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(5+ Days)  
Overview:  This series of MELD Lessons are intended for 45 minutes – 1 hour, for five (5) days.  Please adjust the time and/or number of days 
according to the needs of your students.  You may also speed up or slow down per the needs of your students. 

Title: “Human Family” from Words with  Wings: A Treasury of 
African-American Poetry and Art ---selected by Belinda Rochelle                        

Genre:  General NF-Poetry/Rhymes GE: 4.5    
TEXT COMPLEXITY-Quantitative 
“Certain	  measures	  are	  less	  valid	  or	  inappropriate	  for	  certain	  kinds	  of	  texts.	  Current	  quantitative	  measures	  
are	  suitable	  for	  prose	  and	  dramatic	  texts.	  Until	  such	  time	  as	  quantitative	  tools	  for	  capturing	  poetry’s	  
difficulty	  are	  developed,	  determining	  whether	  a	  poem	  is	  appropriately	  complex	  for	  a	  given	  grade	  or	  grade	  
band	  will	  necessarily	  be	  a	  matter	  of	  a	  qualitative	  assessment	  meshed	  with	  reader-‐task	  considerations.”    

 
 
 
 
 
 
 
 

CALIFORNIA  
STATE 

STANDARDS 

 
SL4.1Engage effectively in a range of collaborative discussions (one-on-one, in 
groups and teacher-led) with diverse partners on grade 4 topics and texts, building 
on others’ ideas and expressing their own clearly. 

c.  Pose and respond to specific questions to clarify or follow up on 
information, and make comments that contribute to the discussion and link 
to the remarks of others. 

 
RL4.2 Determine a theme of a story, drama, or poem from details in the text; 
summarize the text 
RL4.6 Compare and contrast the point of view from which different stories are 
narrated, including the difference between first-and-third person narrations. 
RL4.7 Make connections between the text of a story or drama and a visual or oral 
Presentation of the text; identifying where each version reflects specific 
descriptions and directions in the text 
RI4.6 Distinguish between information provided by pictures or other illustrations 
and information provided by the words in a text 
RI4.7 Interpret information presented visually, orally, or qualitatively (charts, 
diagrams, timelines, animations, or interactive elements on web pages) and explain 
how the information contributes to an understanding of the text in which it appears 
L4.1Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking 

f. Produce complete sentences, recognizing and correcting inappropriate 
fragments and run-ons 
g. Correctly use frequently confused words (e.g., to, too, two; there, their) 

 
L4.3 Use knowledge of language and its conventions when writing, speaking, 
reading, or listening 
L4.5 Demonstrate understanding of figurative language, word relationships, and 
nuances in word meanings 
W4.4 Produce clear and coherent writing (including multiple-paragraph texts) in 
which the development and organization are appropriate to task, purpose, and 
audience. 
 



	  
	  

 
 
 
 
 
 
 

 
 
 
 

MELD 
OBJECTIVES 

Students will be able to closely observe and read closely 
both visual and written texts in order to: 
 
1.  Use interrogative, relative pronouns (who, whose) and relative 
adverbs  
     (why). 
 
2.  Demonstrate understanding of figurative language, word 
relationships, 
     and nuances in word meanings. 
 
 
3.  Consult reference materials (e.g., dictionaries, glossaries, 
thesauruses)    
     both print and digital, to find pronunciation and determine or 
clarify the 
     precise meaning of key words and phrases. 
 
4.  Differentiate between contexts that call for formal English and 
situations 
     where informal discourse is appropriate. 
 
 
 
 

 
 

Depth of 
Knowledge 

Level 

DOK 1-Visual Text 
What do you see? 
Which of the colors is a cool/hot/ warm color? 
What does it mean? 
 
DOK 3  
How are famil ies different?  The same? 
How does the artist express ____________________? 
How does the poet express_____________________? 
What do you think the artists’/poet’s purpose for painting/writing the picture/text? 
What is the recurring theme in the painting/poem? 

Essential 
Question 

• What is a family? 
• How do artists express the meaning of family in their work? 
• How do poets express the meaning of what it means to be a family? 
• What does it mean to be a part of the “human family?” 



