raises a question you’‛d like 
to discuss with others 

 
Confirms what you thought 

X Contradicts what you 
thought 

?? Confuses you… 
Go back and reread 

 
Seems important… 
Answers a question 

 
 

Repeated words 

 
 

Unknown words 

N New fact 
 

Created by: 

Theresa Brissett 

Marion Johnson 

Regina Myles 
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The Lion and the Mouse 

An  Aesop’s  Fable 
retold by Margaret H. Lippert 

From California Treasures Interactive Read-Aloud Anthology with Plays.  

 

Once, long ago, a lion lay asleep in his lair.   A tiny 

mouse looking for food entered the cave and scurried 

across the floor.  Because it was dark in the cave, he 

couldn’t  see  the  lion  in  his  way.  The  mouse  ran  over  the  

lion’s  foot,  and  the  lion  woke  up.  The frightened mouse 

tried to escape, but the lion moved swiftly.   He caught the 

mouse with his paw, and lifted the mouse toward his open 

jaws.  “You  will  be  a  tender  morsel,”  roared  the  lion.   

“Don’t  eat  me,”  pleaded  the  mouse.  “If  you  let  me  

go I will repay  your  kindness  someday.” 

“YOU?”  roared  the  lion.  “How  could  a  little  creature  

like you help a mighty beast like me? 

“Let  me  go,  and  you  will  see,”  replied  the  mouse.  

The lion was amused by the idea that the little mouse 

could help him, so he let the mouse go. The mouse ran out 

of the cave to the safety of his burrow, and the lion went 

back to sleep. 

Many days passed.  Then one morning the lion was 

roaming through the forest. Suddenly he found himself 

trapped in a net laid by some hunters. He struggled to get 
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tree, but as he struggled, the net tightened around him. 

Soon he could move no more. He lay helplessly in the net.  

In terror the lion roared. His desperate roars echoed 

throughout the forest. The little mouse recognized the 

voice of the lion who had freed him, and came running to 

see what was wrong. 

When the mouse saw the lion trapped in the net, he 

knew that he could help the lion. At once the mouse set to 

work. He gnawed the ropes that bound the lion, and one 

after another the ropes fell apart. Before long the mouse 

had made a hole in the net big enough for the lion to 

squeeze through.  

The lion crept out of the hole and turned to the 

mouse.  “You  have  saved  my  life,”  he  told  the  mouse.  “I  

had given up all hope. I thought I would surely die. But 

you, a tiny mouse,  have  set  me  free.” 

“You  see,  I  was  right,”  responded  the  mouse.  “A  

little  friend  can  be  a  big  help.” 
 

  



 

 

 

Personal Thesaurus 

 

 

 

 

 

 

 



 

 

Fortify  

 

Prompt Starters 
Can you give an example from the 

text? 
 

What are examples from other texts? 
 

What is a real world example?   
 

Are there any cases of that in real life? 
 

Can you give an example from your 

life? 

 

Response Starters 
For example, 
 

In  the  text  it  said  that… 
 

Remember in the other story we read 

that… 

An example from my life is 

One  case  that  illustrates  this  is… 

Strong supporting evidence is 

 

 



 

 

STUDENT/TEACHER SCRIPT: FORTIFY 

 
Student:  How was mouse helpful? 
Teacher:  He helped the lion.  
Student:  In other words you are saying mouse was a hero. Can you 
be more specific?  
Teacher:  More specifically, the mouse was helpful because it helped 
the	  lion	  escape	  from	  the	  hunter’s	  trap.	   
Teacher: During the next part of our conversation, I will work to 
FORTIFY my ideas.  My partner will use prompt starters to help me 
support my idea with evidence.  As we converse, notice how we use 
the Constructive Conversation Skills Posters and Transition Starters.  
Teacher:  (REPEATED FROM WHERE THE CONVERSATION LEFT 
OFF) More specifically, the mouse was helpful because it helped the 
lion	  escape	  from	  the	  hunter’s	  trap.	   
Student:  Can you give an example from the text?  
Teacher: In the text, if we look at paragraph 7, it said that mouse 
chewed through the ropes so the lion could escape from the net. One 
reason mouse was helpful was because the hunters would have killed 
the	  lion	  if	  the	  mouse	  wasn’t	  able	  to	  use	  his	  tiny	  teeth	  to	  gnaw	  through 
the ropes.   
Student A:  Can you give an example from your life?  
Teacher:  An example from my life is when my dad broke his arm and 
he	  couldn’t	  tie	  his	  shoes	  because	  his	  arm	  couldn’t	  bend	  in	  the	  cast.	  	  I	  
helped my dad by tying his shoes for him.  I was a little person and 
was able to help my dad even though he is big and strong.  
  



 

 

 

STUDENT/TEACHER SCRIPT: CONTRASTIVE ANALYSIS 

Teacher: I think the sentence is written in Standard English.   

Student: How do	  you	  know	  “We	  was	  at	  the	  beach,”	  is	  written	  in	  Standard	  
English. 

Teacher: That reminds me of the way I talk. I understand what it means.  

Student: I wonder if people would say it that way in all situations.  

Teacher: I think it depends on who you are speaking to.  

Student: In other words, you are saying that you use one language when 
speaking to some people, and speak another when speaking to some other 
people. 

Teacher: Yes 

Student: What is a real world example? 

Teacher: For example, when I am speaking to my family and friends, I will say, 
“We	  was	  at	  the	  beach.”	  But	  if	  I	  am	  talking	  to	  the	  principal	  I	  might	  say,	  “We	  were	  
at	  the	  beach.”	   

