
 
 

Steps to provide differentiated instruction 
 
Step 1: Identify what you would like all students to know. 
 
Step 2:  Consider each individual student who may need you to adjust the 
curriculum to make it accessible. 
What can they do? 
What needs to be changed? 
Can you make the core ideas of the assignment accessible to the student or 
do you need to adjust the assignment so that the task requires them to 
learn something that is meaningful to their life? 
M/M, M/S, Gifted, ELL 
 
Step 3: Create the modification, accommodation, or extension. 
 
Step 4: Check it. 
Can the student do the activity with minimal adult support? 
Does it meet their instructional level? 
By completing the assignment, with the student master a core concept that 
you want all students to know or that is meaningful to the student’s life? 
 
Step 4: Implement it. 
 
Step 5: Reflect. 
Was it a good modification, accommodation, and/or extension for the 
student? 
Could the student complete the assignment with as much independence as 
possible? 
Is there anything you would do differently next time?  
 
 
 
 



      Differentiated Instruction:  Lesson Plan 

 

Subject: 
Activity: 

Content Process Product 

Few- Modifications 
 

1. ________________ 
 
 
2. ________________ 

 
 

   

Some- Accommodations 
 

1. ____________________ 
 
 
2. ____________________ 

 
 
3. ____________________ 
 

   

All 
 
 
 
 
 
Extensions 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

  

 



Differentiated Instruction:  Lesson Plan 

 

Subject:  Design a Business Content Process Product 
Few 
 

1. Tanya- Severe 
Cognitive Delays 

       (Modifications) 
 

 

-Provide pictures of 
businesses for her to glue 
on her notes page and 
pre-typed phrases paired 
with pictures to indicate 
what a business includes. 

-Provide clear steps paired 
with pictures for 
completing the project  
-no more than 5 steps 
-provide 2 “peer buddies” 
who intermittently check 
in on her 
 

-Give choices of pictures 
for her to glue down to 
describe her business 
-All her to choose and glue 
down  initial sound of 
nouns given pre-typed 
letters 
*Final Project will be a 
business created by the 
student with at least three 
details.  

Some 
 

1. Michael- Learning 
Disability 

  (Accommodations) 
 

2. Jenny- English 
Language Learner 

(Accommodations) 
 

 
-Provide cloze sentence 
note taking frame for 
creating a business 
 
 
-Check out picture books 
from the library to show 
pictures of new 
vocabulary 

 
-Review page of 
instructions with the 
student, highlight and 
provide a synonym for any 
difficult vocabulary words 
-Re-teach the student 
how to look for key words 
in the table of contents 

-Provide outline of the 
project and an opportunity 
for cloze sentence 
responses 
-Allow for a typed response 
*Final Project will be a 
business created by the 
student that meets grade 
level standards 

All 
 
 
 
 
 
 

1. James-LD 
   (Extensions) 

 

-Take Notes 
-Think-Pair-Share 
 
 
 
 
 
 
Use Cornell note taking 
format 

-Provide one page of 
clear instructions for the 
project 
-Conduct research using 
the internet and develop 
a business 
 
-interview two experts that 
currently run a business like 
the one you chose and 
compare their responses 
in the final project 

*Final Project will be a 
business created by the 
student that meets grade 
level standards 
 
 
 
*Final Project will be a 
business created by the 
student that exceeds 
grade level standards 

 



Mario- High Achieving 
• Reads 

multisyllabic 
words 

• Has mastery of 
consonant and 
vowel digraphs 

• Writes 3-4 
sentences with 
proper spacing, 
grammar, and a 
connected idea 

• Easily processes 
auditory 
information 

• Engages with 
other students 
when he is bored 

How would you adapt 
your instruction and 
the class work to 
meet his needs: 
________________
________________
________________
________________
________________
________________
________________
________________ 

Margaux: English 
Language Learner 
• Beginning to 

speak using 
short phrases 

• Knows some 
sound/ 

• symbol  
• sounds out CVC 

words  
• Writes given a 

model 
 
 
How would you adapt 
your instruction and 
the class work to 
meet her needs: 
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________ 

Consuela- Typical 
• Mastered 

sound/symbol 
• Reads CVC (ex. 

cat) and  CVCe 
(ex. like) words 

• Learning to 
write complete 
sentences with 
proper spacing 
and grammar. 

• Needs specific 
instructions and 
guided practice 

 
How would you adapt 
your instruction and 
the class work to 
meet her needs: 
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________

Laura-
Moderate/Severe: 
Mental Retardation 
• Communicates 

using basic sign 
language (help, 
all done, play, 
eat) 

• Learning to 
match letter to 
letter 

• Identifies her 
name 

• Writes using 
labels 

 
 
How would you adapt 
your instruction and 
the class work to 
meet her needs: 
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________

K-2nd grade Lesson: 
Mini lesson and Digraph 

Worksheet 

Barbara- 
Mild/Moderate:  

Learning Disability 
• Difficulty 

processing 
information 
auditorily 

• Short term 
memory deficits 

• Excellent 
penmanship 

• Easily distracted 
• Strong 

sound/symbol 
associations 

• Learning to blend 
• Small sight word 

vocabulary (10 
words) 