	  
	  

 
 

Access 
Strategies 

FAdvanced Organizers 
FConstructive Conversations 
FPersonal Thesaurus 
FSentence Starters 
FWriting Frames 
FThink Marks Chart 

 
Protocols 

 

!Various Call and Response 
!Think-Pair-Share 
!Gallery Walkie-Talkie 
!Musical Shares 
!Pick-A-Stick/Roll ‘Em 

 
Materials 

 
 

«Markers 
«Chart Paper 
«Personal Thesauruses  
«Map of World 
«Venn diagram 
«Wide Angle Framework (revised) 
«  iPads (optional)   
 
 

 
 
 

Key 
Vocabulary 

(A Suggested List) 

TIER 1 
family 
comedy 
thrive 
bemuse delight 
beige 
features 
jibe 
weep 
moan 
minor 
major 

TIER 2 
profundity 
skin tones 
seven seas 
wonders of the world 
not yet one 
mirror twins 
moors 
shores 
sort and type 
 
 
 
 
 

TIER 3 
China 
England 
Guinea 
Spanish 
Finland 
Maine 
*tone 
*theme 
*imagery 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

 

        

iPad	  Optional	  



	  
	  

 
Resources 

 
Poem:  Human Family                                                                        
(Art Pieces) 
 
 

(Optional) A recording of “We Are Family” 
 
 
 

 
 
Wide Angle Framework for use with poem (Optional) 
(WAF) 
 
 

RELATED RESOURCES-Possible Extensions 
 

                                               
�Texts that invite students to make generalizations to                                         *Simplifies the term “human 
race.” 



	  
	  

the theme and/or concept of the “human family”      
�In these texts, students have the opportunity to further 
explore the complexities of our history and to  
discover its impact on our world today.           

          
*(Optional)  A collection of Maya 
Angelou’s poems put to rhythmic 
beat.  Includes the poet reciting 
her poems, including the poem 
used in this lesson. (May also be 
found on YouTube).      
 

Gettin’ Jiggy 
Otherwise 

referred to as: 
The Hook! 

 
LESSON OBJECTIVE: 
Students will use their prior 
knowledge and information 
from their observations to 
write a response to a Quick 
Write. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Choose one of the two suggested activities or create your 
own.  Create flipbooks to capture students’ learning. 
 
OPTION 1:  Display the Family Crest students created, around the 
room (students were allowed one week to complete the task).  
Students draw a Venn diagram in their fl ipbooks to note 
what they notice as they view each Family Crest with the 
headings:  My Family/Other Families.  Teacher may choose to use 
Musical Shares or some other tool  to facilitate student 
movement from one place to the next until students are back in their 
seats. 
 
OPTIION 2:  Play the recording from the Sister Sledge album “We 
Are Family” through one time.  Students listen.  Play the recording a 
second time.  As students listen, teacher will stop the recording 
while students jot in response to the following prompt: Listen 
closely for key words to help you make conjectures about our new 
unit of study. When the recording stops, jot  down key words and 
phrases as evidence. 
 
Use a Call and Response to regain students’ attention whole group.  
Ask students to raise a Righteous Hand to share out what they 
observed or heard depending on initial task chosen.  Record student 
responses on a large Venn diagram.  Share the purpose of the unit 
and the Essential Questions.  Lesson ends as students are directed to 
complete a Quick Write in their flipbooks. 

Professional	  Resources	  for	  the	  Teacher	  
	  

“Expanding	  Perspectives	  for	  Comprehending	  Visual	  Images	  in	  
Multimodal	  Texts.”	  	  Frank	  Serafini,	  Journal	  of	  Adolescents	  and	  
Adult	  Literacy.	  
	  
“Raising	  ‘Art	  Smart’	  Students	  in	  the	  21st	  Century.”	  P.	  Saraniero,	  	  
ArtsEdge.	  
	  
“Common	  Core	  in	  Action:	  	  10	  Visual	  Literacy	  Strategies.”	  	  Edutopia	  



	  
	  

*The protocol Call and 
Response used 
throughout all reads. 

 
TASK:  QUICK WRITE/As a follow-up, students write in their 
‘fl ipbooks’ a response to the following question:  Based on 
what you observed/heard and your prior knowledge, what is a 
‘family?’ 

 
VISUAL 

LITERACY 
“Looking At Art” 

 
LESSON OBJECTIVE:  
Use a graphic organizer, 
collect information about 
visual text observations to 
determine theme of art 
pieces. 

 

In today’s lesson, students pretend to be art critics. 
Teacher models (review) for students how to “read” visual 
text. 
 
Teacher references the protocol for looking at visual text and model 
how students are to view the art pieces.  Using one of the art pieces, 
teacher  “Thinks Aloud” the process for looking at art and completing 
the graphic organizer.  Introduce and explain/model vocabulary 
(tone, imagery, significance of color, theme). 
 