Student: Let me see if I heard you right you are saying that you would express 
the same idea differently depending on who you are talking to? During MELD, 
we learned that we speak Standard English so people from all backgrounds 
will be able to understand and when we speak our home language mostly 
people fluent in that language can understand it.  Do you think the sentence is 
written in Standard English?  

Teacher: The sentence is written in home language because it will be 
understood by a specific group of people in a specific situation.



 

 
.  

Ways Children Can be Helpful 

. . . 



 

 

 

THREE-STEP INTERVIEW 

      
 

Decide who will be Partner A and who will be Partner B. 

1. Partner A interviews Partner B.  
 

2. Partner B interviews Partner A.  
 

3. Each student shares their partner’s 
response with another pair of  students or 
the class.    

Adapted from : Strategies for Culturally and Linguisticall Responsive Teaching and Learning  (Hollie) 
 

 



 

 

STUDENT/TEACHER SCRIPT: DAY 4 

Teacher: In your opinion, what circumstances need to 
change in our society?   

Student A:  I believe too many people are homeless in 
our society.  

Student B: Can you be more specific?  

Student A:  There are a lot of people without a place to 
live or food but then there are a lot of rich people that 
can help them out. What do you think is a problem in 
society? 

Student B: In my opinion, I think bullying is a problem 
because; students	  shouldn’t	  be	  scared to come to school.   

  



 

 

Blare Gooch 

 
 

Two days after the devastating January 2010 earthquake in Haiti, Blare 
saw a little boy crying in a pile of rubble on a newscast. The story brought him 
to tears. The next day, still thinking about what he’d seen, Blare remembered 
the teddy bear that always comforted him. “Then I thought, ‘We could start a 
drive for Haiti,’” says Blare.  

At school, his teachers let him announce his plan over the PA system and 
ask other kids to donate bears. Soon a local TV and radio station got wind, and, 
via Facebook, other schools joined in.  

The result? Blare’s Bears for Haiti gave 25,000 teddy bears to the island 
nation and about 22,000 more to nonprofits. This year Blare’s group will collect 
toys and school supplies, too. Blare’s advice to other kids is simple. “It doesn’t 
really matter how small or old you are,” he says. “If you’re young and think you 
can’t make a big difference in the world, well, you actually can.” 
("8 Amazing Kids Who Make a Difference." Parenting. N.p., n.d. Web. 01 Dec. 
2014.) 

Why He's in the News 

Blare Gooch, a 13-year-old was named by Parenting Magazine as one of 
the “Kids of the Year” for his “Blare’s Bears for Haiti” project. One of only eight 
honorees, Gooch was rewarded by Betty Crocker with a new laptop. A laptop 
was also donated on his behalf to a child in Africa. The feature on Gooch 
appears in the February issue of the magazine.       
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http://www.facebook.com/pages/Blares-Bears-for-Haiti/256678876383


 

 

 
About Gooch  

Gooch, who is one-quarter Haitian, has always felt a special bond with 
the country. After seeing a piece on the news about children after an 
earthquake struck the country in January 2010, he started a local drive to 
collect teddy bears for the children of Haiti. The drive soon became statewide 
and eventually made its way across the country. He even received donations 
from Europe. Gooch also enlisted the help of his grandparents Hubert and Julie 
Geiger of Bronson.  
 

In all, over 50,000 stuffed animals were collected.   What’s next Gooch has 
now turned his focus on collecting school supplies for the children of Haiti. In his 
own words “It’s such an honor,” he said. “I just wanted to help someone and 
make them smile again.”     
("Newsmaker Blare Gooch." The Daily Reporter. N.p., n.d. Web. 01 Dec. 2014.) 

 

Source: http://mrscheccio.weebly.com/blare-gooch.html 
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Conversation Analysis Tool 
The following tool is meant to help you reflect on two key dimensions of  
effective classroom conversations. Prompt students to converse about a conversation-worthy 
topic that you are studying and observe or record their interaction. You can use this for practice 
and notes. Use of numbers is optional. 
 
DIMENSION 1:  Turns build on previous turns to build up  
(create, clarify, fortify) an idea (and turns are also used to evaluate and choose the best idea if there are two 
or more competing ideas,) 
 
3   Most turns build on previous turns to build up an idea (& choose the best idea, if >1 idea) 

2   Around half of the turns build on previous turns to build up an idea (& choose the best, if >1 idea) 

1   Few turns build on previous turns to build up an idea (& choose the best idea, if >1 idea) 

0   Turns are not used to build up one or more ideas.   

Dimension 1: Turns build on previous turns to build up an idea. 

 

Score 

Rationale for score:  

 

 

 

 
 
DIMENSION 2:  Turns focus on the knowledge or skills of the  lesson’s  objectives   

 
3   Most turns focus on the knowledge or skills of the  lesson’s objectives. 

2   Around half the turns focus on the knowledge or skills of the  lesson’s  objectives,  

1   Few turns focus on the knowledge or skills of the  lesson’s  objectives.  

0   Turns do not focus on the knowledge or skills of the  lesson’s  objectives.  

Dimension 2:  Turns  focus  on  the  knowledge  or  skills  of  the  lesson’s  
objectives  

Score 

Rationale for score 

 

 

Note: We realize that turns will widely vary in quality. One turn, for example, might do an excellent job at building on previous turns, 

advancing the conversation, and focusing on the intended learning. Take note of this, but if the rest of the turns are weak or 

unfocused, then the conversation as a whole would score low. 