How would you adapt 
your instruction and 
the class work to 
meet her needs: 
________________
________________
________________
________________
________________
________________
________________
________________ 



Mario- High Achieving 
• Reads above 

grade level text 
fluently 

• Writes 2-3 
paragraphs with 
proper spacing, 
grammar, and a 
connected idea 

• Easily processes 
and summarizes 
what he has read 

• Engages with 
other students 
when he is bored 

How would you adapt 
your instruction and 
the class work to 
meet his needs: 
________________
________________
________________
________________
________________
________________
________________
________________
________________
________________
________________ 

Margaux: English 
Language Learner 
• Uses short 

phrases and a 
few sentences 
when speaking 

• Difficulty 
comprehending 
new concepts 

• Identifies about 
30 words by 
sight 

• Reads CVC and 
CVCe words 

• Difficulty 
retaining a lot of 
information 
auditorily 

 
How would you adapt 
your instruction and 
the class work to 
meet her needs: 
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________

Consuela- Typical 
• Reads 

multisyllabic 
words by 
chunking 

• Frequently 
answers 
comprehension 
questions after 
she has read 
independently 

• Writes a 
paragraph with 
proper spacing 
and grammar. 

• Needs specific 
instructions and 
guided practice 

 
How would you adapt 
your instruction and 
the class work to 
meet her needs: 
_______________
_______________
_______________
_______________
_______________
_______________
_______________
_______________

Laura-
Moderate/Severe: 
Mental Retardation 
• Communicates 

using basic sign 
language (help, 
all done, play, 
eat), gestures, 
facial 
expressions 

• Responds to 
yes/no questions 
with nods 

• Blends CVC 
words 

• Writes her name 
using labels 

• Pairs CVC 
words with 
pictures 

How would you adapt 
your instruction and 
the class work to 
meet her needs: 
_______________
_______________
_______________
_______________
_______________
_______________
_______________

3rd-5th Lesson: 
Story Review and 

Comprehension worksheet 

Barbara- 
Mild/Moderate:  

Learning Disability 
• Difficulty 

processing 
information that 
she has read 

• Short term 
memory deficits 

• Excellent 
penmanship 

• Easily distracted 
• Independently 

reads CVC and 
CVCe words 

• Reads 20 words 
by sight 

• Learning to write 
2 sentences with 
a connected idea 

How would you adapt 
your instruction and 
the class work to 
meet her needs: 
________________
________________
________________
________________
________________
________________
________________



Nine Ways to Adapt Instruction 
Size 

Adapt the number of items that the 
learner is expected to learn or complete. 
Example:  
Reduce the number of social studies terms a 
learner must learn at any one times. Is 
student is to know the 50 states, have 
students responsible for remembering a 
certain number at a time. This would be 
dependent on the student’s level of disability. 

Time 
Adapt the time allotted and allowed for 
learning, task completion, or testing. 
Example:  
Individualize a timeline for completing a task; 
pace learning differently (increase or 
decrease) for some learners. Allow student 
additional time to complete timed 
assignments. However, if the total project is 
due by a particular time, have the student 
complete each portion of the project over 
various intervals with the required finished 
project due at a later time. 

Level of Support 
Increase the amount of personal 
assistance with a specific learner. 
Example:  
Assign peer buddies, teaching assistants, peer 
tutors, or cross-age tutors. Allow for peer 
teaching. Pair the slower students with the 
more advanced students in order to provide 
support. Offer some sort of incentive to the 
more advanced student foe assisting others. 
Design some type of contract with students 
that they could show to their parents 
indicating completion of their work and the 
assistance they are giving to others. Offer this 
as a bonus to their grades. 

Input 
Adapt the way instruction is delivered to 
the learner. 
Example:  
Use different visual aids, plan more concrete 
examples, provide hands-on activities, place 
students in cooperative groups. Provide 
student with an audio and/or video tape of 
the lesson. Allow for field trips, guest 
speakers, peer teaching, computer support, 
video productions performed by students, 
incorporate lesson in other subject areas. 

Difficulty 
Adapt the skill level, problem type, or the 
rules on how the learner may approach 
the work. 
Example: 
Allow the use of a calculator to figure math 
problem; simplify task directions; change 
rules to accommodate learner needs. Allow 
the student to be creative providing that the 
task is completed according to instructor’s 
specifications. Example:, the student may 
draw a picture of the assignment, do an 
interview, etc. depending on subject. Allow 
the student to come up with the idea. Accept 
any reasonable modifications. 

Output 
Adapt how the student can respond to 
instruction. 
Example:  
Instead of answering questions in writing, 
allow a verbal response, use a communication 
book for some students, allow students to 
show knowledge with hands-on materials. 
Allow students to draw pictures, write an 
essay, complete specific computer software 
program relating to lesson. 

Participation 
Adapt the extent to which a learner is 
actively involved in the task. 
Example:  
In geography, have a student hold the globe, 
while others point out locations. Tailor the 
student’s participation in the task to his/her 
abilities, whether intellectual or physical. 