Count off to divide students into groups of 3-4.  With flipbooks in 
hand, students are given time to participate in a Gallery Walkie-Talkie 
where they will be able to have a discussion about their observations. 
Use of the Looking at Art graphic is optional. 
 
At end of session, students “dance” back to their seats. Teacher 
opens up discussion using “Roll em’” to let student share out from 
their graphic organizers.  Students may glue into their flip books.  
Students reflect on how these pieces relate to the unit theme and 
the Essential Questions. 

 
 
 

 
POEM-

Introduce 
“Human Family” 

 
1ST and 2ND  
Readings 

 
LESSON OBJECTIVE: 
Students will listen closely 

Introduce and review the purpose of the Wide Angle Framework 
(WAF) 
 
Students listen to the poem as it is read aloud by the poet to get the 
feel and gist of the poem.  Play the recording again.  During the 
second reading, students should be given a copy of the text “Human 
Family.”  As students listen to the recording for the second time, 
the teacher will stop the recording periodically as students circle, 
highlight, or underline information to be add to the WAF.  
 
After, students Think-Pair-and Share their notes with a partner. 
 
Call and Response to reconvene class.  Students raise a Righteous 
Hand to share information from the WAF as the teacher records the 
information on a larger WAF chart posted or opt to use regular chart 
paper. 



	  
	  

to an audio recording of a 
poem to then engage in a 
silent conversation using 
notes from the WAF.  

 
Using Today’s Meet, or Edmodo, teacher opens up a “room” to ask 
students to create a conversation in response to 2 or more of the 
following questions. Using their iPads, students will create a silent 
conversation in response to the prompt, while building on the ideas 
and thoughts of classmates. 
 
Teacher will print out the students’ written conversations to look for 
opportunities for teaching Contrastive Analysis mini lessons. 
 
QUESTIONS 
What feelings or emotions __________ ? 
What do you think is the theme of the poem? 
How does it relate to the Family Crest activity and the art pieces we 
have looked at? 
 
If students are maintaining a fl ipbook, students glue the graphic 
organizer (WAF)  into their booklets. 

 
 
 
 
 
 

3RD Read 
 

LESSON OBJECTIVE: 
Students will apply 
vocabulary strategies and 
reference materials to 
define unfamiliar words 

 

Focus is on vocabulary identified by students and or Tiered 
vocabulary 
 
In the rereading of the poem in proceeding lessons, the teacher will 
pull from the WAF (if used) to focus instruction.  In this lesson, 
students engage in activities to support the vocabulary instruction. 
  
Review vocabulary strategies with students (context clues, 
apposition, 
word structure .  .).  Teach mini lessons over time during workshop to 
address the needs of students.  
 
 For example: 
*Word sorts based on particular word patterns or concepts 
-inflection endings 
-syllable types 
-antonyms 
 
Students select words to record in their Personal Thesaurus.  
Students may 
also use references texts (dictionary, thesaurus) to extract precise 
meaning. 
 
**If iPads are available students might enjoy creating word 
clouds.  Visit ABCya or Wordle websites. 



	  
	  

 
Students may also act out the words with guidance and support. 
 

 

4th  Read 
LESSON OBJECTIVE: 
Students will echo read to 
listen for figurative 
language and challenging 
language in the poem. 

Focus	  is	  on	  text	  language	  (linguistic	  feature/figurative	  language,	  
descriptive	  language)	  
. 
For this reading, students will “echo read” the poem (teacher reads a 
line, students echo or repeat the line).  Students look for and 
highlight language they found confusing and or unfamiliar to them 
(using information recorded on the WAF).  Discuss literal meaning of 
figurative phrases. 
 
Students use “Think Marks” to annotate the text as they echo. 
Using the Whip Around protocol, students share out their words 
and phrases as the teacher charts them on chart paper or on the 
teacher made WAF. 
 
This portion of the lesson allows the teacher to introduce language of 
the discipline:  imagery, tone, theme, author’s purpose.  Support 
students in making connections with literary terms used in other 
genre types.   
 
Teacher selects appropriate DOK questions to support student access 
to the text. 
Support this portion of instruction with a map of the world to locate 
places mentioned in the text. 
 
At the end of the lesson, students work in partnerships to select one 
of the stanzas from the poem that best captures meaning for them 
giving reasons for the selection.   
 
Students respond to the following in their flipbooks: 
 

• What does it Say (copy stanza) 
• What does it Mean? 
• Why does it Matter to you? 

 
5th Read 

 
 
LESSON OBJECTIVE: 
Students will skim and scan 

Focus is on text structure of the poem  
 
Teacher creates a “quiz” on the Kahoots web site to review the 
different text structures, graphic organizers that support each structure, 
purpose of the structure and any signal words students might use to 
identify how the poet organized the text. 



	  
	  

text to locate signal words 
to support text structure(s) 
used by the writer to 
organize the text. 

 

 
Students use iPads to respond to questions.  Use data to inform next steps 
for supporting students. 
 
Students may be given the opportunity to show what they know and 
Think-Pair-Share what they think the text structure is and cite evidence 
from the text.  Students should reference notes on their WAF. 
 
It is important students are given the opportunity to revist the 
original Quick Write from the beginning of the study.  Allow 
students to talk about any revisions they might want to make 
based on any new learning. 

6th Read 
 

LESSON OBJECTIVE; 
Students will reference the 
poem to respond to text 
dependent questions. 
 

Focus is on citing evidence to support responses to text 
dependent questions 
 
Teacher uses P-a-Stick to select students to share responses.  Final 
reading may be done in a variety of ways: 
 
-partnerships A/B taking turns 
-boys/girls reading alternating lines 
-call and response 
-teacher/students reading alternating lines 
 
Model for students how to annotate questions, then skim 
and scan text to find evidence to support their response to 
the text dependent questions. 
 
Note, this lesson has two parts. 
 
EXTENSION TASK:  Students write compare the poet and the 
artist’s works to explain how the artist in the text Words 
with Wings depicts Angelou’s poem in art form. 
 
Reference the DOK art questions. 

 
 
 

 
 
 

 
 

Students wil l be able to select one of the tasks 
from the Choice Board to synthesize their learning: 
 
!Use what you have learned during our study to create a 
     Family Crest.  Work with your family to complete this 
project. 
     Find out what makes your family a family. 
 



	  
	  

 
 
 
*Allow time for students to compete 
and present projects. 
 
 
 
 
 
 
 
 
 
 
 

 
 

CULMINATING 
TASK 

Choice Board 

!Select a stanza from the poem “Human Family”  that 
speaks  
     to you personally and best supports your idea about 
what it 
     means to be a part of the “human family.”   
 
 
!Write a haiku that  best expresses your belief about what 
it 
     means to be part of the human family. 
 
!Which of the artist’s works best expresses your thoughts 
or  
      feelings about what it means to be part of the human 
family. 
      State your opinion and cite reasons to support your 
belief. 
 
!Who was the poet Maya Angelou?  Do some research to 
find  
     out.  Examine the life of the poet.  What can you learn 
about 
     this poet?  Report your findings by creating one of the  
     following media:  power point, poster, or a timeline.  
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-by Maya Angelou 
 
 
I	  note	  the	  obvious	  differences	  
in	  the	  human	  family,	  
Some	  of	  us	  are	  serious,	  
some	  thrive	  on	  comedy.	  
 
 
Some declare their l ives are 
lived 
as true profundity, 
and others claim they really 
l ive 
the real reality. 
 
 
The variety of our skin tones 
can confuse, bemuse, delight, 
brown and pink and beige 
     and purple, 
tan and blue and white. 
 
I’ve sailed upon the seven 
seas 
and stopped in every land, 
I’ve seen the wonders of the 
world, 
not yet one common man. 
 
 
We are more alike, my friends, 
than we are unalike. 
 
 
We are more alike, my 
friends, 
than we are unalike. 
 
 

1.	  	  How	  does	  the	  author	  describe	  “the	  obvious	  differences	  in	  
the	  “human	  family?”	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
2.	  	  In	  which	  stanza	  are	  adjectives	  used	  to	  describe	  the	  skin	  
tones	  of	  the	  “human	  family?’	  	  List	  some	  examples. 
 
 
 
 
 
 
 
 
3.	  	  In	  the	  third	  stanza,	  the	  poet	  states	  that	  “our	  skin	  tones	  can	  
confuse,	  bemuse,	  delight.”	  	  Explain	  what	  you	  think	  the	  author	  
means.	  	  What	  makes	  you	  think	  that?	  
	  
	  
	  
	  
	  
	  
 
4.	  	  What	  text	  structure	  does	  the	  poet	  use?	  	  Cite	  evidence	  to	  
support	  your	  thinking.	  
	  
	  
	  
	  
	  
	  
	  
	  
 



	  
	  
 
 
PART II 
 
 
 
 
Mirror twins are different 
although their features jibe, 
and lovers think quite 
different 
       thoughts 
while lying side by side. 
 