Alternate 
Adapt the goals or outcome expectations 
while using the same materials. 
Example:  
In social studies, expect a student to be able 
to locate just the states while others learn to 
locate capitals as well. In a writing 
assignment, alter the expectations for a 
student with disabilities who may take longer 
to write a paragraph. 

Substitute Curriculum 
Provide different instruction and 
materials to meet a student's individual 
goals. 
Example:  
During a language test, one student is 
learning computer skills in the computer lab. 
Instead of discussing the reasons for the civil 
war, have the student with disabilities work 
on a puzzle showing the Union & Confederate 
states. 

from Adapting Curriculum and Instruction in Inclusive Classrooms: A Teacher's Desk Reference, by Deschenes, C., Ebeling, D., and Sprague, J., 1994. 



Literature Circles  
 Literature Circles is an excellent strategy for getting students together to talk 
about a book they are reading. This strategy can help students build comprehension and 
verbal expression. Once a book group is formed students read at a set pace and come 
together for discussions. At each meeting children are assigned a different role. Roles can 
have many titles but students must come prepared to share with their group. Some 
examples of roles are: “The Connector” who looks for connections between the book, its 
characters and their own lives or other books they may have read. “Discussion Director” 
must develop questions for discussion and help keep the group on track. “The Illustrator’ 
creates visuals that show the steps of how a character did something, creates a storyboard 
for the events of the story, or illustrates meaningful passages from the book. “The 
Quotable Quoter” selects parts of the story to share with the group. They can be good 
parts, funny parts, scary parts, interesting parts, or serve to provide examples of figurative 
language, metaphor, hyperbole, etc. “The Summarizer” writes a brief summary or gives 
the highlights of the assigned section. “The Word Wizard” looks out for interesting and 
new words to share with the group. These are just a few of the jobs. Students and teachers 
can create their own job titles. Book selections can be made related to themes being 
studied or interest based. Best of all, book selection can be based on choice or ability. 
 



 
Disability  
Awareness  
Activities 



Simulation Activities 
 

 
 Communication - Marshmallows: leaving the marshmallow 
unbitten and in the center of your mouth, tell your partner 
about your favorite movie or book and have them guess 
the title. 

 
 

 Vision -With a partner,  have one person puts on the 
glasses and the other person without the glasses initiates I-
Spy, then person with the glasses attempts to identify the 
object or objects in the room. 

 
 

 Fine Motor - place the socks over your hands, attempt to 
tie someone else’s shoes, button your own shirt or pick up 
a piece of paper. 

 
 

 Cognitive/ Learning Disabilities - Put a label on your 
forehead.  Using a marker provided write your first and last 
name on the label.   

 
 

 Learning Disabilities - Hold the mirror on its side.  Place the 
worksheet against the mirror.  Looking only into the mirror 
complete the star by drawing in the space between the 
lines or tracing on the dotted line.   

 
 Gifted - Start the sand timer and continue working until it 
stops.  Complete the worksheet provided.  If you finish 
before the sand has run out, take another worksheet from 
the “Extra” work bin.  If you finish again before the timer 
has run out take another worksheet from the bin.  Repeat 
until the timer runs out. 



 
Make Your Own Impairment Glasses 

 
 
To construct your own “impairment glasses,” use safety glasses, recycled 
frames, swimming goggles, cardboard cutouts, or plastic party glasses.  
Design lens coverings for each impairment as described below: 
 
Cataracts:  cover lenses with wax paper; scrape or “rough up” the surface 
of the glasses with steel wool; or cover the lens with Vaseline. 
 
Glaucoma:  paint over each lens (or cover with tape or felt) leaving only 
a small central area open to see through (approximately ½ “circular 
opening) and “shield the sides of the glasses, so peripheral vision is 
impossible. 
 
Macular Degeneration:  glue or stick label dots in the centers of each lens 
or paint a blackened area in the center of each lens, leaving peripheral 
area clear. 
 
Diabetic Retinopathy:  paint over each lens (or cover with tape or felt) 
leaving only the sides of the glasses, so peripheral vision is impossible; 

Hemianopsia: paint over half of each lens )or cover with tape or 
felt) for example, occlude the left side of each lens, leaving the 
right side open to see through or occlude the top half of each lens, 
leaving the bottom half open to see through. 

 
Detached Retina:  early phase - paint several small “floating” spots on one 
of the lenses (or stick several small map dots onto lenses); or late phase – 
paint a darkened area along the outside edges and just under the center 
of one lens; then cover the center portion with Vaseline or scratch 
through the center with wavy lines; advanced phase – completely darken 
or paint over one lens (or cover with tape or felt) and shield the sides of 
the glasses so peripheral vision is also impossible.  
 
Reduced Color Vision:  provide colored lenses, then look at pictures 
containing a variety of color, see which lenses confuse color detection; or 
lay a colored plastic sheet over a magazine page, notice which colors 
become indistinguishable. 



 
Mirror Writing 

 
Hold a mirror on its side.  Place the worksheet against the mirror.  
Look only into the mirror at the reflection of the star.  Then 
trace the dotted lines of the star with a pen or marker. 

 
 
   