 
We love and lose in China, 
we weep on England’s moors, 
and laugh and moan in Guinea, 
and thrive on Spanish shores. 
 
 
We seek success in Finland, 
are born and die in Maine. 
In minor ways we differ, 
in major we’re the same. 
 
I note the obvious differences 
between each sort and type, 
but we are more alike, my friends, 
than we are unalike. 
 
 
We are more alike, my friends, 
than we are unalike. 
 
 
We are more alike, my friends, 
than we are unalike. 
 
 
 

1.  Create a graphic organizer to display how the  
     author used compare and contrast text structure 
     to organize her writing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2.  Based on the text, why do you suppose the poet 
     chose the title “Human Family” for her poem? 
 
 
 
 
 
 
 
 
 
3.  Explain the author’s message or purpose for  
     writing this poem?  What evidence supports your 
     thinking? 
 
 
 
 
 
 
 



	  
	  

 
 



	  
	  CULMINATING TASK 

CHOICE BOARD 
	  
	  
	  

! Use what you have 
learned during our study 
to create a Family Crest.  
Work with your family to 
complete this project. Find 
out what makes your 
family a family. 
	  
	  

	  
	  
	  

!Write a haiku 
that best expresses 
your belief about 
what it means to be 
part of the human 
family. 
	  
	  
	  
	  

	   	  

	  
	  

	  
	  

	  
	  
	  
	  
	  
	  
	  

!Who was the poet 
Maya Angelou?  Do some 
research to find out.  
Examine the life of the 
poet.  What can you learn 
about this poet?  Report 
your findings by creating 
one of the following media:  
power point, poster, or a 
timeline.  
	  

 
 
 
 

!Select a stanza from 
the poem “Human 
Family”  that speaks to 
you personally and best 
supports your idea about 
what it means to be a part 
of the “human family.”   

!Which of the 
artist’s works best 
expresses your 
thoughts or 
feelings about what 
it means to be part 
of the human 
family.  State your 
opinion and cite 
reasons to support 



	  
	  

	  
 

DIRECTIONS:  Dear Parent(s) and Guardians, 

As part of our ongoing efforts here, to promote positive relationships amongst our 
students, I am sending along what I hope to be a fun family-time homework 
assignment for the week. 

Following are the directions for creating a Family Crest .  An activity for the entire 
family.  This activity will be a part of a larger activity (reading, thinking, and writing) 
once students return.   

Please note, there is no right or wrong way to complete this assignment.  It is clearly 
up to you and your child. 

 

Projects are due back on_______________________ 

 

BACKGROUND 
Centuries ago, family crests or coat of arms were used much like a company logo 
to identify different royal families in countries all over the world. As time went 
on, every family, not just royal families, began to use crests to mark their 
property and distinguish themselves from others. Using unique symbols and colors, 
crests are still used today by many colleges and universities. 

 

RATIONALE 
Creating a family crest at home can be a fun and meaningful way for family members to identify 
what makes their family unique. Often times, a shield is used as the base layer for the other 
symbols to be placed on, but you can use any shape (circle, triangle, square, etc.) as a 
foundation. This activity can range from very basic to elaborate. However elaborate you choose 
to make it, this activity promotes teamwork, sharing, and communication, to help draw your 
family closer together. 

How to make a family crest: Think about 
1.  What makes your family different from other families? What is your favorite part of being 
in your family?     

your belief. 



	  
	  
 2.  What makes your family strong? Will the colors you use have meaning? How will you lay out 
the symbols?  

3.  What shape will you use as a foundation? What does your family value? 

 

How to Create a Family Crest 
You will need: 

• a large piece of white heavy card stock paper (from an art or office supply store) 
• markers or crayons 
• pencils 
• glue sticks 
• scissors 

STEP 1 

 Use a pencil to draw a shield onto the heavy stock paper. If you want to use a different shape 
you can use a large mixing bowl as a template to create a circle or trace around a picture frame 
or box to create a square. 

STEP 2 

Discuss ideas for which symbols each family member wants to create. Each member will have 
the opportunity to choose a different symbol to represent what they think makes their family 
unique. For example, if there are 5 members in your family, there will be 5 symbols in your 
crest. Use the rest of the card stock paper to make each family member’s symbol. 

 

STEP 3 

Color each symbol with markers or crayons, cut out the colored symbols, and glue them down on 
the shield using a glue stick. 

 

REFLECTION 
After completing this project as a family, explain how this activity supports 
family togetherness.  __________________________________________ 
_____________________________________________________________
_____________________________________________________________



	  
	  
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________	  

	  


